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Abstract
Purpose – This study compared approaches to school closures in four Latin American countries (Bolivia,
Colombia, Ecuador, Peru), describing the impact on the health and educational wellbeing of school-age
children and youth, and evaluating their approaches in regard to continuing education through the pandemic.
Design/methodology/approach – We collected 75 publicly available documents including scientific and
gray literature (government documents and news releases), that referred to school closures and their impact on
children’s health and wellbeing. We did thematic analyses using open, axial, and selective coding and applied
the latest Health Promoting Schools standards and indicators to the findings.
Findings –Results showed that countries followed epidemiological reasons for prioritizing school closureswhile
adopting some policies that abide by Health Promoting School principles. While they emphasized the need to
reopen schools so that instruction could continue, school closures were among the longest in the world. Themost
significant impacts on wellbeing identified in the four countries were related to food security and mental health.
Research limitations/implications – This study focused on a particular set of documents, and it may not
capture the full spectrum of relevant information in different contexts or regions.
Practical implications – By comparing school closures approaches among four Latin American countries,
this study highlights the importance of context-specific interventions. In a post-pandemic era, lessons learned
from these experiences should help foster more resilient and inclusive educational systems and explore the
paths forward for following the new Health Promoting Schools framework in the region.
Originality/value – Cross-country qualitative analyses on this topic are rare. This study adds to the
knowledge base by eliciting lessons for future health education research and policy efforts.
Keywords Pandemic response, COVID-19, Student health, Mental health, Latin America
Paper type Research paper

Background
In a health promoting school (HPS), the whole school (including the curriculum and the
environment, and the immediate and broader school community) becomes engaged to
promote health through school policies, learning activities and access to health services
(World Health Organization, 2023;World Health Organization and UNESCO, 2021). In a HPS
context, the goal is that all schools around the world become a health promoting school
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(World Health Organization, 2023). Together with the United Nations Educational, Scientific
and Cultural Organization (UNESCO), WHO has established eight global standards for HPS
that are applicable to whole-school approaches to health in educational settings (World
Health Organization and UNESCO, 2021). The Americas WHO regional office, the Pan
American Health Organization launched an HPS initiative that, according to their own
assessment, showed the frameworkwas “firmly embedded” in legal and policy documents in
many countries across the region (Pan American Health Organization, 2022).

In Latin America, the HPS approach has been applied to address the health and well-
being of school-age children. There are a few examples of different ways that health
education has become integrated in schools in the region. In Colombia, for instance, the
Ministry of Social Protection spearheaded a HPS initiative in 2003, approving the National
Guidelines for Healthy Schools with the aim of promoting local development (Guzm�an
Barrag�an et al., 2020). Projects linking indigenous education systems with intercultural
health systems illustrate innovative approaches within indigenous communities (Ruiz
Su�arez et al., 2021). In addition, evaluations in rural areas highlight critical health and
environmental challenges in school settings (Guzm�an Barrag�an et al., 2020). Similarly,
Brazil’s experience in Belo Horizonte, Minas Gerais, highlights efforts to integrate health
and education through federal and municipal regulations, albeit with challenges such as
low utilization of mechanisms and sectoral logic dominance (Chiari et al., 2018). Meanwhile,
municipalities in Mexico, including Guerrero, Jalisco, Morelos, and Sonora show positive
results in oral health care and hygiene from the successful collaboration between the
education and health sectors (Caballero-Garc�ıa et al., 2017). Across these examples, the need
for broader community involvement is emphasized to extend the impact beyond individual
schools In Argentina, the Healthy Schools Program (PMES, for its abbreviation in Spanish)
focuses on nutrition education to improve students’ eating habits. Challenges such as
inadequate teacher training and a lack of educational resources underscore the complexity
of addressing health issues in school settings in the region (Rossi et al., 2018). Despite these
hurdles, recognition of the relevance of nutrition in school life underscores the importance
of fostering environments that encourage healthy eating. Through collaborative efforts and
innovative strategies, HPS initiatives in some of the countries in the region have strived to
promote the holistic well-being of school communities.

The COVID-19 pandemic had a profound impact on school-age children and youth
(SACY) (Bracco et al., 2024). The impacts have been multifaceted, affecting many different
aspects of their lives. In Latin America, implementation of school closures varied. At the
onset of the COVID-19 pandemic SACY faced school closures, remote learning, and/or hybrid
models of education which have disrupted the learning process for millions of students
around the world (Conto et al., 2021) The transition to online learning has created disparities
in access to education, with many children lacking necessary technology or a suitable
environment for effective remote learning. There is growing evidence that the pandemic
exacerbated existing disparities in access to education, creating significant challenges for
many students, particularly those from marginalized or low-income backgrounds (Warren
and Bordoloi, 2020; Azevedo et al., 2022; Benza and Kessler, 2022). First, not all students had
access to the necessary technology required for remote learning, such as computers, laptops,
tablets, or even a reliable internet connection. This digital divide has widened the gap
between students who have access to these resources and those who do not. Hence, families
without the means to afford such technology faced an uphill battle trying to have their
children participate effectively in remote classes. Inadequate internet access in rural or
underserved areas has limited students’ ability to fully participate in virtual learning
(Tadesse and Muluye, 2020).

Second, not all students would have a conducive home environment for effective remote
learning. They may lack a proper space, supplies/resources, or parental supervision and
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support, which can significantly impact their ability to access, focus or engage in online
classes. In a context of precarious remote learning combined with limited outdoor activities
have led to increased screen time among SACY, impacting their physical and mental health,
sleep patterns, and overall wellbeing (Munir, 2021). Third, students with special needs or
those requiring personalized support faced additional challenges in accessing appropriate
resources and services in an online learning environment (Ferri et al., 2020; Stenhoff et al.,
2020). The lack of in-person support and specialized services made it harder for these
students to receive the needed accommodation and assistance. These inequities in learning
environments have affected students’ academic performance and overall growth.

Fourth, there is growing evidence that the COVID-19 pandemic led to increased levels of
stress, anxiety, depression, and feelings of isolation among children and adolescents
(Deolmi and Pisani, 2020; Loades et al., 2020; Marques de Miranda et al., 2020; Orgil�es et al.,
2021). A scoping review conducted at the height of the pandemic found that loneliness/
depression, anxiety, grief, stress-related disorders, child abuse, family conflict, and stigma
were commonly found among children, particularly female, migrant, and children with a
disability (Merrill et al., 2021). Lack of social interactions, disruption of routines, and
uncertainty have contributed to mental health challenges. Absence of in-person schooling,
co- and extra-curricular activities, and social gatherings added to this issue. SACY missed
crucial in-person social interactions and peer-to-peer relationships, which could also
impact their social and emotional development (Rodman et al., 2022; Siegel et al., 2024).
While children seem to be less susceptible to severe COVID-19 illness (Sinaei et al., 2021)
concerns about the virus’s transmission in school communities (including teachers,
students and their families) led to heightened anxieties and extended closures. Moreover,
pandemic-related restrictions limited access to routine healthcare services for children and
youth, while many families faced pandemic-related financial hardships which made it
harder for them to support SACY’s educational and emotional needs (Chaabane et al., 2021;
Rajmil et al., 2021).

In Latin America, school closures have meant that millions of children and youth were
left without schooling. In fact, by March 2021 UNICEF reported that 114 million Latin
American SACY underwent among the longest school closures in the world: 158 days, on
average (UNICEF, 2021a). Across the region, students had to study from home and adapt to
lesson plans and assignments submitted via available software platforms (e.g. Zoom,
WhatsApp). The challenges of connectivity were further exacerbated given the wide
digital divide. A 2020 report pointed out that over 40 million households in the region did
not have access to the internet (CEPAL-UNESCO, 2020). In one of the most unequal regions
in the world, economic hardships, and lack of access to technology limited the ability to
adapt to remote learning for large segments of the population, leading to poorer academic
outcomes, and decreased overall wellbeing. Many students faced difficulties in staying
engaged with remote classes, resulting in disengagement, and ultimately dropping out of
school. A recent report pointed out that almost two-thirds of child-focused sustainable
development goals are off-track to meet 2030 targets, due in part to pandemic impacts
(UNICEF, 2023). This concern is further amplified by a recent Economic Commission for
Latin America and the Caribbean (ECLAC) report, which concluded that public health
measures most countries in the region implemented to contain the spread of the virus (e.g.
school closures) have restricted children’s access to feeding and vaccination programs,
regular health check-ups (including food and nutrition monitoring), timely diagnosis,
medical referrals, and opportunities for free play with peers, all of which are critical for
their development (Castillo and Marinho, 2022).

In this context, the aim of this studywas to compare approaches to school closures in four
South American (Andean Region) countries: Bolivia, Colombia, Ecuador, Peru. More
specifically, we sought to: (1) describe the COVID impacts on the health and educational
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wellbeing of school-age children and youth; (2) evaluate countries’ approaches in regard to
continuing education through the pandemic; and (3) discuss the rationale behind COVID-
related school closures and each countries’ approach to school closures.

Methods
Analytical framework
The Health Promoting School (HPS) approach aims to integrate health education and promotion
to improve the wellbeing of students, staff, and the broader school community. The HPS
framework is based on the World Health Organization’s Ottawa Charter concept of health
promotion (WorldHealthOrganization, 1986).Health promoting schools aim toprovide ahealthy
environment through different means, including the school physical and social environment,
school-based or -linked health services/programs, and school/community projects and outreach
(Mannix-Mc Namara and Simovska, 2015). The approach is founded on the understanding that
schools can serve as a setting for health, also in connection to the broader community, including
health service providers, as a pathway to addressing the social determinants of health.

Analytic sample
We sought to include scientific and gray literature, including government documents and
news that referred to school closures and their impact on children’s health andwellbeing.We
considered school to include primary and secondary schools, which excluded early childhood
and higher education settings. To identify the documents, we conducted a wide internet
search and an in-depth hand search in government websites of the four countries (Peru,
Bolivia, Ecuador, and Colombia), in Spanish and English.We identified 97 documents, which
were read and summarized independently by two team members in a database. Then, to
select the documents for analysis, we met periodically to iteratively assess the relevance of
each document in agreement by four teammembers. The final sample of documents included
75 documents (56 in Spanish and 19 in English), which were classified by country,
geographical focus, type of school being referenced, population being referenced, and type of
document (see Supplementary Table A1).

Content analysis
Qualitative analysis.To analyze the policy documents, we used an inductive approach, using
thematic analysis (Braun and Clarke, 2006) through qualitative coding three steps (open,
axial and selective coding). NVivo software Version 14 was used to facilitate the extraction
and coding of text. Open coding involved analyzing text line-by-line to categorize it creating
nodes for each of the following domains: (1) Reasons for and approaches to Covid-related
school closures; (2) Approaches to continuing education throughout the COVID-19 pandemic;
(3) Impacts of school closures on the health and wellbeing of school-age children. At this
stage, the highlighted text was translated into English. In the next stage, we did axial coding,
which involved relating categories by finding relationships and patterns. In the final stage of
thematic analysis, we did selective coding, refining, and integrating categories to respond in
narrative form to each research question, informed by the HPS framework on the role of
schools and the relevance of the school setting to students’ health and wellbeing.
Quantitative analysis. In addition to thematic analysis, we quantitatively assessed the

frequency of mentions regarding the impacts of school closures on the health and wellbeing
of school-age children in the documents. To describe the chronology of events and
understand the policy decision, we produced the timeline of school closures (full or partial)
and reopenings, using the UNESCO data dashboard (UNESCO, 2023) and information from
the documents/public information available on government websites.
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Results
Reasons for and approaches to COVID-related school closures
Across countries, the primary reason for closing schools was the risk of COVID-19
transmission (Aguirre Rea et al., 2020; Ministerio de Educaci�on de Colombia, 2020a;
Ministerio de Trabajo y Promoci�on del Empleo de Peru, 2021; Ministerio de Educaci�on de
Bolivia, 2022f). However, each country had different protocols and specific reasons for
closures—whether complete, partial, or through alternative measures. We did not find any
information on economic or community wellbeing reasons unrelated to COVID-19 spread
protection.

