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INTRODUCTION
he world is evolving into a global
village as a result of the rapid
development of information and
communication technology (Adam, Awer-
buch, Slonim, Wegner, & Yeshea, 1997).
Economics play a major role in the move
toward a global economy. Exports and
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imports account for about 50% of the U.S.
economy. The ability to compete globally is
dependent on the innovation, the skill,
and the knowledge of people and their
learning organizations. This force is being
felt across the globe and touches all econo-
mies including those of the third and
fourth world.

In addition, the emergence of “knowl-
edge” as an economy is creating an
increasing demand for education. This is
seen when companies move their training
into global arenas. The biggest challenges
that are faced are those in the worldwide
variations in social, cultural, political, and
economic circumstances (Wellins & Rioux,
2000). Language differences, educational
systems, learning and teaching styles, gov-
ernment regulations, and infrastructures
are also examples of these variations. To
adapt training to multicultural settings
requires a new paradigm that includes an
understanding of the deeper psychology
of culture and the uniqueness of the differ-
ences culture brings to the global work-
place.

This article explores the issue of distance
education and the development of teacher
education in Uganda. Ely (1996) defines an
issue as a fact or matter that is in dispute
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between two or more parties. For example,
a question is debated among the experts
who are trying to find a solution. In order
to find a solution, individuals often look
for data about the issue, and draw on past
experiences for additional insight, clarity,
or guidance in developing a solution.

FUNDING ISSUES

Education is the means to build human
capital. Today, both developing and indus-
trialized countries recognize that global
productivity and competitiveness are
enhancing the caliber and resilience of the
workforce (Shive & Jegede, 2001). For
many countries, distance education pro-
vides the sole opportunity for their popu-
lations to have access to education. This is
particularly true for third- and fourth-
world countries. These countries most
often do not have the resources to support
the needs of a distance education system.

ISSUES OF INCREASED DEMAND

According to Hulsmann (2004), there is
an ever-increasing demand for distance
education in developing countries. How-
ever, because of the lack of funding and
commitment to educational investments,
the quality of education has suffered and
has not produced enough trained teachers
to meet the demand. This can be seen in
the Improving Access and Quality of
Teacher Education in Africa Program. This
program faces critical challenges including
an increasing number of students seeking
access to education while simultaneously
facing a lack of adequately qualified per-
sonnel.

RESEARCH ISSUES

According to Shive and Jegede (2001),
research must be distance education’s next
important development. Distance educa-
tion has a history of being application-
driven rather than research-driven. Past

research has drawn on theories and meth-
odologies from multiple disciplines.

Some of the problems facing distance
education that must be overcome in order
to improve the quality of education are
how to expand the reach of distance edu-
cation, reduce inequalities in meeting glo-
bal learning needs, enhancing the learning
experience by fitting the learner’s context,
and the availability of technology (Daniel
& Mackintosh 2005).

Perhaps by establishing an international
research agenda that features systematic
in-depth analyses, theoretical compari-
sons of strategies for fostering transforma-
tive learning, and the use of alternative
methodological designs, some of these
problems can be addressed. Distance edu-
cation research needs to focus on particu-
lar components that are known as essential
to distance education, such as course
design, pedagogy, interaction, class size,
and active learning. Summative and for-
mative evaluations are also needed so that
learning gains are empirically documented
(Bork & Gunnarsdottir, 2001).

ACCREDITATION ISSUES

Accreditation is an area in which educa-
tional globalization lags behind economic
globalization. Economic globalization has
benefited from deregulation for financial
markets and reductions in tariffs that allow
a fluid flow of goods and services. How-
ever, the educational sector is underdevel-
oped. This is a problem for countries
outside the United States on a national and
international level. An international sys-
tem for transferring credits from one uni-
versity to another would greatly increase
the market for global higher education.
Unless the monopoly on accreditation held
by universities is relaxed, organizations
offering courses and educational opportu-
nities that are in demand from the market
place. An example of this is information
technology accreditation offered by
Microsoft certification. In many cases, this
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certification is valued more highly than a
bachelor of science in computing.

