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Learners as Co-Creators of 
an Open Access Book

Enilda Romero-Hall

This paper focuses on an intersectional feminism approach to writing assignments in which stu-
dents served as co-creators of knowledge engaged in the development of an open-access book 
titled Motivation in Learning, Training, and Development: A Collection of Essays, while enrolled 
in the Principles of Learner Motivation synchronous online course of a graduate-level program 
majoring in Instructional Design and Technology. This paper includes a description of the in-
structional activity, the context of the activity, the materials used, the instructions provided to the 
learners, and a discussion of the effectiveness of the activity. This instructional activity showcases 
how (a) learners can be scaffolded as co-creators through a learning experience and (b) instructors 
can nurture a safe and supporting community that leads to intellectual advancement and greater 
societal impact.
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Introduction

The purpose of this teaching practice brief 
is to discuss the opportunities offered by 
an intersectional feminism approach to a 

writing activity in a synchronous online course. 

Intersectional feminism is a theoretical lens that 
postulates social issues as an interlock between 
gender, race, class, and queerness, amongst other 
factors (Crenshaw, 1989). As an instructor, I aim to 
embed intersectional feminist pedagogy in course 
design to ensure the development of deep human 
connections that fundamentally change the learn-
ing space dynamics (Romero-Hall, 2022). Inter-
sectional feminist tenets are central to the design 
of all of my courses, but it was particularly im-
portant as part of the Principles of Learner Moti-
vation synchronous online course that I taught in 
the summer of 2020 after the World Health Orga-
nization declared the COVID-19 pandemic. As the 
world coped with the uncertainty of the pandemic, 
I felt that the intersectional feminist tenets infused 
learning experiences of my students with equita-
ble practices such as learner agency, accountable 
collaboration, empowerment, social action, critical 
views of power, and community building. Ideally, 
the students’ participation in course activities of 
the Principles of Learner Motivation class would 
serve as a venue to focus on their intellectual 
growth and an opportunity to share their knowl-
edge as co-creators with our larger scholarly net-
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work, while engaging with a community of sup-
portive peers.

Description of the Instructional 
Activity

This article focuses on an instructional activity in 
which students served as co-creators of knowl-
edge engaged in the development of an open-ac-
cess book titled, Motivation in Learning, Training, 
and Development: A Collection of Essays, while 
enrolled in the Principles of Learner Motivation 
synchronous online course of a graduate-level pro-
gram majoring in Instructional Design and Tech-
nology. During the 6-week summer course, the 
co-creators were asked to engage in an individual 
writing assignment related to the main topic of the 
course (i.e., motivation). However, the co-creators 
were also made aware that these individual efforts 
would lead to an accountable collaboration where 
students would produce an open-access, edited 
book to support the immediate needs of our schol-
arly network who were at that time coping with 
Pandemic Pedagogy (Miller et al., 2021). The 13 
co-creators enrolled in the course also had the op-
tion to opt out from participating in the open-ac-
cess publication of their writing assignment. Giv-
ing students the option to op-out of sharing their 
writing assignments in a public, open access for-
mat was important because (a) they have a right to 
privacy, (b) it respected their autonomy, (c) it gave 
them an opportunity to consent to the dissemina-
tion of their intellectual property publicly, and (d) 
they did not have to feel coerced to share a work-
in-progress draft of their work.

Context

The Principles of Learner Motivation course 
focuses on theories and concepts of human moti-
vation. In this course, students explore what moti-
vates individuals to learn and examine strategies, 
techniques, and interventions that promote and 
sustain learner motivation. It was a graduate-level, 
elective course offered primarily to students ma-
joring in Instructional Design and Technology, but 
it was also open to other learners with an interest 
in learner motivation. Ideally, after completing the 
course the learners would be able to: a) identify 
and describe the basic tenets of various theories 
of motivation, b) compare and contrast the con-

tributions that the various motivational theories 
offer to the field of instructional design, c) select 
appropriate principles derived from given theories 
and apply those principles within practical design 
situations, and d) analyze motivational problems 
in learning and performance and design effective 
solutions.