After theWorld Health Organization declared the pandemic onMarch 11, 2020, countries
initiated COVID-19 prevention measures, including the closure of schools. Bolivia closed
schools on March 12, Ecuador on March 13, and Colombia and Peru on March 16. Colombia
was the only country that didn’t implement a complete closure of schools. Colombia
experienced a total closure for 23 weeks, followed by Peru with 34 weeks, Ecuador with
40 weeks, and Bolivia with 43 weeks (UNESCO, 2023).

In relation to partial closures, all four countries implemented strategies such as virtual,
televised, and radio-broadcasted lessons (UNESCO, 2023). The country with the longest
duration of partial school openings was Colombia with 54 weeks, followed by Ecuador with
51weeks, and Peru and Bolivia with 47weeks each. This is in line with the duration of school
closures in each country. Figure 1 shows a timeline of COVID-19-related school closures
across the four countries.

Approaches to continuing education throughout the COVID-19 pandemic
Continuing education throughout the pandemic proved to be a global challenge. Peru,
Ecuador, Colombia, and Bolivia implemented various approaches to address this issue, all
with the same understanding that education is a fundamental right for all children
(Ministerio de Educaci�on de Colombia, 2020b, 2020c; Ministerio de Educaci�on de Bolivia,
2022f). The documents reviewed in this study highlight specific strategies employed at the
time, and reflect variation in infrastructure, socioeconomic conditions, and regional
disparities between the four countries. Table 1 provides an overview of approaches to
continuing education during the COVID-19 pandemic.

Figure 1.
Timeline for COVID-19
Related School
Closures Across Four
Countries
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For instance, Peru prioritized holistic education, focusing on family involvement and creating
healthy communication spaces to address the diverse needs of students in rural areas,
indigenous communities, people with disabilities, and migrants (Ministerio de Trabajo
y Promoci�on del Empleo de Per�u, 2021). To better identify and support students in need, Peru
implemented measures for socio-emotional care for both students and teachers. Their
comprehensive response targeted the recovery and continuity of students who had become
disconnected from the educational system in the early stages of the pandemic (Ministerio de
Trabajo y Promoci�on del Empleo de Per�u, 2021). Their strategy titled, Aprendo en Casa
(“I Learn at Home”), involved leveraging online learning platforms, including virtual
classrooms, webinars, and digital resources such as Whatsapp (Hossain, 2021). Recognizing
limited internet access for some students, Peru also tapped into television and radio programs
for widespread educational outreach (Hossain, 2021). The transition to a virtual and long-
distance learning environment was successfully executed, utilizing a robust infrastructure.
Both rural and urban students unable to continue education through pre-existing home
technologies were eligible to receive tablets from the Peruvian government (Hossain, 2021).

Peru’s approach concentrated on student wellbeing, encouraging diverse learning
experiences both inside and outside traditional settings (Ministerio de Educaci�on de Per�u,
2021). This approach recognized the individuality of students’ learning styles and aimed to
provide opportunities for all students (Ministerio de Trabajo y Promoci�on del Empleo de
Peru, 2021; Ministerio de Educaci�on de Per�u, 2022b). Learning experiences incorporated a
mix of face-to-face and virtual learning, while utilizing various spaces to enhance students’
skills (Ministerio de Educaci�on de Per�u, 2021, 2022b; Ministerio de Trabajo y Promoci�on del
Empleo de Peru, 2021). Pedagogical guidelines established by the Ministry of Education
emphasized emotional intelligence within the learning process, promoting skills
consolidation for greater socio-emotional support (Ministerio de Educaci�on de Per�u, 2021,
2022b; Ministerio de Trabajo y Promoci�on del Empleo de Peru, 2021). Additional measures
addressed the unique needs of vulnerable student groups during shift to remote and/or
hybrid learning, including students in key points of transition (ex: graduating from primary
to secondary school), as well as students with limited access to radio, television, or internet
(Ministerio de Trabajo y Promoci�on del Empleo de Peru, 2021; Ministerio de Educaci�on de
Per�u, 2022a).

Approaches to continuing education Peru Ecuador Colombia Bolivia

Learning format
Virtual classroom U U U U

Technological support during at-home learning
Develop guidelines for improving home learning U U
Distribution of paper materials for home learning U U
Distribution of tablets/computers for home learning U U

Teaching via radio and TV U U U U
Teaching via smartphone U U

Additional supports for teachers and students
Family-school communication spaces U U U

Recognizing rural and indigenous needs U U U
Reconnect isolated students U U
Mental health promotion programs U U U
Expansion of school psychologist support U
Home delivery of school lunch program U

Source(s): Table created by authors

Table 1.
Approaches to

continuing education
throughout the

COVID-19 pandemic
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Recognizing mental health impacts of the pandemic, specialists in Peru recommended an
increase in psychologists and/or tutors in schools to further support students, especially
those dealing with separation anxiety due to COVID-19-related losses (Gobierno del Peru,
2022). Schools played a fundamental role inmental health support, establishing a community
network of health care providers, teachers, and community members to provide necessary
care to at-risk students.

In response to the evolving COVID-19 pandemic, Ecuador implemented the Aprendemos
Juntos en Casa (“We Learn Together at Home”) educational plan (Ministerio de Educaci�on de
Ecuador, 2020; Asanov et al., 2021) Like Peru, Ecuador’s Ministry of Education established
guidelines for pedagogical and psycho-pedagogical support, focused on building and
strengthening community (OECD, 2020). Ecuador developed a distanced education plan that
included virtual classes on Zoom and Google Meet, complemented by television and radio
programs (Aguirre Rea et al., 2020). Printed texts were also delivered to remote communities
to ensure a more inclusive approach to education. Some teachers also choose to send
homework via email, though this approach required students without internet access to pay
for downloads (OECD, 2020; Asanov et al., 2021; Oviedo Oviedo, 2021).

Vulnerable populations in Ecuador, including indigenous populations, low-income families,
rural and isolated communities (Napo and Orellana regions), and female students shared
challenges with their counterparts in Peru (Asanov et al., 2021). Digital access inequalities
hindered socialization and inclusion, particularly for Ecuador’s isolated indigenous
communities, where about 10% had internet access at the pandemic’s onset (OECD, 2020;
Asanov et al., 2021).Many of these students relied on in-person schoolingnot only for education
but also as a fundamental source of food and care (OECD, 2020). To address these challenges,
small, localized community schools were established to cater to their unique needs while
providing support, care, and education through volunteer efforts (Alarcon and Collyns, 2021).

Preparing for a return to in-person schooling, Ecuador prioritized a comprehensive
program for rural classroom water, sanitation, and hygiene improvement (UNICEF, 2020,
2021b). By January 2022, voluntary in-person classes resumed in urban areas (Primicias,
2022). However, the pandemic promptedmany families to explore alternative education, such
as YouTube or homeschooling, catering to the immediate needs of low-income families and
those in remote communities (Oviedo Oviedo, 2021).

Similar to Peru and Ecuador, the Colombian government and the Ministry of Education
swiftly developed a plan to continue education during the COVID-19 pandemic while
prioritizing student, teacher, and family wellbeing. Circumstances of the time called for
flexible, yet sustainable pedagogical strategies that addressed diverse needs of students,
while minimizing health impacts from school closures.

In Colombia, families faced challenges during the transition to continued education
during the pandemic, exacerbating existing inequities (Ben Brik et al., 2022). Economic
hardships led many youths to work, increasing responsibilities to support their families
(Departamento Administrativo Nacional de Estad�ıstica – DANE, 2022). Additionally, the
digital divide became increasingly apparent as some lacked access to essential technology
and internet connectivity, hindering remote learning (Departamento Administrativo
Nacional de Estad�ıstica – DANE, 2022). The necessary shift to online learning and
homeschooling was guided by the collaborative efforts of teachers and parents. A more
flexible education system was developed, alternating between in-person and remote
schooling (Ministerio de Educaci�on de Colombia, 2021; Secretar�ıa de Educaci�on del Distrito
de Bogot�a, 2022). Notably, support from education unions and organizations such as The
Solidarity Fund for Education aided school closures and prevented pandemic-related
dropouts (Presidencia de Colombia, 2020b).

Early in the COVID-19 pandemic, Colombia also prioritized its legal obligation to ensure
the physical and psychological growth of primary and secondary students (Ministerio de
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Educaci�on de Colombia, 2020b; Presidencia de Colombia, 2020a). The country adjusted its
school feeding program to ensure the physical and psychological growth of primary and
secondary students. The modification extended the program to a home-based setting,
providing pre-prepared school meals, rations for home preparation, and food vouchers
(Galindo, 2020; FAO, 2023). While this expansion improved access to nutritious meals,
challenges persisted for indigenous populations due to pre-established agreements and
monitoring inadequacies. Furthermore, some students were unable to be supported through
this expanded programdue to variousmonitoring and tracking inadequacies (Galindo, 2020).

Recognizing the prevalence of smartphones, Bolivia emphasized mobile learning during
the pandemic (Gallego et al., 2023). However, establishing sufficient infrastructure for remote
education, especially for rural and socioeconomically disadvantaged students, posed many
challenges. Ideally, expanded, and widespread internet access would have greatly bolstered
remote learning, yet the economic viability of state-funded internet posed an insurmountable
hurdle, ultimately worsening the digital divide (McCommons, 2022). Bolivia addressed these
issues (similarly to their other South American counterparts) through radio and television
broadcasts, online learning modules, and initiatives to distribute paper materials and
computers (Ministerio de Educaci�on de Bolivia, 2022b). Furthermore, the Bolivian
government and the Ministry of Education continued to urge municipal governments to
take a lead role in ensuring the educational wellbeing of their communities (BolNews, 2022).

Despite various remote educationmodalities, Bolivia prioritized a swift return to in-person
learning, considering student wellbeing and rights recognized by the Convention on the
Rights of the Child (BolNews, 2022; Ministerio de Educaci�on de Bolivia, 2022a, 2022d, 2022e,
2022b). Their approach to resuming in-person classes involved effective communication,
teacher training, and psychological and socio-emotional support for students in all learning
settings. Comprehensive health measures were implemented to avoid being “paralyzed” by
the effects of COVID-19 pandemic (Ministerio de Educaci�on de Bolivia, 2022f).

In line with these priorities, Bolivia allowed in-person classes to resume in areas without
COVID-19 infections, particularly in rural regions of the country (Ministerio de Educaci�on de
Bolivia, 2022a). However, areas with high infection rates continued hybrid and remote
learning. This decision was made to alleviate economic strain on families and reduce food
insecurity, as students at home lacked access to the school feeding program (Aguilar and
Chirino, 2021). For instance, a rural school with limited internet access reopened in February
2021, with biosecurity protocols developed in consultation with community stakeholders.
Return to in-person classes prioritized vaccinating school personnel (Ministerio de Educaci�on
de Bolivia, 2022a, 2022c, 2022f).

During the COVID-19 pandemic, all four countries faced challenges in continuing
education, particularly due to the digital divide, which emerged as a significant issue
particularly in rural and low-income areas. Simultaneously, overcoming obstacles in
teacher’s virtual expertise proved challenging, necessitating additional initiatives to equip
educators with essential skills for effective remote and hybrid teaching.

