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Abstract

Purpose — This study explores the potential adaptation of the UK’s degree apprenticeship model within
Thailand’s higher education context. As global demands intensify for more work-ready graduates, the study
examines how academic—vocational integration can be advanced through international policy learning.
Design/methodology/approach — A qualitative comparative case study was employed, drawing on document
analysis and 15 semi-structured interviews with policymakers, university leaders and employers in both the UK
and Thailand. Thematic analysis was used to explore structural, pedagogical and cultural contrasts between the
two systems.

Findings — The UK model benefits from institutional autonomy, employer co-ownership and cultural
legitimacy. In contrast, Thailand faces barriers including centralized governance, rigid curricula and persistent
stigma toward vocational learning. The study finds that direct policy borrowing is insufficient without structural
alignment and cultural reframing.

Research limitations/implications — This research focuses on two national cases, which may limit
generalizability. It emphasizes qualitative insights over measurable outcomes and does not assess specific
programmatic success metrics. Future research could expand to longitudinal impact studies, quantitative
evaluations or incorporate perspectives from learners and marginalized communities. Despite its scope, the
study provides a conceptual basis for countries with similar centralized systems to explore how global models
can be localized without losing relevance or equity.

Practical implications — Insights from this research can inform the design of context-sensitive apprenticeship
programs in Thailand and other middle-income countries seeking to strengthen university—industry partnerships
and enhance graduate employability.

Social implications — Adapting degree apprenticeships can help reduce educational inequality and challenge
hierarchies that devalue vocational pathways. Promoting cultural legitimacy of practice-based learning is key to
advancing lifelong learning goals.

Originality/value — This research contributes to policy transfer literature by highlighting the conditions under
which apprenticeship models can be meaningfully adapted. It offers an evidence-based framework for
embedding work-based learning in higher education systems undergoing transformation.

Keywords Degree apprenticeships, Work-integrated learning, Higher education reform, Policy transfer,
Vocational education, Lifelong learning
Paper type Research article

1. Introduction of the study

1.1 Background and significance

In the last decade, the apprenticeship model has gained global traction as a mechanism to bridge

the skills gap between formal education and employment. This resurgence stems from concerns

over graduate employability and the persistent disconnect between academic instruction and

workplace realities (Arthur-Mensah, 2020; Quew-Jones, 2023). As economies evolve amidst
l rapid technological change and globalization, traditional university degrees often fall short

in preparing graduates for the demands of modern labor markets (Altbach et al., 2019).
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Work-based learning (WBL) models, including apprenticeships, have thus emerged as vital Higher Education,
strategies for building adaptable, future-ready talent (Zegwaard and Pretti, 2023). Skills and Work-

The United Kingdom’s launch of Degree Apprenticeships in 2015 marked a significant =~ Based Learning
reform, aiming to bridge the divide between vocational and academic learning (Mason, 2020;
Mulkeen et al., 2019). These programs allow students to earn university-level qualifications
while working, integrating academic theory with occupational practice (Mian et al., 2020).
The 2017 Apprenticeship Levy further incentivized employer involvement, aligning higher
education with evolving industry needs (Baker, 2019; Hughes and Saieva, 2019).

Since their introduction, degree apprenticeships have led to growing partnerships between
universities and employers, particularly in sectors like digital technology, healthcare, and
construction (Hughes and Saieva, 2019; Lester, 2020). These programs have expanded access
to higher education, enhanced graduate job readiness, and diversified learning pathways
(Andrewartha and Harvey, 2017). Importantly, the dual-learning structure has also reshaped
traditional notions of academic value by legitimizing experiential learning (Slattery, 2024).

By contrast, Thailand’s higher education system continues to struggle with aligning
educational outcomes with labor market needs. An entrenched focus on theoretical classroom
learning has contributed to graduate unemployment and skill mismatches, especially in rural
and informal sectors. While policy frameworks like “Thailand 4.0” aim to improve
employability, the integration of academic and vocational learning remains limited
(Buasuwan, 2018; Scott and Guan, 2023). Graduates often emerge lacking the practical
competencies increasingly demanded by employers (Amigé and Lloyd, 2021).

Several Thai initiatives have explored work-based education. The “School-in-Factory”
model, linking vocational colleges and industry, enables concurrent study and employment
(Intarakumnerd and Jutarosaga, 2023; Schroder et al., 2024). The Tripartite Education System
fosters cooperation between schools, employers, and policymakers to develop relevant
curricula (Anastasiou et al., 2024; Ndukwe and Daniel, 2020). Yet these efforts remain
fragmented, lacking national integration or university-level uptake.