CULTURAL ISSUES

Culture is a complex and broad concept,
which can be defined in many ways. Cul-
ture involves at least three components:
what people think, what they do, and the
material products they produce (Boldley,
1994; Roblyer, Dozier-Henry, & Burnette,
1996). Culture, shared among society
members consciously and unconsciously,
shape values, assumptions, perceptions,
and behavior. In order to understand the
way cultural issues impact distance educa-
tion, it is necessary to analyze a culture
with its unique characteristics and varia-
tions.

OPEN AND DISTANCE LEARNING
TEACHER EDUCATION IN UGANDA:
THE NATIONAL CHALLENGE

During the 1960s, distance education was
introduced into Uganda, taking the form
of correspondence schools and British cor-
respondence colleges. The late 1970s and
1980s were years of upheaval in Uganda.
During that time, distance education made
little progress. It was not until the early
1990s that donor funding sponsored dis-
tance education projects. These initiatives,
for the most part, have ended, but were
replaced with the Mubende Integrated
Teacher Education project (MITEP). This
project was responsible for distance educa-
tion programs becoming available in
northern Uganda. Distance education has
continued to expand in spite of the diffi-
culties of civil wars. Scholars such as Aguti
(2000), Nsamba and Atim (2004), and
Bbuye (1999) observed that Uganda has
realized steady growth in the development
of distance education. In addition, the
Kironde Report (1996) focused on the need
to provide continuing education to various
populations in Uganda and recommended

that correspondence education be
expanded. It was also recommended that
the Makerere University provide distance
education courses. This initiative eventu-
ally led to the establishment of an Open
University in Uganda. Makerere Univer-
sity was the pioneer for providing corre-
spondence courses.

What Randell and Blitzer (1998) said
about teacher training for South Africa is
also true for Uganda: overcoming years of
reinforcement for a teacher-focused model
of teaching and learning and changing
underlying conceptions of learning and
teaching will be a lengthy process requir-
ing a great deal of skillful professional
development. Course and material devel-
opers need to develop programs that
encourage deep and automatic learning
that are culturally and linguistically appro-
priate. Tutors and counselors need to
acquire new student-centered approaches
to teaching and learning. In addition, they
need to develop diagnostic, problem-solv-
ing and interpersonal skills in assisting cul-
turally diverse students. Managers and
administrators need to possess the knowl-
edge and ability to provide and evaluate
relevant support systems for staff. Randell
and Blitzer identified an important tension
between what tutors and managers look
for in staff development and what practi-
tioners demand the development of a pro-
fessional learning community (the
learning organization).

Dillon and Walsh (1992), in a review of
the distance education literature, found
that faculty development programs
designed to promote distance teaching are
concerned primarily with training and do
not support a restructuring of faculty
roles. They noted that learners will only
take ownership of their learning when
there is a change in their academic culture.
This change is central to the development
and successful diffusion of distance educa-
tion.

Volume 5, Issue 2

Distance Learning 27

Downl oaded from http://ftp. nowpublishers. conm dl ea/article-pdf/5/2/25/11087140/ dl - 06- 2008- 0004en. pdf by guest on 13 June 2026



INTEGRATED TEACHER EDUCATION

From 1993 through 1998, an Integrated
Teacher Integration Project was established
by the World Bank in Northern Uganda. It
was managed by the International Exten-
sion College of the United Kingdom.

This project was part of a wider project
called the Northern Uganda Reconstruc-
tion Program (NURP). This was an effort to
restore and reconstruct the devastated
northern areas of Uganda as a result of a
10-year civil war. This project trained 3,000
untrained teachers in northern and north-
eastern Uganda (Ordukene, 1995).

In order to guarantee quality, students
of the course took the same exams given to
primary teachers, and there was an abun-
dance of resources, including the use of
personal tutors. Wrightson (1998) claimed
that 64% of the teachers trained passed
their courses and increased the population
of teachers in Northern Uganda by 53%.
The program had a relatively low dropout
rate of 11%. Although this project could be
claimed to be a success, it ceased when the
funding was finished. Unfortunately, dis-
tance education again experienced a set-
back when local and central governments
could not pay the cost of maintaining the
project.