In the subsequent section of this paper, we explore the distinct impacts of school
reopening on the health and wellbeing of students. Notably, some policies and practices of
this time disproportionately affected vulnerable populations, including rural communities,
lower-income families, indigenous groups, migrants, and female students. Limited internet
access and the added responsibility of contributing to family support added layers of
complexity to the reopening of schools in these areas.

Impacts of school closures on health and wellbeing of school-age children
Table 2 provides a summary of howmany documents consider the impact of school closures
on the health and wellbeing of school-age children. Economic impacts were frequently
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mentioned in Ecuadorian (40%) and Bolivian (24%) documents, while learning impacts were
more common in Bolivian (47%) and Ecuadorian (40%) documents. Mental health impacts
were predominant in Peruvian (58%) and Ecuadorian (35%) documents, while physical
health impacts were more frequent in Peruvian (37%) and Bolivian (35%) documents.
Overall, mental health (39%) and learning (37%) were the most mentioned impacts.

Schools serve not only as places for formal education but also as crucial spaces for the
socialization and recreation of youth and adolescents. Global studies indicate that during
COVID-19 lockdowns, young individuals experienced heightened levels of irritability, worry,
fear, inattention, motor restlessness, nervousness, loneliness, and sleep difficulties (Panda
et al., 2021). In Peru, a cross-sectional study from March to April 2021 found that
approximately 60.3% of secondary students experienced post-traumatic stress during the
pandemic (Fernandez-Canani et al., 2022). Another study amongPeruvian students aged nine
to eighteen revealed a significant increase in depressive symptoms during the pandemic
(Barendse et al., 2023). The absence of schools highlighted the traditional role they play in
identifying students’ mental health needs, emphasizing the vital role of community networks
in providing essential support (Fernandez-Canani et al., 2022).

The COVID-19 outbreak has generated closures of playgrounds, schools, recreational areas, and
beaches. That, in addition to character, age, and underlying health conditions of adolescents,
predispose them to a higher risk of posttraumatic stress. [(Fernandez-Canani et al., 2022), Peru]

Schools play a fundamental role, so consideration should be given to establishing a community
support network, especially identifying children and adolescents at higher risk of mental disorders.
[(Fernandez-Canani et al., 2022), Peru]

The COVID-19 pandemic has impacted approximately 9.9 million students in Peru, with
certain groups, including those in rural areas, indigenous communities, migrants, and
individuals with physical or intellectual disabilities, experiencing disproportionate effects.
Students encountering academic challenges or struggling with the shift to remote learning
face an elevated risk of mental health issues. A survey by Peru’s Ministry of Health revealed
that 32.8% of parents reported their school-age child did not enjoy virtual learning, and
11.2% encountered difficulties adapting to virtual platforms (Ministerio de Salud de
Per�u, 2021).

Resilience of parents emerged as a crucial factor in predicting the psychological wellbeing
of children (Caballero-Peralta et al., 2022). However, the lasting economic impact of COVID-
19 created instability in some families, causing financial strain on parents. Structural issues,
including unemployment, chronic poverty, inequality, and insufficient public spending on
education and health, influenced family dynamics and impeded students’ successful

Peru Ecuador Colombia Bolivia Total
(19 total) (20 total) (19 total) (17 total) Documents

Economic impacts 5.3% 40% 10.5% 23.5% 20%
(1/19) (8/20) (2/19) (4/17) (15/75)

Learning impacts 26.3% 40% 36.8% 47% 37.3%
(5/19) (8/20) (7/19) (8/17) (28/75)

Mental health impacts 57.9% 35% 31.6% 29.4% 38.7%
(11/19) (7/20) (6/19) (5/17) (29/75)

Physical health impacts 36.8% 25% 21% 35.3% 29.3%
(7/19) (5/20) (4/19) (6/17) (22/75)

Note(s): * Counts are based on total documents mentioning each impact. Please note that documents may
count towards one or more of the impact categories
Source(s): Table created by authors
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participation in continuing education at home. Moreover, financial difficulties faced by
families with students in private education led to a surge in transfer requests to the public
school system in Peru, placing additional pressures on their limited resources (Ministerio de
la Mujer y Poblaciones Vulnerables, 2021).

In Ecuador, school closures impacted approximately 4.5 million students. Children,
adolescents, and families from vulnerable populations, akin to the situation in Peru, bore the
brunt of adverse effects, particularly those living in poverty, lacking internet access, having
disabilities, beingmigrants, or women (Castro, 2021).Moreover, students confronted barriers
to accessing education digitally, raising concerns about socialization and inclusion for these
students as they navigated virtual education (Cede~no-Solorzano et al., 2021).

While internet access was available in many Ecuadorian (particularly among urban,
upper-middle income) households, students with restricted access to in-person education and
limited resources for engaging in virtual learning at home faced many difficulties (UNICEF,
2021b). Moreover, some students lacking internet access had to spend several hours each
week traveling to meet with teachers and collect course materials (Castro, 2021). In urban
areas with typically better internet connectivity, financial constraints hindered the
affordability of internet services for some families, further impeding students’ ability to
meet coursework requirements (Castro, 2021). These challenges not only affected academic
performance but also took a toll on students’ mental health, adding an extra layer of stress
and uncertainty to their educational experiences.

In a phone survey conducted among Ecuadorian secondary students fromMarch to April
2021, the primary concern identified by respondents was disruptions in schooling due to the
pandemic, closely followed by feelings of social isolation (Asanov et al., 2021). While the
survey suggests that most respondents were coping with changes to education, 16%
reported mental health scores indicating major depression, with a higher prevalence among
individuals from vulnerable populations (Asanov et al., 2021).

We do see higher levels of depression for females, and for indigenous students. Happiness does have
a statistically significant wealth gradient, with students from wealthier households, with internet
access, and more educated mothers being more likely to be happy. [(Asanov et al., 2021), Ecuador]

Furthermore, the COVID-19 pandemic in Ecuador led to observed losses in interpersonal
relationship skills, attributed to disruptions in face-to-face interactions due to lockdowns and
school closures. The limitations on in-person socialization, spanning educational settings
and community gatherings, have likely impacted crucial social skills, including
communication, empathy, and teamwork.

We’ve seen students who lost relationship skills. They suffer from panic attacks, and struggle with
anxietywhen speaking in front of their peers. They fear not having friends and not being accepted in
the group. [(UNICEF, 2022), Ecuador]

The emotional challenges observed among students in the region, marked by heightened
levels of anxiety and stress amid significant educational changes, are reflective of a broader
trend. Mirroring findings in Peru, studies conducted in Colombia revealed that parental
resilience and financial stability significantly influenced student wellbeing during the
pandemic. Parental unemployment, low educational attainment, family income, and even
parental physical activity levels contributed to students’ mental health during this period. As
primary caregivers for primary and secondary students, parents acknowledged the mental
health challenges faced by their children throughout the pandemic.

Socio-economically disadvantaged families fared worse in mental health during the early phases of
the COVID-19 pandemic compared with families with more social and economic resources. [(Ben
Brik et al., 2022) Colombia]
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Results from the June to August 2021 Large Integrated Household Survey (GEIH) found that
33.6% of households cited not being able to pay the school fees or tuition due to reduced
financial income. 3.2% reported children needing to work to better support the household
(DepartamentoAdministrativoNacional de Estad�ıstica –DANE, 2022). In this context, many
students faced greater difficulties in concentration and anxiety related to school
responsibilities, putting additional stress on themselves and their families.

Families with adolescents may be especially vulnerable to mental health sequelae stemming from
the pandemic, as both parents of adolescents and adolescents themselves faredworsewith respect to
the psychological outcomes examined than families with younger children. [(Ben Brik et al., 2022)
Colombia]

These challenges were amplified for vulnerable populations. Approximately 21.8% of
Colombian households lacked internet access for virtual classes, and 14.8% faced barriers to
education, not having technological devices in the home. A smaller percentage (2.6%) lacked
access to a radio or television, limiting participation in distance education initiatives
(Departamento Administrativo Nacional de Estad�ıstica – DANE, 2022).

School closures disrupted not only formal instruction but also other institutional efforts
such as school meal programs. The absence of school meals placed an additional financial
burden on households and highlighted the interconnected nature of education and child
wellbeing during the pandemic. In Bolivia, school closures similarly had far-reaching
repercussions on the health and wellbeing of children. Particularly noteworthy was the
impact on students who were unable to attend school, as they were deprived of access to the
Alimentaci�on Complementaria Escolar (“Complementary School Feeding”) or ACE program.
This program played a crucial role in delivering essential food and nutrition to primary and
secondary students. Our study identified this as one of the most significant challenges to
wellbeing. Across countries, therewas a notable rise in the concern for food insecurity among
students and their families during the pandemic.

In Bolivia, there was evidence of broader societal impacts, particularly in the country’s
economy and the wellbeing of women (Escalante and Maisonnave, 2021). The pre-existing
gender disparities in the labor market were further exacerbated, with sectors
predominantly occupied by women, such as food services, education, health, social
services, and private domestic activities, facing increased vulnerability. Additionally, the
surge in illness, coupled withmeasures like social isolation and school closures, led to a rise
in unpaid work within the non-commercial sphere, disproportionately affecting women.
The ripple effect of economic strains and increased unpaid work has implications for the
families and children of affected women, potentially impacting access to resources and
support for students in times of crisis.

Similar to reports from Peru, Ecuador, and Colombia, mental health emerged as a
noteworthy concern in Bolivia during the pandemic. The closure of schools and the imposition
of social isolationwere observed to significantly elevate rates of depression and anxiety across
countries, especially within more vulnerable households, including those of economically
disadvantaged children and indigenous communities. InBolivia, children expressed feelings of
sadness toward the new “normal” that camewith the COVID-19 pandemic (Gallego et al., 2023).

One of the most recurrent feelings expressed by the children during the interviews was sadness.
This sadness was the result of the realization that the activities they used to do before and the world
they knewwas changing. There was also sadness and fear of losing their family members. [(Gallego
et al., 2023), Bolivia]

Amidst these formidable challenges, the same study unveiled certain positive outcomes
stemming from the upheavals caused by the COVID-19 pandemic (Gallego et al., 2023).
Notably, there has been a discernible increase in family time, as individuals and households
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adapted to new norms and restrictions. Moreover, the constraints on traditional activities led
to a surge in time spent outdoors as families sought alternative ways to engage with each
other and their surroundings. Table 3 provides additional representative quotes from the
documents reviewed regarding impacts of school closures.

Discussion
This study traversed the educational landscapes of Peru, Ecuador, Colombia, and Bolivia
during the challenging times of the COVID-19 pandemic, shedding light on both shared
experiences and distinctive features across these countries. Our study encompassed the
various ways countries employed for continuing education, along with discernible impacts
on student and family economics, learning, mental and physical wellbeing.

The findings of this study underscore that for the most part countries prioritized
epidemiological reasons throughout the pandemic, rather than centering the wellbeing of
children. The COVID-19 pandemic highlighted pre-existing health inequities among
countries, emphasizing the necessity for interventions and strategies to counteract the
pandemic while considering each country’s preconditions. An example of this was the use
of television and radio to disseminate classes due to the limited coverage of the internet
and electronic equipment in certain countries. These findings are similar to those of
Garcia et al. (Instituto Nacional de Salud, 2024), who analyzed the pandemic response
based on GDP.