To reconcile my intersectional feminist prac-
tice and the course objectives, I designed and im-
plemented the book chapter writing assignment 
instructional activity. Writing assignments are 
a common occurrence in higher education at all 
levels. However, the intention to publish the book 
chapters in an open-access format shifted this tra-
ditional course activity and created an opportuni-
ty to increase learner agency, empowerment, and 
social action. In addition, the co-creators had the 
opportunity to participate in a peer-review pro-
cess. This peer-reviewed process helped dismantle 
long-standing power structures that solely focused 
on instructor-to-learner feedback and instead in-
cluded in-depth, constructive peer-to-peer feed-
back.

Materials

All of the materials for the course were host-
ed in the learning management system (LMS) that 
was used by the higher education institution (i.e., 
Blackboard). However, the synchronous online 
meetings for the Principles of Learner Motivation 
course occurred via Zoom. As part of the instruc-
tional activity, the co-creators were encouraged 
to use MS Word or Google documents to write 
the drafts of their book chapters. During the dou-
ble-blind peer-review process of the instructional 
activity, a Peer Review Form (see Appendix A) in 
MS Word format was used by the co-creators to 
provide detailed feedback to their peers. The sub-
mission of the completed Peer Review Form was 
facilitated using the LMS. Once the peer review 
period was finalized, I shared the completed Peer 
Review Forms with the book chapter authors via 
email. For the final preparation of the edited book, 
the co-creators were introduced to Pressbook 
(https://pressbooks.com/) as the digital publish-
ing platform of the open-access book. Pressbook 
is a user-friendly self-publishing platform used by 
educators and educational institutions to create, 
adapt, and share accessible, interactive, open-web 
books.
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Instructions

Below, you will find a comprehensive outline 
of the instructions for the book chapter writing as-
signment. This outline encompasses subheadings 
and the precise language used in the instructions 
provided to the co-creators:

1.	 General Information about the Activ-
ity: “Based on the motivation theories 
and instructional design practices that are 
covered throughout the semester, you will 
write a paper on motivation. This is not just 
a paper that you will write for a course that 
only your instructor will read. This paper is 
going to be a book chapter in the open-ac-
cess book that we are going to write as a 
class. Yes, your paper will be published 
and shared widely. Therefore, I expect that 
you will do your very best writing. We will 
be publishing our open-access book using 
Pressbook.”

2.	 Breakdown of the Approximate Word 
Count: “Your paper will be between 
2,000–2,500 words in length. References 
should come from respectable, peer-re-
viewed research journals, textbooks, and/
or websites. A minimum of 10 references 
are required, with at least 8 references from 
peer-reviewed journals. Your paper should 
follow American Psychological Associa-
tion’s (APA) writing style and guidelines. 
The topic should reflect your interests and 
pursuits in motivational topics. It should 
include the following: an introduction 
(approximately 500 words), a literature 
review (approximately 500 words), prac-
tical recommendations for instructors and 
instructional designers (approximately 500 
words), and a conclusion (approximately 
500 words).”

3.	 Double-Blind Peer-Review Process: “To 
help you through the writing process, we 
will be conducting a peer review of your 
paper (a minimum of four completed pages 
of your paper with in-text citations and a 
reference list). We will do a double-blind 
review process. All students will be re-
quired to complete a review form. Points 
will be given for the completed review 
form.”

4.	 Final Version of the Book Chapter: 
“Based on the motivation theories and in-

structional design practices that are cov-
ered throughout the semester, you will 
write a paper on motivation. Your paper 
will be between 2,000–2,500 words in 
length. References should come from re-
spectable, peer-reviewed research journals, 
textbooks, and/or websites. A minimum of 
10 references are required, with at least 8 
references from peer-reviewed journals. 
Your paper should follow the APA writing 
style and guidelines. The topic should re-
flect your interests and pursuits in motiva-
tional topics.”

Effectiveness of the Instructional 
Activity

To assess the effectiveness of the instructional ac-
tivity, the co-creators submitted the final version 
of the book chapter writing assignment to me, the 
instructor, for evaluation. The final versions were 
assessed using a rubric to ensure they met quality 
guidelines for publication. The quality guidelines 
included a) a clear and well-developed introduc-
tion, b) a review of the literature providing an 
overview of the educational issue addressed and 
convincing support for the paper, c) defined future 
and anticipated implications, d) writing that was 
clear, concise, and logical with the use of logical 
transitions, conventional grammar, and punctua-
tion, e) citations and referencing complying with 
the APA style formatting, and f) the use of reputa-
ble sources.