OPEN AND DISTANCE LEARNING

Another approach used to develop dis-
tance education teaching staff in Uganda
was the use of the open and distance learn-
ing (ODL) model. The International Exten-
sion College (IEC) of the United Kingdom
and Kyambogo University (KU) in Uganda
collaborated on a training program for dis-
tance education teachers. This project
resulted in insights into pedagogical and
technical issues and provided a look at the
program’s successes that can be applied in
future programs. Some of the advantages
for using the ODL model for teacher train-
ing are:

1. ODL opportunities for learning are
flexible and free of time constraints of
time and place of study.

2. ODL can be implemented on a large
scale while maintaining quality and
cost-effectiveness.

3. ODL is learner centered, creating
greater interaction between learners,
resources, tutors, and instructors.

4. ODL has a capacity to deliver both
quality learning resources and operate
effective systems of student support.

5. ODL can provide opportunities for
professional development and
upgrading without taking the teacher
in training away from the workplace.

6. ODL materials can be customized to
local needs and priorities.

THE APPROACH

The IEC and KU used the ODL model in
the same manner employed by Haigh
(1998). He called his approach a “self-
directed learning package.” His approach
earned this description because it was used
only at the beginning of the training pro-
gram, to then be followed by face-to-face
educational methods. This approach func-
tions under the assumption that getting
practical experience needs to be a priority
when learners are novices. It is thought
that it is from experience that learners
learn how to properly apply learned skills.

Trainers, tutors, lecturers, college princi-
pals, and administrators who have person-
ally experienced ODL are likely to
empathize with their students, and will be
better informed when it comes to the
design and delivery of suitable courses.
This was demonstrated in Uganda through
earlier teacher education practices using
ODL as a result of the IEC using funds to
enable teacher educators to study at a dis-
tance at postgraduate diploma level, as
well as in IEC collaborations in other coun-
tries (Wrightson, 1998).

An example of this was seen when a
group of staff enrolled in courses provided
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by the University of London External MA
in Distance Education. The learners who
worked independently but with peer
group support were successful in main-
taining their studies while achieving posi-
tive results. The KU project made it
possible to take this approach a step fur-
ther when courses were designed for the
specific needs of a relatively homogeneous
group of teacher educators, all working in
the same ODL program.

THE APPLICATION

The course was designed to allow par-
ticipants to immediately apply their newly
learned skills. Wherever possible, exam-
ples and activities are to draw from the
day-to-day experience of the participants,
making the learning highly relevant and
practical. In this way, the training program
offered by KU can be updated and
improved on a continuing basis, providing
immediate impact. For example, the
assignment in the materials development
module was to evaluate sample materials
from KU’s Diploma in Education Primary
External (DEPE) program. The assistant
ODL coordinator collected all the critiques
produced by the first batch of learners to
collate and analyze, in order to make revi-
sions to these materials.

Many course participants commented
on the power of evaluating their own
materials. The materials they reviewed had
up to then been a source of some pride, so
this was a real eye opener (Graham & Tier-
ney, 2003). Instruction is paced in order to
provide time for learners to put into prac-
tice and take into account learners” capac-
ity to absorb new ideas and techniques.
Skills and ideas are reinforced through
learning sessions, the variety of learning
experiences offered, and feedback from
other participants, consequently reaching
a large number of learners through the use
of ODL results in more educators with a
shared understanding of the topics with
whom to interact.

TECHNOLOGY

Although KU is the lead institution for
teacher education in Uganda, its funding is
not adequate for any significant invest-
ment in technology. Its registry still uses a
paper-based record system that often
proves inefficient, as documents get lost or
are difficult to find. It is still unthinkable
that the Department of Distance Education
(DDE) should use the Internet to down-
load materials or for interactive learning
with teachers. What connectivity there is is
minimal and is only made available to
learners during face-to-face sessions. The
ODL courses use delivery systems consist-
ing of printed modules and face-to-face
sessions. The choice of this low-tech
approach has to be seen in the context of
the issues surrounding connectivity in
Uganda. The advance of the mobile tele-
phone is making communication possible,
while reducing the need to travel to train-
ing areas.