The interventions aimed at continuing children’s learning were similar in all four
countries (e.g. virtual learning). However, recognizing the importance of the wellbeing of the
child and the family, mental health, and the needs of populations, such as indigenous or rural
communities, did differ among them. Each country prioritized these aspects according to
available resources, as evidenced by the distribution of school meals at home to children in
Colombia or the increased support from psychologists for children in Peru.

We categorized school closure impacts into economic, learning, and health and wellbeing
domains. The main economic impact involved changes in budgeting and family dynamics.
Shifts in the allocation of household resources were noted as children stayed at home. For
example, in Colombia, households adjusted expenses, allocating more resources to nutrition
as children no longer received school meal subsidies. In Bolivia, increased unemployment
and unpaid work among women resulted from new caregiving needs at home.

The major health and wellbeing impacts in the four countries centered on food security
and mental health. School closures, especially in nations where children received meals at
schools, led to rising malnutrition rates, particularly among vulnerable populations. This
emphasizes the broader role of schools in addressing inequalities in vulnerable populations
beyond academics. Our findings also support Lustig et al.’s theory that the long-term impact
of school closures during the pandemicwill lead to a reduction in opportunities for the region,
increasing inequality by placing more people in vulnerable conditions (Lustig et al., 2023). In
the countries studied here, disruptions in education due to holidays, protests, or political
events are common. They lack a systematic approach to handle such educational disruptions
and, therefore, faced greater challenges during the COVID-19 pandemic (Gallego et al., 2023).
This was particularly concerning with regard to educational access and equity, with the
potential of widening the learning gap between socioeconomic groups.

Applying the HPS standards 6, 7 and 8 (Table 4) (World Health Organization and
UNESCO, 2021), focusing on school social-emotional and physical environment, and school
health services, it is possible to see what were the priorities of governments that upheld the
HPS principles. The four countries had some policies in common such as those aimed at
providing social-emotional support (Standard 6) for students, although only Peru hired
additional tutors to give the support and created a community network for at-risk students.
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Economic impacts
“The global and national economic crisis caused by COVID-19 has lingering effects. Structural problems
predominate such as: (i) unemployment and job insecurity, (ii) chronic poverty and inequality, high incidence
of criminal acts; (iii) low levels of public spending on education and health.” [Peru]
“The lack of smartphones, internet connectivity and a drop in income for their parents became amajor obstacle
to their continued schooling.” [Ecuador]
“However, the persistent digital divide could especially penalize the poorest individuals or those who live in
rural areas in their access to teleworking and online education.” [Ecuador]
“In themoving quarter June–August 2021, 33.6% of households reported not being able to pay the pension due
to reduced economic income.” [Colombia]
“In 3.2% of households, children and adolescents need towork to support the household economy.” [Colombia]
“Measures such as social isolation and school closures lead to an increase in unpaid work in the non-
commercial sphere, overburdening women.” [Bolivia]
Learning impacts
“This is how the proposal of the “new school” arises, which has as its center the well-being of the student and
seeks to broaden the vision towards the development of diverse experiences, inside and outside school, that
promote students to build their own learning, put their skills into play and become increasingly autonomous in
their learning processes.” [Peru]
“In the most disadvantaged households, parents tend to have lower skills to accompany and support the
learning process.” [Ecuador]
“The lowest wealth quartile, indigenous students, studentswhosemothers have secondary education or lower,
and students without internet access – have less access to remote learning technologies, and are less likely to
be doing schoolwork.” [Ecuador]
“The most vulnerable children and adolescents – those with disabilities, those living in poverty, refugees and
migrants, and especially girls – face greater barriers to education.” [Ecuador]
“26.8%of households reported that theywere unable to pay tuition due to reduced economic income as a result
of the pandemic . . . 21.7% of households reported that the educational institution offers virtual classes, but the
household does not have Internet access . . . 20.6% of households have children who need to work.” [Colombia]
“For the Recovery of the Right to Education for all”, since this constitutional right was arbitrarily violated by
the early closing of the school year in 2020, a negative impact that caused serious consequences in the
educational process of the students.” [Bolivia]
Mental health impacts
“Schools play a fundamental role, so consideration should be given to establishing a community support
network, especially identifying children and adolescents at higher risk of mental disorders.” [Peru]
“We do see higher levels of depression for females, and for indigenous students.” [Ecuador]
“We see that 16% of students have mental health scores that indicate major depression, while 68% are happy.
Although we do not have pre-COVID-19 measures for these same students, this level of depression is
substantially higher than the 6.2% rate.” [Ecuador]
“Socio-economically disadvantaged families fared worse in terms of their mental health during the early
phases of the COVID-19 pandemic compared with families with more resources. Factors such as parental
unemployment, low parental educational attainment, low family income, single parenthood, and residing in a
very small living space.” [Colombia]
“Caregivers from higher class backgrounds are more likely to report feeling anxious about students in their
homes.” [Colombia]
“One of themost recurrent feelings expressed by the children during the interviewswas sadness. This sadness
was the result of the realization that the activities they used to do before and the world they knew was
changing. There was also sadness and fear of losing their family members.” [Bolivia]
“A common feeling experienced by the children as a result of their inability to see, play and hug friends and
relatives as they used to. They also expressed deep fears and anxieties about the pandemic including getting
sick or losing people they love.” [Bolivia]
Physical health impacts
“The specialist said that the school, in addition to being the place of formal education, is one of the most
important spaces for socialization and play for boys, girls and adolescents between 3 and 17 years old.” [Peru]
“For students from the most vulnerable families, going to school is a fundamental source of food and care.”
[Ecuador]

(continued )
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Colombia had a more flexible approach than other countries to in-person lessons in a safe
physical environment (Standard 7), with students returning to school when transmission
rates were low in rural areas and using a hybrid schedule in urban areas. Peru, Ecuador, and

“Children, adolescents, and their families have suffered the main consequences of the closure, especially those
who live in poverty, do not have internet access, have disabilities, are migrants or are women.” [Ecuador]
“School feeding is a guarantee of access and permanence of children and adolescents in the educational system,
recognized in the Colombian legal framework; (ii) one of its main objectives is to guarantee classroom
attendance in decent conditions, without students being exposed to hunger and malnutrition and, therefore,
avoiding school dropouts; Likewise, it contributes to adequate physical and psychological growth and
development; it promotes the highest possible level of health; it enhances the attention of minors to learning
and increases school enrollment.” [Colombia]
“The students, who are unable to carry out their educational activities normally, do not have access to the
Alimentaci�on Complementaria Escolar (“Complementary School Feeding”) (ACE) program.” [Bolivia]
Source(s): Table created by authors Table 3.

Peru Ecuador Colombia Bolivia

Standard 6: School social-emotional environment

6.1. School policies set clear directions for the desired social–emotional environment in the school, including how
to make any necessary improvements and feedback
Policy stressing schools
must provide social-
emotional support for
students

Policy stressing
schools must provide
social-emotional
support for students

Policy stressing schools must
provide social-emotional
support for students

Policy stressing
schools must provide
social-emotional
support for students

Creation of a
community network for
at-risk students

6.2. The school hasmade adequate investment and has resources to promote a safe, supportive social–emotional
environment
Government hired
additional tutors to give
support to students

Standard 7: School physical environment

7.1. School policies ensure a safe environment for all members of the school community that is aligned with
national policy
Use of television and
radio broadcasts, and
printed materials for
students

Use of television and
radio broadcasts, and
printed materials for
students

Return to in-person lessons
where transmission rates
were low in rural areas and
with a hybrid schedule in
urban areas

Use of television and
radio broadcasts, and
printed materials for
students

Standard 8: School health services

8.4. The school has made dedicated investment (e.g. resources, training, funding) in school health services,
including school nutrition and food provision

Some localized,
community-based
efforts to provide food
to schools students

Central government made
efforts to provide food in
alternative ways to students
(including, e.g. vouchers)

Some rural schools
reopened with the aim
of reducing food
insecurity

Source(s): Table created by authors

Table 4.
Health promoting

school standards 6, 7
and 8 applied to the
analysis of school
policies during the

COVID-19 pandemic in
Peru, Ecuador, Bolivia
and Colombia (empty
spaces denote lack of

evidence)
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Bolivia used alternative means to provide didactic resources to students, which in middle-
income countries such as these had the potential to reduce school-related anxiety. In Peru,
Bolivia and Colombia, governments-initiated actions to provide school-based nutrition
(Standard 8) (Pan American Health Organization, 2022).

Recognizing the importance of student perspectives, future research should include
dedicated spaces (both in-person and virtual) for students to share their experiences during
the pandemic and throughout their continuing education. Reduced interactions between
students and teachers, compounded by geographic and cultural diversity and varying access
to technology, contribute to this complexity. As future research assesses the long-term
impact of the pandemic on student resilience and learning development, incorporating
student perspectives not only enriches our understanding of the challenges faced, but also
provides insights for future educational strategies.

This study has several limitations. First, our research focused on a particular set of
documents, and it may not capture the full spectrum of relevant information in different
contexts or regions of the countries studied. Second, our study included four different coders,
utilizing NVivo14 software, with diverse language backgrounds and coding capabilities,
which may introduce bias into our findings. The nuances of language and coding expertise
among coders may have influenced the consistency and accuracy of our coding process, but
these processes were double-checked by the researchers to ensure uniformity. However, our
research team included speakers of both Spanish and English languages, expanding the
reach of the documentation we could include in our analysis. Accessing primary sources
might yield more precise and nuanced insights. These limitations are crucial to consider
when interpreting the results of our study. Future research endeavors should address these
constraints to enhance the robustness and applicability of findings in the field.

Conclusion
School closures have been described as “catastrophic” to the health andwellbeing of children
around the world (UNESCO, 2021; UNESCO, 2023). Until recently, a health promoting schools
(HPS) perspective did not consider the impossibility of in-person teaching at a global scale.
In unraveling the approaches and impacts of the COVID-19 pandemic in the four countries of
the study(Peru, Bolivia, Ecuador and Colombia), the study highlights the direct and broader
implications of school closures for the health and wellbeing of school-aged students.

Document analysis suggests that governments expressed concern aboutHPSprinciples, but
economic constraints hindered compliance. Given that schools were considered potential
sources of community-wide infection, education shifted to predominantly virtual methods for
more than two years.A fewattemptsweremade to reintroduce face-to-face teaching during that
timeRecent updates to theHPS framework (WorldHealthOrganization andUNESCO, 2021) are
laudable, but the study underscores the difficulty of implementing such ambitious standards in
middle-income countries due to resource limitations and within-country disparities.

Our study highlights the importance of context-specific interventions and the apparent
absence of approaches specific to geographical location type of school and population. As we
navigate the post-pandemic era, lessons gleaned from these diverse experiences should inform
policies and practices aimed at fostering resilient and inclusive educational systems. The
pandemic exacerbated issues such as food insecurity, highlighting the importance of Health
Promoting Schools (HPS) in bringing into focus and addressing such vulnerabilities. In the
Andean region, where virtual education has been relied upon for educational access and safety,
high levels of anxiety, connectivity issues and dissatisfactionwith virtual learning highlight the
need to consider face-to-face teaching as a fundamental aspect of the HPS framework.
Reintegration strategies for students who drop out during the virtual phase are also crucial.
While digital technologies are emphasized in the HPS standards, exploration of complementary
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media such as television and radio could benefit less digitally-resourced countries. Special
attention shouldbe given to vulnerable groups, such asmigrant children,who continue to attend
school despite challenges. Finally, this study suggests that evenwithout the explicit adoption of
HPS, governments should prioritize the integration of health services into the school system.