The review of the instructor, using the rubric, 
showed an overall high quality of book chapters 
that met and exceeded the quality guidelines of the 
instructional activity. The average score obtained 
by the co-creators was 23.15 out of 25 possible 
points established by the rubric. Additionally, 
the effectiveness of the instructional activity also 
showed in the variety of topics related to learner 
motivation that the co-creators chose to address in 
their book chapters such as:

•	 “The Confidence Gap”
•	 “Stereotype Threat: An Approach to Moti-

vating Non-English-Speaking Students to 
Speak Up Confidently”

•	 “Becoming an All You Can Be Warrior: An 
Analysis of Female Motivation into Joining 
the Military”
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•	 “The Role of Self-Attribution in Occupa-
tional Choice”

•	 ”Ousting Stereotypes and Exploring the Ac-
ademic Motivation of Black Students”

•	 “Motivational Effects of Gaming Among 
Children”

•	 “Does a Growth Mindset Contribute to 
Learner Motivation and Can Growth Mind-
set Principles be Integrated with Instruc-
tion?”

•	 “How Does Disability Impact Motivation? 
Considering Motivational Design for Di-
verse Learners”

•	 “Extrinsic Motivation within the Work-
place”

Of the 13 co-creators enrolled in the course, 11 
chose to publish their final book chapters as part 
of the open-access book. Two co-creators did not 
feel that their book chapters were ready for pub-
lication, so I offered them an open invitation to 
contact me once they determined they were ready 
to publish their chapter as part of the book. Over-
all, the outcome of this instructional activity that 
embedded intersectional feminist pedagogy in its 
core, showcases how learners as co-creators can be 
scaffolded through the learning process while also 
providing a safe and supporting community that 
leads to intellectual advancement and a greater 
societal impact. The open-access book can be ac-
cessed using this link: https://pressbooks.pub/mo-
tivationleap/front-matter/about-this-book/ (Rome-
ro-Hall, 2020). Other educators are free to share 
(i.e., copy, distribute, and transmit the work) and 
remix (i.e., transform and build upon the work); 
however, they must give proper credit and indicate 
if changes are made. Also, this open-access book 
may not be used for commercial purposes.

Reflecting on this book chapter writing assign-
ment, I noted that incorporating a practice peer 
review exercise at the beginning of the semes-
ter would have been beneficial. Such an exercise 
would have helped the co-creators feel more con-
fident in their ability to provide feedback to their 
peers. Also, this instructional activity took place 
during an intensive summer course. If integrated 
into the regular semester, I would extend the length 
of the chapters to allow students the opportunity to 
explore further into the topics they were exploring.
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Appendix A: Principles of Learner Motivation Peer Review Form

Please rate: Scale 1 (poor) to 8 (excellent)

Category Rating
Adequacy of the background provided

Adequacy of the literature review

Clarity of presentation

Organization of the chapter

Grammar and spelling

Please provide detailed answers to the following questions:
Based on your numerical rating in Part I, explain in detail how the chapter does or does not provide sufficient background 
information and a literature review regarding its topic. Include in your assessment thoughts and recommendations as to how the 
author(s) can augment this area of the manuscript.

Please provide your opinion as to whether or not the issues, problems, and trends described in this chapter are given appropriate 
emphasis. Supply specific recommendations as to how the author(s) can improve in this area.

Explain any serious over-emphasis or under-emphasis of any issues/problems in the chapter. Please provide a critical and con-
structive assessment by offering suggestions as to how the chapter can be improved and enhanced in this area.

In your opinion, what are the strengths of this chapter? Please describe how these specific strengths contribute to the value and 
quality aspects of this chapter and how said strengths can be utilized to make the weak areas of the chapter more effective.

Please provide your opinion as to whether or not the references used in this chapter are sufficient, appropriate, and up to date. If 
not, please suggest the relevant references you feel are necessary for the author(s) to include.
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