EVALUATION

The project's evaluation showed the
course provided learners with exciting,
transforming, and inspirational experi-
ences. Participants noted that they realized
from their own experience just what learn-
ers need and that bringing people together
in peer groups and to experiencing sup-
port had a profound effect (Graham &
Tierney, 2003).

In addition to the skills and learning,
many also said the experience of peer-
group support had the additional benefit
of building relationships and teamwork
throughout what is essentially a decentral-
ized operation. In terms of capacity-build-
ing activities, it was noted that the course
was far more cost-effective than funding 10
individuals for full-time academic study
(Graham & Tierney, 2003).

This course seems to have been of par-
ticular value in the sharing together of the
ups and downs of isolated study and the
collaborative benefits of the face-to-face
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tutorials and workshops. Learners from
diverse jobs and locations who shared the
unifying interest in teacher education were
brought together. This experience of peer
group support seems to lay down a strong
foundation on which to improve and pro-
mote ODL for teacher education in
Uganda. This form of training has proven
so successful and popular that it will be
continued for future training. Future
research will be conducted to further the
value of the project.

LESSONS

Collaborative efforts using the ODL
model is essential for growth by sharing
the cost of capital and human resources.
However, as Spronk and Radtke (1988)
observes, such collaboration is by no
means easy to establish or maintain. Trust
and respect are crucial for all those
involved. In our case, KU and IEC already
had a good relationship, and there was a
desire in both to cooperate further. Accord-
ing to Koul (1998), unilateral collaboration
in staff development and long-term bilat-
eral relations are the ideals to work
toward.

IEC and KU recognize the importance
of the receptiveness of the group of learn-
ers, as compared with many academics
(Abdullah, 1998). Also, judging the appro-
priateness of the course methods and con-
tent can be difficult, since what is modern
in one context is already dated—or out-
dated—in another, and only a dream for
the future in yet another. With a relatively
small clientele and pragmatic projections
for human-resource requirements, partici-
patory models emphasizing more reflec-
tive approaches may be employed (Koul,
1998).

According to Spronk and Radtke (1988),
it was advantageous to use a curriculum
that had evolved over time. There were
problems with student overload in the self-
study part of the course. However, the
demanding and time consuming assign-

ments were manageable. Face-to-face com-
munications were extremely important.
There were money, transportation and
accommodation problems. These issues
required the training programs to be flexi-
ble by allowing students to work with oth-
ers, catch up on late assignments, or
receive extra help from the instructors.
These accommodations are critical to help
students to achieve their goals.

It was not always possible to deliver all
aspects of the distance study course on
time. Delays in the shipment of materials,
the receipt of funds by the local bank, and
approval for release of funds from the KU
accounts, led to the postponement of one
or two activities. These were also useful
learning experiences for the participants
by learning first hand what not to do.

CONCLUSION
We would like to find a way of offering
learners who completed this course an
accredited certificate that could be counted
toward a recognized qualification. The IEC
is working to make this same basic curricu-
lum available to more students and to
expand its geographical outreach.
Organizations in other developing
countries have approached us about pro-
viding this training for similar groups.
Delivering this course is being considered
using a low-cost strategy and appropriate
technologies such as print, e-mail tutorial
support, and the option for students to
work together using e-mail contact.

REFERENCES

Abdullah, S. (1998). Helping faculty to make the
paradigm shift from on-campus teaching to
distance education at the Institute of Tech-
nology. In C. Latchem & E Lockwood (Eds.),
Staff development in open and flexible learning
(pp. 85-94). Routledge: London.

Adam, N., Awerbuch, B., Slonim, J., Wegner, P,
& Yesha, Y. (1997). Globalizing business, edu-
cation, culture through the Internet. Commu-
nications of the ACM, 40(2), 115-121.

30 Distance Learning

Volume 5, Issue 2

Downl oaded from http://ftp. nowpublishers. conm dl ea/article-pdf/5/2/25/11087140/ dl - 06- 2008- 0004en. pdf by guest on 13 June 2026



Aguti, J. N. (2000). Distance education in Uganda.
Paper presented at the Workshop on the
Support for Distance Education Students,
Kampala, Uganda.