References

Aguilar, L. and Chirino, �A. (2021), “Consecuencias de la ausencia del desayuno/merienda escolar: una
evaluaci�on de impacto”, Revista Latinoamericana de Desarrollo Econ�omico, Vol. 35, pp. 95-133,
doi: 10.35319/lajed.202135440.

Aguirre Rea, H.D., Zhindon Palacios, L.A. and Pomaquero Yuquilema, J.C. (2020), “COVID-19 y la
Educaci�on Virtual Ecuatoriana”, Investigaci�on Acad�emica, Vol. 1 No. 2, pp. 53-63.

Alarcon, J. and Collyns, D. (2021), “Ecuador: community education during the Covid pandemic”, The
Guardian, available at: https://www.theguardian.com/artanddesign/2021/may/18/ecuador-
community-education-during-the-covid-pandemic (accessed 10 January 2024).

Asanov, I., Flores, F., McKenzie, D., Mensmann, M. and Schulte, M. (2021), “Remote-learning, time-
use, and mental health of Ecuadorian high-school students during the COVID-19 quarantine”,
World Development, Vol. 138, 105225, doi: 10.1016/J.WORLDDEV.2020.105225.

Azevedo, J.P., Gutierrez, M., de Hoyos, R. and Saavedra, J. (2022), “The unequal impacts of COVID-19
on student learning”, Primary and Secondary Education during Covid-19: Disruptions to
Educational Opportunity during a Pandemic, Springer, pp. 421-459.

Barendse, M.E.A., Flannery, J., Cavanagh, C., Aristizabal, M., Becker, S.P., Berger, E., Breaux, R.,
Campione-Barr, N., Church, J.A., Crone, E.A., Dahl, R.E., Dennis-Tiwary, T.A., Dvorsky, M.R.,
Dziura, S.L., van de Groep, S., Ho, T.C., Killoren, S.E., Langberg, J.M., Larguinho, T.L., Magis-
Weinberg, L., Michalska, K.J., Mullins, J.L., Nadel, H., Porter, B.M., Prinstein, M.J., Redcay, E., Rose,
A.J., Rote, W.M., Roy, A.K., Sweijen, S.W., Telzer, E.H., Teresi, G.I., Thomas, A.G. and Pfeifer, J.H.
(2023), “Longitudinal change in adolescent depression and anxiety symptoms from before to during
the COVID-19 pandemic”, Journal of Research on Adolescence: The Official Journal of the Society for
Research on Adolescence, Vol. 33 No. 1, pp. 74-91, doi: 10.1111/JORA.12781.

Ben Brik, A., Williams, N., Esteinou, R., Acero, I.D.M., Mesurado, B., Debeliuh, P., Storopoli, J.E.,
Orellana, O.N. and James, S.L. (2022), “Parental mental health and child anxiety during the
COVID-19 pandemic in Latin America”, Journal of Social Issues, Vol. 80 No. 1, pp. 360-388, doi:
10.1111/JOSI.12523.

Benza, G. and Kessler, G. (2022), “The impact of the pandemic on Latin America: social setbacks and
rising inequalities”, Persistence and Emergencies of Inequalities in Latin America:
A Multidimensional Approach, 2022, ISBN 978-3-030-90497-5, pp. 33-49, doi: 10.1007/978-3-
030-90495-1_3, available at: https://dialnet.unirioja.es/servlet/articulo?codigo58373177
(accessed 10 January 2024).

BolNews (2022), “Ministro pide a la comunidad educativa aunar esfuerzos para garantizar clases
presenciales”, available at: https://www.bolnewspress.com/nacional/ministro-pide-a-la-comunidad-
educativa-aunar-esfuerzos-para-garantizar-clases-presenciales/ (accessed 11 January 2024).

Bracco, J., Ciaschi, M., Gasparini, L., Marchionni, M. and Neidh€ofer, G. (2024), “The impact of COVID-
19 on education in Latin America: long-run implications for poverty and inequality”, Review of
Income and Wealth, doi: 10.1111/ROIW.12687.

Braun, V. and Clarke, V. (2006), “Using thematic analysis in psychology”, Qualitative Research in
Psychology, Vol. 3 No. 2, pp. 77-101, doi: 10.1191/1478088706QP063OA.

Caballero-Garc�ıa, C.R., Flores-Alatorre, J.F., Bonilla-Fern�andez, P. and Arenas-Monreal, L. (2017),
“Health promotion experiences in Mexican elementary schools”, Memorias Del Instituto de
Investigaciones En Ciencias de La Salud, Vol. 15 No. 1, pp. 22-32, doi: 10.18004/mem.iics/1812-
9528/2017.015(01)22-032.

Health Education

175

Downloaded from http://ftp.nowpublishers.com/he/article-pdf/124/3-4/160/9465548/he-01-2024-0006.pdf by guest on 11 June 2026

https://doi.org/10.35319/lajed.202135440
https://www.theguardian.com/artanddesign/2021/may/18/ecuador-community-education-during-the-covid-pandemic
https://www.theguardian.com/artanddesign/2021/may/18/ecuador-community-education-during-the-covid-pandemic
https://doi.org/10.1016/J.WORLDDEV.2020.105225
https://doi.org/10.1111/JORA.12781
https://doi.org/10.1111/JOSI.12523
https://doi.org/10.1007/978-3-030-90495-1_3
https://doi.org/10.1007/978-3-030-90495-1_3
https://dialnet.unirioja.es/servlet/articulo?codigo=8373177
https://www.bolnewspress.com/nacional/ministro-pide-a-la-comunidad-educativa-aunar-esfuerzos-para-garantizar-clases-presenciales/
https://www.bolnewspress.com/nacional/ministro-pide-a-la-comunidad-educativa-aunar-esfuerzos-para-garantizar-clases-presenciales/
https://doi.org/10.1111/ROIW.12687
https://doi.org/10.1191/1478088706QP063OA
https://doi.org/10.18004/mem.iics/1812-9528/2017.015(01)22-032
https://doi.org/10.18004/mem.iics/1812-9528/2017.015(01)22-032


Caballero-Peralta, J., Antiporta, D.A., Cutip�e, Y., Vargas-Machuca, R., Rojas, C., Cortes-Vergara, C.,
Vega-Dienstmaier, J.R., Benheim, T.S., Dutta, A., Holcomb, J.M. and Pe~na, F. (2022), “Caregiver
and youth mental health during COVID-19: risk and resilience factors in a large national
sample in Peru”, COVID, Vol. 2 No. 11, pp 1594-1608, doi: 10.3390/covid2110115.

Castillo, C. and Marinho, M.L. (2022), “The impacts of the pandemic on the health and well-being of
children in Latin America and the Caribbean and its effect on child-sensitive social protection
systems”, available at: https://www.cepal.org/en/publications/48536-impacts-pandemic-health-
and-well-being-children-latin-america-and-caribbean-and (accessed 10 January 2024).

Castro, A. (2021), “What do children think after a year out of school?”, UNICEF, for Every Child,
available at: https://www.unicef.org/lac/en/stories/what-do-children-think-after-year-out-school
(accessed 11 January 2024).

Cede~no-Solorzano, M.V., Pico Franco, L.D.C., Palacios Saltos, L.E. and Niemes Mu~noz, P.M. (2021), “La
efectividad de la educaci�on virtual frente a la pandemia en Ecuador”, Dominio de las Ciencias,
Vol. 7 No. 2, pp. 959-967, doi: 10.23857/DC.V7I2.1839.

CEPAL-UNESCO (2020), “Educacion en tiempos de la pandemia de COVID-19”, Unesco.

Chaabane, S., Doraiswamy, S., Chaabna, K., Mamtani, R. and Cheema, S. (2021), “The impact of
COVID-19 school closure on child and adolescent health: a rapid systematic review”, Children
(Basel, Switzerland), Vol. 8 No. 5, p. 415, doi: 10.3390/CHILDREN8050415.

Chiari, A.P.G., Ferreira, R.C., Akerman, M., do Amaral, J.H.L., Machado, K.M. and Senna, M.I.B. (2018),
“Inter-sector network in Brazil’s School Health program: subjects, perceptions, and practices”,
Cadernos de Sa�ude P�ublica, Vol. 34 No. 5, e00104217, doi: 10.1590/0102-311x00104217.

Conto, C.A., Akseer, R., Dreesen, T., Kamei, A., Mizunoya, S. and Rigole, A., UNICEF (2021), “COVID-19:
effects of school closures on foundational skills and promising practices for monitoring and
mitigating learning loss”, Innocenti Working Papers. doi: 10.18356/25206796-2020-13.

Deolmi, M. and Pisani, F. (2020), “Psychological and psychiatric impact of COVID-19 pandemic among
children and adolescents”, Acta BioMedica: Atenei Parmensis, Vol. 91 No. 4, pp. 1-5, doi: 10.
23750/ABM.V91I4.10870.

Departamento Administrativo Nacional de Estadistica – DANE (2022), “Situaci�on de las familias con
ni~nos, ni~nas y adolescentes en Colombia en medio de la crisis por COVID-19”, available at:
https://www.dane.gov.co/files/investigaciones/notas-estadisticas/mar_2022_nota_estadistica-
NNA-VF.pdf

Escalante, L. and Maisonnave, H. (2021), “The impact of the COVID-19 pandemic on women’s welfare
and domestic burdens in Bolivia”, Luis Escalante, Helene Maisonnave, Vol. 1 No. 1, p. 18,
available at: https://hal.science/hal-03118060 (accessed 11 January 2024).

FAO (2023), “Strengthening school feeding programmes during and after the COVID-19 pandemic”,
available at: https://www.fao.org/food-coalition/projects-portfolio/Strengthening-school-
feeding-programmes-after-the-COVID-19-pandemic/en (accessed 11 January 2024).

Fernandez-Canani, M.A., Burga-Cachay, S.C. and Valladares-Garrido, M.J. (2022), “Association
between family dysfunction and post-traumatic stress disorder in school students during the
second COVID-19 epidemic wave in Peru”, International Journal of Environmental Research
and Public Health, Vol. 19 No. 15, 9343, doi: 10.3390/IJERPH19159343.

Ferri, F., Grifoni, P. and Guzzo, T. (2020), “Online learning and emergency remote teaching:
opportunities and challenges in emergency situations”, Societies, Vol. 10 No. 4, p. 86, doi: 10.
3390/SOC10040086.

Galindo, J. (2020), “School Feeding Programs in times of COVID-19 in Colombia, socialprotection.org”,
available at: https://socialprotection.org/discover/blog/school-feeding-programs-times-covid-19-
colombia (accessed 11 January 2024).

Gallego, G., Cardona, B. and Scholz, B. (2023), “Using photovoice to explore Bolivian children’s
experiences of COVID-19”, Health Promotion International, Vol. 38 No. 2, pp. 1-11, doi: 10.1093/
HEAPRO/DAAD033.

HE
124,3/4

176

Downloaded from http://ftp.nowpublishers.com/he/article-pdf/124/3-4/160/9465548/he-01-2024-0006.pdf by guest on 11 June 2026

https://doi.org/10.3390/covid2110115
https://www.cepal.org/en/publications/48536-impacts-pandemic-health-and-well-being-children-latin-america-and-caribbean-and
https://www.cepal.org/en/publications/48536-impacts-pandemic-health-and-well-being-children-latin-america-and-caribbean-and
https://www.unicef.org/lac/en/stories/what-do-children-think-after-year-out-school
https://doi.org/10.23857/DC.V7I2.1839
https://doi.org/10.3390/CHILDREN8050415
https://doi.org/10.1590/0102-311x00104217
https://doi.org/10.18356/25206796-2020-13
https://doi.org/10.23750/ABM.V91I4.10870
https://doi.org/10.23750/ABM.V91I4.10870
https://www.dane.gov.co/files/investigaciones/notas-estadisticas/mar_2022_nota_estadistica-NNA-VF.pdf
https://www.dane.gov.co/files/investigaciones/notas-estadisticas/mar_2022_nota_estadistica-NNA-VF.pdf
https://hal.science/hal-03118060
https://www.fao.org/food-coalition/projects-portfolio/Strengthening-school-feeding-programmes-after-the-COVID-19-pandemic/en
https://www.fao.org/food-coalition/projects-portfolio/Strengthening-school-feeding-programmes-after-the-COVID-19-pandemic/en
https://doi.org/10.3390/IJERPH19159343
https://doi.org/10.3390/SOC10040086
https://doi.org/10.3390/SOC10040086
https://socialprotection.org/discover/blog/school-feeding-programs-times-covid-19-colombia
https://socialprotection.org/discover/blog/school-feeding-programs-times-covid-19-colombia
https://doi.org/10.1093/HEAPRO/DAAD033
https://doi.org/10.1093/HEAPRO/DAAD033


Gobierno del Peru (2022), “Ni~nos que perdieron a sus padres durante la pandemia deben tener
acompa~namiento psicol�ogico en las escuelas”, Noticias – Municipalidad Metropolitana de Lima
– Plataforma del Estado Peruano, available at: https://www.gob.pe/institucion/munilima/
noticias/600552-ninos-que-perdieron-a-sus-padres-durante-la-pandemia-deben-tener-
acompanamiento-psicologico-en-las-escuelas (accessed 10 January 2024).

Guzm�an Barrag�an, B.L., Gonzalez Rivillas, M.A. and Guzm�an Barrag�an, P.A. (2020), “Evaluaci�on de
la implementaci�on de la estrategia escuela saludable en zona rural de Ibagu�e: estudio de casos”,
Hacia La Promoci�on de La Salud, Vol. 25 No. 1, pp. 76-89, doi: 10.17151/hpsal.2020.25.1.6.

Hossain, M. (2021), “Unequal experience of COVID-induced remote schooling in four developing
countries”, International Journal of Educational Development, Vol. 85, 102446, doi: 10.1016/J.
IJEDUDEV.2021.102446.

Instituto Nacional de Salud (2024), “Coronavirus Colombia”, available at: https://www.ins.gov.co/
Noticias/Paginas/Coronavirus.aspx (accessed 11 January 2024).

Loades, M.E., Chatburn, E., Higson-Sweeney, N., Reynolds, S., Shafran, R., Brigden, A., Linney, C.,
McManus, M.N., Borwick, C. and Crawley, E. (2020), “Rapid systematic review: the impact of
social isolation and loneliness on the mental health of children and adolescents in the context of
COVID-19”, Journal of the American Academy of Child and Adolescent Psychiatry, Vol. 59
No. 11, pp. 1218-1239.e3, doi: 10.1016/J.JAAC.2020.05.009.

Lustig, N., Pabon, V.M., Neidh€ofer, G. and Tommasi, M. (2023), “Short and long-run distributional
impacts of COVID-19 in Latin America”, Economia, Vol. 22 No. 1, pp. 96-116, doi: 10.31389/eco.3.

Mannix-Mc Namara, P. and Simovska, V. (2015), “Schools for health and sustainability: insights from
the past, present and for the future”, in Schools for Health and Sustainability: Theory, Research
and Practice, pp. 3-17, doi: 10.1007/978-94-017-9171-7_1/COVER.

Marques de Miranda, D., da Silva Athanasio, B., Sena Oliveira, A.C. and Simoes-e-Silva, A.C. (2020),
“How is COVID-19 pandemic impacting mental health of children and adolescents?”,
International Journal of Disaster Risk Reduction: IJDRR, Vol. 51, 101845, doi: 10.1016/J.
IJDRR.2020.101845.

McCommons, B.E. (2022), Disrupting Interruptions: Navigating the Transition to University Life in
Bolivia during and beyond a Pandemic, Drexel University, available at: https://www.proquest.
com/openview/86437cf5e4fc2681eeb953b187f8901b/1?pq-origsite5gscholar&cbl518750&diss
5y (accessed 11 January 2024).

Merrill, K.A., William, T.N., Joyce, K.M., Roos, L.E. and Protudjer, J.L. (2021), “Potential psychosocial
impact of COVID-19 on children: a scoping review of pandemics and epidemics”, Journal of
Global Health Reports, Vol. 4, e2020106, doi: 10.29392/001C.18229.

Ministerio de Educaci�on de Bolivia (2022a), “Educaci�on abre la posibilidad de reanudar clases
semipresenciales, virtuales y a distancia en regiones con mayor cantidad de contagios de
Covid-19”, available at: https://www.minedu.gob.bo/index.php?option5com_content&
view5article&id56156:educacion-abre-la-posibilidad-de-reanudar-clases-semipresenciales-
virtuales-y-a-distancia-en-regiones-con-mayor-cantidad-de-contagios-de-covid-19&catid5182&
Itemid5854 (accessed 11 January 2024).

Ministerio de Educaci�on de Bolivia (2022b), “Educaci�on entrega materiales escolares y computadoras
a la naci�on Uru”, available at: https://www.minedu.gob.bo/index.php?option5com_
content&view5article&id55914:educacion-entrega-materiales-escolares-y-computadoras-a-la-
nacion-uru&catid5182&Itemid5854 (accessed 11 January 2024).

Ministerio de Educaci�on de Bolivia (2022c), “Ministro de Educaci�on: ma~nana reiniciamos las clases en
las tres modalidades de atenci�on”, available at: https://www.minedu.gob.bo/index.php?
option5com_content&view5article&id56157:ministro-de-educacion-manana-reiniciamos-las-
clases-en-las-tres-modalidades-de-atencion&catid5182&Itemid5854 (accessed 11
January 2024).

Ministerio de Educaci�on de Bolivia (2022d), “Ministro pide a gobiernos municipales no escatimar en
insumos de bioseguridad para garantizar un retorno seguro a clases presenciales”, available at:

Health Education

177

Downloaded from http://ftp.nowpublishers.com/he/article-pdf/124/3-4/160/9465548/he-01-2024-0006.pdf by guest on 11 June 2026

https://www.gob.pe/institucion/munilima/noticias/600552-ninos-que-perdieron-a-sus-padres-durante-la-pandemia-deben-tener-acompanamiento-psicologico-en-las-escuelas
https://www.gob.pe/institucion/munilima/noticias/600552-ninos-que-perdieron-a-sus-padres-durante-la-pandemia-deben-tener-acompanamiento-psicologico-en-las-escuelas
https://www.gob.pe/institucion/munilima/noticias/600552-ninos-que-perdieron-a-sus-padres-durante-la-pandemia-deben-tener-acompanamiento-psicologico-en-las-escuelas
https://doi.org/10.17151/hpsal.2020.25.1.6
https://doi.org/10.1016/J.IJEDUDEV.2021.102446
https://doi.org/10.1016/J.IJEDUDEV.2021.102446
https://www.ins.gov.co/Noticias/Paginas/Coronavirus.aspx
https://www.ins.gov.co/Noticias/Paginas/Coronavirus.aspx
https://doi.org/10.1016/J.JAAC.2020.05.009
https://doi.org/10.31389/eco.3
https://doi.org/10.1007/978-94-017-9171-7_1/COVER
https://doi.org/10.1016/J.IJDRR.2020.101845
https://doi.org/10.1016/J.IJDRR.2020.101845
https://www.proquest.com/openview/86437cf5e4fc2681eeb953b187f8901b/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/86437cf5e4fc2681eeb953b187f8901b/1?pq-origsite=gscholar&cbl=18750&diss=y
https://www.proquest.com/openview/86437cf5e4fc2681eeb953b187f8901b/1?pq-origsite=gscholar&cbl=18750&diss=y
https://doi.org/10.29392/001C.18229
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6156:educacion-abre-la-posibilidad-de-reanudar-clases-semipresenciales-virtuales-y-a-distancia-en-regiones-con-mayor-cantidad-de-contagios-de-covid-19&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6156:educacion-abre-la-posibilidad-de-reanudar-clases-semipresenciales-virtuales-y-a-distancia-en-regiones-con-mayor-cantidad-de-contagios-de-covid-19&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6156:educacion-abre-la-posibilidad-de-reanudar-clases-semipresenciales-virtuales-y-a-distancia-en-regiones-con-mayor-cantidad-de-contagios-de-covid-19&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6156:educacion-abre-la-posibilidad-de-reanudar-clases-semipresenciales-virtuales-y-a-distancia-en-regiones-con-mayor-cantidad-de-contagios-de-covid-19&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=5914:educacion-entrega-materiales-escolares-y-computadoras-a-la-nacion-uru&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=5914:educacion-entrega-materiales-escolares-y-computadoras-a-la-nacion-uru&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=5914:educacion-entrega-materiales-escolares-y-computadoras-a-la-nacion-uru&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6157:ministro-de-educacion-manana-reiniciamos-las-clases-en-las-tres-modalidades-de-atencion&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6157:ministro-de-educacion-manana-reiniciamos-las-clases-en-las-tres-modalidades-de-atencion&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6157:ministro-de-educacion-manana-reiniciamos-las-clases-en-las-tres-modalidades-de-atencion&catid=182&Itemid=854


https://www.minedu.gob.bo/index.php?option5com_content&view5article&id56153:
ministro-pide-a-gobiernos-municipales-no-escatimar-en-insumos-de-bioseguridad-para-
garantizar-un-retorno-seguro-a-clases-presenciales&catid5182&Itemid5854 (accessed 11
January 2024).

Ministerio de Educaci�on de Bolivia (2022e), “Ministro reporta que el 98% de las unidades educativas
retorn�o a clases en la modalidad presencial”, available at: https://www.minedu.gob.bo/index.
php?option5com_content&view5article&id56158:ministro-reporta-que-el-98-de-las-unidades-
educativas-retorno-a-clases-en-la-modalidad-presencial&catid5182:noticias&Itemid5854
(accessed 11 January 2024).

Ministerio de Educaci�on de Bolivia (2022f), “Protocolo de bioseguridad dispone suspensi�on temporal
de clases presenciales para colegios que reporten casos de covid-19”, available at: https://www.
minedu.gob.bo/index.php?option5com_content&view5article&id55879:protocolo-de-
bioseguridad-dispone-suspension-temporal-de-clases-presenciales-para-colegios-que-reporten-
casos-de-covid-19&catid5182&Itemid5854 (accessed 10 January 2024).

Ministerio de Educaci�on de Colombia (2020a), “Decreto 457, mediante el cual se imparten
instrucciones para el cumplimiento del Aislamiento Preventivo Obligatorio”, available at:
https://www.mineducacion.gov.co/portal/salaprensa/Noticias/394357:Decreto-457-mediante-el-
cual-se-imparten-instrucciones-para-el-cumplimiento-del-Aislamiento-Preventivo-Obligatorio
(accessed 10 January 2024).

Ministerio de Educaci�on de Colombia (2020b), “Decreto 470 de 2020”, available at: https://www.
funcionpublica.gov.co/eva/gestornormativo/norma.php?i5110861 (accessed 10 January 2024).

Ministerio de Educaci�on de Colombia (2020c), “Decreto 660 de 2020”, available at: https://www.
funcionpublica.gov.co/eva/gestornormativo/norma.php?i5122360 (accessed 10 January 2024).