Bbuye, J., & Mango, M. J. (1999). Origin and
trends of distance education in Uganda. Kam-
pala, Uganda: Department of Distance Edu-
cation, Department of Mathematics,
Makerere University.

Boldley, J. H. (1994). Cultural anthropology: Tribes,
states and global system. New York: Academic
Press.

Bork, A., & Gunnarsdottir, S. (2001). Tutorial dis-
tance learning: Rebuilding our educational sys-
tem. New York: Kluwer Academic.

Daniel, J., & Mackintosh, W. (2005). Leading
ODL futures in the eternal triangle: The
mega university response to the greatest
moral challenge of our age. In M. Moore &
W. Anderson (Eds.), Handbook of distance edu-
cation (pp. 493-499). Mahwah, NJ: Erlbaum.

Dillon, C., & Walsh, S. (1992). Faculty: The
neglected resource in distance education.
American Journal of Distance Education, 6(3), 5-
21.

Ely, D. P (1996). Trends in educational technology
1995. Syracuse, NY: ERIC Clearinghouse on
Information and Technology.

Graham, K., & Tierney, J. (2003). Improving
teacher education through human resource devel-
opment at ITEK (Midterm review for Nuffield
Foundation Commonwealth Program 2001-
2005). Oxford, England: Nuffield Founda-
tion.

Haigh, N. (1998). Staff development: An
enabling role. In C. Latchem & E Lockwood
(Eds.), Staff development in open and flexible
learning (pp. 85-94). London: Routledge.

Hulsmann, T (2004). Guest editorial: Low cost
distance education strategies: The use of
appropriate information and communica-
tion technologies. International Review of
Research in Open and Distance Learning, 5(1),
(pp- 498-504).

Kironde Report. (1966). Report of the visitation
committee to Makerere University. Kampala,
Uganda: Ministry of Education.

Koul, B. (1998). Proactive staff development:
The Indira Gandhi National Open Univer-
sity experience. In C. Latchem & E Lock-
wood (Eds.), Staff development in open and
flexible learning (pp. 75-84). Routledge: Lon-
don.

Nsamba, S., & Atim, D. (2004). Fifty years of adult
education at Makerere University. Kampala,
Uganda: Institute of Adult and Continuing
Education, Makerere University.

Ordukene, J. (1995). Distance education in
Uganda. Unpublished manuscript. In J.
Bbuye & M. ]. Mango (Eds.), Origin and trend
of distance education in Uganda. Kampala,
Uganda: Department of Distance Education,
Department of Mathematics, Makerere Uni-
versity.

Randell, C., & Blitzer, E. (1998). Staff develop-
ment in support of effective student learning
in South African distance education. In C.
Latchem & E Lockwood (Eds.), Staff develop-
ment in open and flexible learning (pp. 137-147).
London: Routledge.

Roblyer, M., Dozier-Henry, O., & Burnette, A.
(1996). Technology and multicultural educa-
tion: An uneasy alliance. Educational Technol-
ogy, 36(3) 5-12.

Shive, G., & Jegede, O. (Eds.). (2001). Introduc-
tion: Trends and issues in open and distance
education in Asia and the Pacific. In Open and
distance education in the Asia Pacific region (pp.
1-24). Hong Kong: Open University of Hong
Kong.

Spronk, B., & Radtke, D. (1988). Problems and
possibilities: Canadian native women in dis-
tance education. In K. Faith (Ed.), Toward new
horizons for women in distance education (pp.
214-228). New York: Routledge.

Wellins, R., & Rioux, S. (2000, May). The grow-
ing pains of globalizing HR. Training and
Development, 54(5), 79-85.

Wrightson, T. (1998). Distance education in action:
The northern integrated teacher education project
in Uganda. Cambridge, England: Interna-
tional Extension College.

Volume 5, Issue 2

Distance Learning 31

Downl oaded from http://ftp. nowpublishers.conldleal/article-pdf/5/2/25/11087140/ dl - 06- 2008- 0004en. pdf by guest on 13 June 2026