Ministerio de Educaci�on de Colombia (2021), “La Ministra de Educaci�on se reuni�o con el Gobernador,
los alcaldes de Riohacha, Maicao y la Administraci�on Temporal de La Guajira para adoptar
medidas que permitan dinamizar el proceso de retorno a clases presenciales”, available at:
https://www.mineducacion.gov.co/portal/salaprensa/Comunicados/405239:La-Ministra-de-
Educacion-se-reunio-con-el-Gobernador-los-alcaldes-de-Riohacha-Maicao-y-la-Administracion-
Temporal-de-La-Guajira-para-adoptar-medidas-que-permitan-dinamizar-el-proceso-de-
(accessed 11 January 2024).

Ministerio de Educaci�on de Ecuador (2020), “Juntos aprendemos y nos cuidamos”, available at: www.
educacion.gob.ec (accessed 10 January 2024).

Ministerio de Educaci�on de Per�u (2021), “Resoluci�on ministerial N. 531-2021”, available at: https://
www.gob.pe/institucion/minedu/normas-legales/2589329-531-2021-minedu (accessed 10
January 2024).

Ministerio de Educaci�on de Per�u (2022a), “Resoluci�on ministerial N. 048-2022”, available at: https://
www.gob.pe/institucion/minedu/normas-legales/2721750-048-2022-minedu (accessed 10
January 2024).

Ministerio de Educaci�on de Per�u (2022b), “Resoluci�on ministerial N. 186-2022”, available at: https://
www.gob.pe/institucion/minedu/normas-legales/2935399-186-2022-minedu (accessed 10
January 2024).

Ministerio de la Mujer y Poblaciones Vulnerables (2021), “Pol�ıtica Nacional Multisectorial para la
Ni~nas, Ni~nos y Adolescentes 2030”, available at: https://www.mimp.gob.pe/webs/mimp/pnaia/
pdf/————————PNMNNA-2030.pdf (accessed 10 January 2024).

Ministerio de Salud de Peru (2021), “Menores con dificultades acad�emicas por la escolaridad virtual
presentan mayor riesgo de sufrir problemas de salud mental”, available at: https://www.gob.pe/
institucion/minsa/noticias/507421-menores-con-dificultades-academicas-por-la-escolaridad-
virtual-presentan-mayor-riesgo-de-sufrir-problemas-de-salud-mental (accessed 11 January 2024).

Ministerio de Trabajo y Promoci�on del Empleo de Peru (2021), “Resoluci�on ministerial N.8 245-2021”,
available at: https://www.gob.pe/institucion/mtpe/normas-legales/2539636-245-2021-tr
(accessed 10 January 2024).

HE
124,3/4

178

Downloaded from http://ftp.nowpublishers.com/he/article-pdf/124/3-4/160/9465548/he-01-2024-0006.pdf by guest on 11 June 2026

https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6153:ministro-pide-a-gobiernos-municipales-no-escatimar-en-insumos-de-bioseguridad-para-garantizar-un-retorno-seguro-a-clases-presenciales&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6153:ministro-pide-a-gobiernos-municipales-no-escatimar-en-insumos-de-bioseguridad-para-garantizar-un-retorno-seguro-a-clases-presenciales&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6153:ministro-pide-a-gobiernos-municipales-no-escatimar-en-insumos-de-bioseguridad-para-garantizar-un-retorno-seguro-a-clases-presenciales&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6158:ministro-reporta-que-el-98-de-las-unidades-educativas-retorno-a-clases-en-la-modalidad-presencial&catid=182:noticias&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6158:ministro-reporta-que-el-98-de-las-unidades-educativas-retorno-a-clases-en-la-modalidad-presencial&catid=182:noticias&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=6158:ministro-reporta-que-el-98-de-las-unidades-educativas-retorno-a-clases-en-la-modalidad-presencial&catid=182:noticias&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=5879:protocolo-de-bioseguridad-dispone-suspension-temporal-de-clases-presenciales-para-colegios-que-reporten-casos-de-covid-19&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=5879:protocolo-de-bioseguridad-dispone-suspension-temporal-de-clases-presenciales-para-colegios-que-reporten-casos-de-covid-19&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=5879:protocolo-de-bioseguridad-dispone-suspension-temporal-de-clases-presenciales-para-colegios-que-reporten-casos-de-covid-19&catid=182&Itemid=854
https://www.minedu.gob.bo/index.php?option=com_content&view=article&id=5879:protocolo-de-bioseguridad-dispone-suspension-temporal-de-clases-presenciales-para-colegios-que-reporten-casos-de-covid-19&catid=182&Itemid=854
https://www.mineducacion.gov.co/portal/salaprensa/Noticias/394357:Decreto-457-mediante-el-cual-se-imparten-instrucciones-para-el-cumplimiento-del-Aislamiento-Preventivo-Obligatorio
https://www.mineducacion.gov.co/portal/salaprensa/Noticias/394357:Decreto-457-mediante-el-cual-se-imparten-instrucciones-para-el-cumplimiento-del-Aislamiento-Preventivo-Obligatorio
https://www.funcionpublica.gov.co/eva/gestornormativo/norma.php?i=110861
https://www.funcionpublica.gov.co/eva/gestornormativo/norma.php?i=110861
https://www.funcionpublica.gov.co/eva/gestornormativo/norma.php?i=122360
https://www.funcionpublica.gov.co/eva/gestornormativo/norma.php?i=122360
https://www.mineducacion.gov.co/portal/salaprensa/Comunicados/405239:La-Ministra-de-Educacion-se-reunio-con-el-Gobernador-los-alcaldes-de-Riohacha-Maicao-y-la-Administracion-Temporal-de-La-Guajira-para-adoptar-medidas-que-permitan-dinamizar-el-proceso-de-
https://www.mineducacion.gov.co/portal/salaprensa/Comunicados/405239:La-Ministra-de-Educacion-se-reunio-con-el-Gobernador-los-alcaldes-de-Riohacha-Maicao-y-la-Administracion-Temporal-de-La-Guajira-para-adoptar-medidas-que-permitan-dinamizar-el-proceso-de-
https://www.mineducacion.gov.co/portal/salaprensa/Comunicados/405239:La-Ministra-de-Educacion-se-reunio-con-el-Gobernador-los-alcaldes-de-Riohacha-Maicao-y-la-Administracion-Temporal-de-La-Guajira-para-adoptar-medidas-que-permitan-dinamizar-el-proceso-de-
http://www.educacion.gob.ec
http://www.educacion.gob.ec
https://www.gob.pe/institucion/minedu/normas-legales/2589329-531-2021-minedu
https://www.gob.pe/institucion/minedu/normas-legales/2589329-531-2021-minedu
https://www.gob.pe/institucion/minedu/normas-legales/2721750-048-2022-minedu
https://www.gob.pe/institucion/minedu/normas-legales/2721750-048-2022-minedu
https://www.gob.pe/institucion/minedu/normas-legales/2935399-186-2022-minedu
https://www.gob.pe/institucion/minedu/normas-legales/2935399-186-2022-minedu
https://www.mimp.gob.pe/webs/mimp/pnaia/pdf/----------PNMNNA-2030.pdf
https://www.mimp.gob.pe/webs/mimp/pnaia/pdf/----------PNMNNA-2030.pdf
https://www.gob.pe/institucion/minsa/noticias/507421-menores-con-dificultades-academicas-por-la-escolaridad-virtual-presentan-mayor-riesgo-de-sufrir-problemas-de-salud-mental
https://www.gob.pe/institucion/minsa/noticias/507421-menores-con-dificultades-academicas-por-la-escolaridad-virtual-presentan-mayor-riesgo-de-sufrir-problemas-de-salud-mental
https://www.gob.pe/institucion/minsa/noticias/507421-menores-con-dificultades-academicas-por-la-escolaridad-virtual-presentan-mayor-riesgo-de-sufrir-problemas-de-salud-mental
https://www.gob.pe/institucion/mtpe/normas-legales/2539636-245-2021-tr


Munir, F. (2021), “Mitigating COVID: impact of COVID-19 lockdown and school closure on children’s
well-being”, Social Sciences, Vol. 10 No. 10, 387, doi: 10.3390/SOCSCI10100387.

OECD (2020), “Educaci�on y COVID-19: enfoque en el impacto a largo plazo del cierre de escuelas”,
Medidas Pol�ıticas Clave de la OCDE Ante el Coronavirus (COVID-19), available at: https://doi.
org/10.1787/d79c3d3c-es (accessed January 10, 2024).

Orgil�es, M., Espada, J.P., Delvecchio, E., Francisco, R., Mazzeschi, C., Pedro, M. and Morales, A. (2021),
“Anxiety and depressive symptoms in children and adolescents during COVID-19 pandemic: a
transcultural approach”, Psicothema, Vol. 33 No. 1, pp. 125-130, doi: 10.7334/
PSICOTHEMA2020.287.

Oviedo Oviedo, M.A. (2021), “La educaci�on en tiempos del COVID desde la epistemolog�ıa social de
Thomas Popkewitz”, Sophia, Vol. 31 No. 31, pp. 211-235, doi: 10.17163/SOPH.N31.2021.08.

Pan American Health Organization (2022), “School health promotion in Latin America and the
Caribbean: a regional assessment”, PAHO, doi: 10.37774/9789275125922.

Panda, P.K., Gupta, J., Chowdhury, S.R., Kumar, R., Meena, A.K., Madaan, P., Sharawat, I.K. and
Gulati, S. (2021), “Psychological and behavioral impact of lockdown and quarantine measures
for COVID-19 pandemic on children, adolescents and caregivers: a systematic review and meta-
analysis”, Journal of Tropical Pediatrics, Vol. 67 No. 1, fmaa122, doi: 10.1093/TROPEJ/
FMAA122.

Presidencia de Colombia (2020a), “Decreto 533 de 2020”, available at: https://www.funcionpublica.gov.
co/eva/gestornormativo/norma.php?i5111857 (accessed 11 January 2024).

Presidencia de Colombia (2020b), “Decreto 662 de 2020”, available at: https://www.funcionpublica.
gov.co/eva/gestornormativo/norma.php?i5122580 (accessed 11 January 2024).

Primicias (2022), “COE Nacional autoriza retorno voluntario a clases presenciales”, available at:
https://www.primicias.ec/noticias/sociedad/coe-anuncia-disminucion-contagios-covid-ecuador/
(accessed 10 January 2024).

Rajmil, L., Hjern, A., Boran, P., Gunnlaugsson, G., Kraus de Camargo, O. and Raman, S. (2021),
“Impact of lockdown and school closure on children’s health and well-being during the first
wave of COVID-19: a narrative review”, BMJ Paediatrics Open, Vol. 5 No. 1, p. e001043, doi: 10.
1136/BMJPO-2021-001043.

Rodman, A.M., Rosen, M.L., Kasparek, S.W., Mayes, M., Lengua, L., Meltzoff, A.N. and McLaughlin,
K.A. (2022), “Social experiences and youth psychopathology during the COVID-19 pandemic: a
longitudinal study”, Development and Psychopathology, Vol. 36, pp. 1-13, doi: 10.1017/
S0954579422001250.

Rossi, M.L., Ant�un, M.C., Casagrande, M.L., Escasany, M., Ferrari, M.F., Raele, M.G. and Gonz�alez,
V.B. (2018), “Evaluaci�on de la Intervenci�on del Programa mi Escuela Saludable en una chorote
de escuelas que participaron durante 2016-2017”, M�edicas, Vol. 76 No. 1, pp. 37-46, doi: 10.
31053/1853.0605.v75.n4.22574.

Ruiz Su�arez, R.E., Quijano Quiroz, G.E., Rodr�ıguez Mart�ınez, K.Y., L�opez Fuentes, L.L., Montero
Zuleta, Y.E., Aguilar Ortiz, A., S�anchez Castillo, �A. and Silva Castro, M.M. (2021), “Escuela
saludable. Estrategia de una comunidad colombiana de ind�ıgenas kankuamos para la
autogesti�on en salud”, (Con)Textos: Revista d’antropologia i Investigaci�o Social, No. 9,
pp. 91-116, ISSN-e 2013-0864.

Secretar�ıa de Educaci�on del Distrito de Bogot�a (2022), “La educaci�on de Bogot�a avanz�o en medio de la
pandemia y aceler�o el cierre de brechas”, available at: https://educacionbogota.edu.co/portal_
institucional/noticia/la-educacion-de-bogota-avanzo-en-medio-de-la-pandemia-y-acelero-el-
cierre-de-brechas (accessed 11 January 2024).

Siegel, J.L., Junko Negi, N., Bacio, G.A., Mammadli, T. and Kobrin, D. (2024), “Lost connection’:
pandemic related disruptions to schooling and social services among Latinx immigrant youth
and families”, Children and Youth Services Review, Vol. 156, 107345, doi: 10.1016/j.childyouth.
2023.107345.

Health Education

179

Downloaded from http://ftp.nowpublishers.com/he/article-pdf/124/3-4/160/9465548/he-01-2024-0006.pdf by guest on 11 June 2026

https://doi.org/10.3390/SOCSCI10100387
https://doi.org/10.1787/d79c3d3c-es
https://doi.org/10.1787/d79c3d3c-es
https://doi.org/10.7334/PSICOTHEMA2020.287
https://doi.org/10.7334/PSICOTHEMA2020.287
https://doi.org/10.17163/SOPH.N31.2021.08
https://doi.org/10.37774/9789275125922
https://doi.org/10.1093/TROPEJ/FMAA122
https://doi.org/10.1093/TROPEJ/FMAA122
https://www.funcionpublica.gov.co/eva/gestornormativo/norma.php?i=111857
https://www.funcionpublica.gov.co/eva/gestornormativo/norma.php?i=111857
https://www.funcionpublica.gov.co/eva/gestornormativo/norma.php?i=122580
https://www.funcionpublica.gov.co/eva/gestornormativo/norma.php?i=122580
https://www.primicias.ec/noticias/sociedad/coe-anuncia-disminucion-contagios-covid-ecuador/
https://doi.org/10.1136/BMJPO-2021-001043
https://doi.org/10.1136/BMJPO-2021-001043
https://doi.org/10.1017/S0954579422001250
https://doi.org/10.1017/S0954579422001250
https://doi.org/10.31053/1853.0605.v75.n4.22574
https://doi.org/10.31053/1853.0605.v75.n4.22574
https://educacionbogota.edu.co/portal_institucional/noticia/la-educacion-de-bogota-avanzo-en-medio-de-la-pandemia-y-acelero-el-cierre-de-brechas
https://educacionbogota.edu.co/portal_institucional/noticia/la-educacion-de-bogota-avanzo-en-medio-de-la-pandemia-y-acelero-el-cierre-de-brechas
https://educacionbogota.edu.co/portal_institucional/noticia/la-educacion-de-bogota-avanzo-en-medio-de-la-pandemia-y-acelero-el-cierre-de-brechas
https://doi.org/10.1016/j.childyouth.2023.107345
https://doi.org/10.1016/j.childyouth.2023.107345


Sinaei, R., Pezeshki, S. and Parvaresh, S. (2021), “Why COVID-19 is less frequent and severe in
children: a narrative review”,World Journal of Pediatrics: WJP, Vol. 17 No. 1, pp. 10-20, doi: 10.
1007/S12519-020-00392-Y.

Stenhoff, D.M., Pennington, R.C. and Tapp, M.C. (2020), “Distance education support for students with
autism spectrum disorder and complex needs during COVID-19 and school closures”, Rural
Special Education Quarterly, Vol. 39 No. 4, pp. 211-219, doi: 10.1177/8756870520959658.

Tadesse, S. and Muluye, W. (2020), “The impact of COVID-19 pandemic on education system in
developing countries: a review”, Open Journal of Social Sciences, Vol. 8 No. 10, pp. 159-170,
doi: 10.4236/JSS.2020.810011.

UNESCO (2021), “When schools shut: gendered impacts of COVID-19 school closures”, available at:
https://unesdoc.unesco.org/ark:/48223/pf0000379270 (accessed 10 January 2024).

UNESCO (2023), “Country dashboard – covid-19 response”, available at: https://covid19.uis.unesco.
org/global-monitoring-school-closures-covid19/country-dashboard/ (accessed 10 January 2024).

UNICEF (2020), “Asistencia t�ecnica al MINEDUC para el fortalecimiento de pol�ıticas en WASH en el
entorno escolar”, available at: https://www.unicef.org/ecuador/asistencia-t�ecnica-al-mineduc-
para-el-fortalecimiento-de-pol�ıticas-en-wash-en-el-entorno-escolar (accessed 10 January 2024).

UNICEF (2021a), “114 million children still out of the classroom in Latin America and the Caribbean”,
available at: https://www.unicef.org/press-releases/114-million-children-still-out-classroom-
latin-america-and-caribbean (accessed 16 October 2023).

UNICEF (2021b), “UNICEF and ECHO support the reopening of rural schools in Ecuador”, available
at: https://www.unicef.org/ecuador/en/stories/unicef-and-echo-support-reopening-rural-schools-
ecuador (accessed 10 January 2024).

UNICEF (2022), “Recovering lost learning in Ecuador after two years of the pandemic”, available at:
https://www.unicef.org/ecuador/en/stories/recovering-lost-learning-ecuador-after-two-years-
pandemic (accessed 11 January 2024).

UNICEF (2023), “Almost 60 per cent of child-focused SDGs are off track in Latin America and the
Caribbean”, available at: https://www.unicef.org/lac/en/press-releases/almost-60-cent-child-
focused-sdgs-are-track-latin-america-and-caribbean (accessed 10 January 2024).

Warren, M.A. and Bordoloi, S. (2020), “When COVID-19 exacerbates inequities: the path forward for
generating wellbeing”, International Journal of Wellbeing, Vol. 10 No. 3, pp. 1-6, doi: 10.5502/
ijw.v10i3.1357.

World Health Organization (1986), “Carta de Ottawa para la promoci�on de la salud”, available at:
https://iris.paho.org/handle/10665.2/44469 (accessed 10 January 2024).

World Health Organization (2023), Global Accelerated Action for the Health of Adolescents (AA-HA!),
2nd ed., available at: https://www.who.int/publications/i/item/9789240081765 (accessed 10
May 2024).

World Health Organization and UNESCO (2021), “Making every school a health-promoting school –
global standards and indicators”, available at: https://www.who.int/publications/i/item/
9789240025059 (accessed 10 May 2024).

Further reading

World Health Organization (2018), Global Standards for Health Promoting Schools, WHO, available
at: https://www.who.int/publications/i/item/global-standards-for-health-promoting-schools
(accessed 10 January 2024).

HE
124,3/4

180

Downloaded from http://ftp.nowpublishers.com/he/article-pdf/124/3-4/160/9465548/he-01-2024-0006.pdf by guest on 11 June 2026

https://doi.org/10.1007/S12519-020-00392-Y
https://doi.org/10.1007/S12519-020-00392-Y
https://doi.org/10.1177/8756870520959658
https://doi.org/10.4236/JSS.2020.810011
https://unesdoc.unesco.org/ark:/48223/pf0000379270
https://covid19.uis.unesco.org/global-monitoring-school-closures-covid19/country-dashboard/
https://covid19.uis.unesco.org/global-monitoring-school-closures-covid19/country-dashboard/
https://www.unicef.org/ecuador/asistencia-tecnica-al-mineduc-para-el-fortalecimiento-de-politicas-en-wash-en-el-entorno-escolar
https://www.unicef.org/ecuador/asistencia-tecnica-al-mineduc-para-el-fortalecimiento-de-politicas-en-wash-en-el-entorno-escolar
https://www.unicef.org/press-releases/114-million-children-still-out-classroom-latin-america-and-caribbean
https://www.unicef.org/press-releases/114-million-children-still-out-classroom-latin-america-and-caribbean
https://www.unicef.org/ecuador/en/stories/unicef-and-echo-support-reopening-rural-schools-ecuador
https://www.unicef.org/ecuador/en/stories/unicef-and-echo-support-reopening-rural-schools-ecuador
https://www.unicef.org/ecuador/en/stories/recovering-lost-learning-ecuador-after-two-years-pandemic
https://www.unicef.org/ecuador/en/stories/recovering-lost-learning-ecuador-after-two-years-pandemic
https://www.unicef.org/lac/en/press-releases/almost-60-cent-child-focused-sdgs-are-track-latin-america-and-caribbean
https://www.unicef.org/lac/en/press-releases/almost-60-cent-child-focused-sdgs-are-track-latin-america-and-caribbean
https://doi.org/10.5502/ijw.v10i3.1357
https://doi.org/10.5502/ijw.v10i3.1357
https://iris.paho.org/handle/10665.2/44469
https://www.who.int/publications/i/item/9789240081765
https://www.who.int/publications/i/item/9789240025059
https://www.who.int/publications/i/item/9789240025059
https://www.who.int/publications/i/item/global-standards-for-health-promoting-schools


Supplementary

About the authors
Irene Torres is Technical Director of Fundaci�on Octaedro in Ecuador. She specializes in health
promotion and conducts research on health policy and health systems from an equity perspective,
health and wellbeing, community participation in health promotion, migration and health, and school-
based health promotion.

Samantha Kloft is a current PhD student in Health Policy and Promotion at the University of
Massachusetts, Amherst School of Public Health and Health Sciences. She has an MPH from the
University of Iowa with a specific focus on community health education. Samantha also has previous
experience in health promotion, community-based participatory research, and emergency
preparedness. Prior to starting her doctoral journey, Samantha was Executive Director of a county
health department, working in response to the COVID-19 pandemic.

Muskan Kumar is an undergraduate student at Boston University. At the time of this research she
was a biology and public health double major at the University of Massachusetts Amherst.

Amita Santosh is a graduate of the University of Massachusetts Amherst. She has a dual degree in
public health and psychology (neuroscience track). She is currently a clinical research assistant at
Boston Children’s Hospital. She has experience working on and researching public health equities
focused on overall community health and wellbeing.

Mariana Pinto-Alvarez is a Colombian-trained physician, and Ph.D. student in Community Health
Education at the University of Massachusetts Amherst. She has experience as a public health official in
the Colombian Ministry of Health and in quantitative research on COVID-19.

Peru Ecuador Colombia Bolivia
Total(19 total) (20 total) (19 total) (17 total)

Region
Country-wide 16 15 16 15 62
Urban 3 2 3 0 8
Rural 0 3 0 1 4
Suburban 0 0 0 1 1

Institution being referenced
Public education 14 15 17 13 59
Not specified 5 2 1 1 9
Remote education 0 3 1 3 7
Private education 0 0 0 0 0

Population being referenced
General population 18 15 18 12 63
Low-income 1 1 0 3 5
Indigenous 0 2 0 1 3
Afro-descendant 0 2 0 0 2
Women 0 0 0 1 1
At-risk health 0 0 1 0 1

Literature classification
Government news source 5 2 6 10 23
Official government document 10 3 5 2 20
Journal 4 6 3 5 18
News source 0 7 2 0 9
International NGO 0 2 1 0 3
Local NGO 0 0 2 0 2
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