Unlike the UK’s institutionalized system, Thailand’s WBL programs are still ad hoc and
under-supported. The absence of clear standards, policy frameworks, and academic pathways
hinders scale-up (Miller and Marion, 2017; Shutaleva et al., 2023). Apprenticeship access is
often limited to urban areas, excluding rural learners. Nevertheless, this gap offers an
opportunity to adapt the UK model’s structural, pedagogical, and financial innovations to fit
the Thai context (Naafs and Skelton, 2020; Pongsin et al., 2023).

A localized version of degree apprenticeships could strengthen university-industry linkages,
align curricula with labor market needs, and promote lifelong learning. It could also bridge gaps
between formal and non-formal education systems, especially in underserved communities
(Ohashi and Abid, 2019; Intarakumnerd and Jutarosaga, 2023). The shift toward hybrid learning
marks a broader transformation in how Thai higher education can meet societal demands.

However, implementing such a model nationwide would involve addressing key structural
and cultural barriers. Bureaucratic rigidity, limited faculty expertise in work-based pedagogy, and
persistent stigma toward vocational tracks remain major obstacles (Saraswat, 2016; Sullivan,
2023). Reforming funding mechanisms and ensuring quality across diverse institutions would
also be essential. Furthermore, equitable access—particularly for rural, low-income, or
marginalized learners—must be prioritized (Azfar et al., 2018; Chiengkul, 2019).

Realizing this vision demands coordinated collaboration among government ministries,
universities, industry, and civil society. National policy frameworks, monitoring systems, and
incentive structures for employers are critical (Evans et al., 2023; Thawesaengskulthai et al.,
2024). Equally, public narratives about vocational education must shift, with greater societal
recognition of its value and legitimacy (McGrath et al., 2020; Powell and McGrath, 2019).

In conclusion, Thailand is at a pivotal moment in its education reform trajectory. Insights
from the UK’s degree apprenticeship model can inform a more integrated, equitable, and skill-
responsive higher education system. This study aims to provide a contextualized framework for
adapting such models to promote lifelong learning and socio-economic inclusion in Thailand.
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HESWBL 1.2 Research objectives

16,5 This study aims to explore the possibilities and implications of adapting the United Kingdom’s
degree apprenticeship model into Thailand’s higher education system, with a focus on
enhancing work-integrated learning and promoting equitable access to lifelong learning. In
doing so, the study examines how structural, cultural, and policy-level factors influence the
transferability and contextualization of apprenticeship systems across different national
settings.

Specifically, the research objectives are:

1010

(1) To analyze the policy and structural features of the UK’s degree apprenticeship model
and its outcomes over the past decade.

(2) To examine Thailand’s current landscape of work-based learning and the readiness of
its higher education institutions to support apprenticeship-based programs.

(3) To identify barriers and opportunities for localizing the degree apprenticeship model
in Thailand’s socio-educational context.

(4) To propose a contextualized framework for implementing apprenticeship-based
learning in Thai higher education, with attention to equity, inclusion, and future skills.

1.3 Research question
In order to address the above objectives, the study is guided by the following primary research
question:

How can the United Kingdom’s degree apprenticeship model be adapted and localized to
enhance work-integrated learning in Thailand’s higher education system?

Sub-questions include:

(1) What have been the key successes and limitations of the degree apprenticeship model
in the UK since its inception in 2015?

(2) What structural, cultural, and institutional challenges exist in integrating
apprenticeship-based learning into Thai universities?

(3) What strategies or frameworks can effectively support the transfer of apprenticeship
principles to the Thai context while addressing equity and inclusion?

1.4 Significance of the study

This study contributes theoretically to comparative education by examining how the UK’s
degree apprenticeship model can be contextually adapted to Thailand. It addresses key gaps in
the literature around policy transfer, localization, and cultural responsiveness—areas central to
understanding how educational innovations travel and transform across systems.

Practically, the research offers a framework for aligning Thai higher education with labor
market demands through structured, work-integrated pathways. It provides timely guidance for
policymakers, universities, and employers involved in curriculum reform, university-industry
partnerships, and regulatory design. The findings also speak to broader regional efforts toward
inclusive, skills-based learning and support the global agenda for lifelong learning by
showcasing how hybrid models can enhance access, relevance, and workforce preparedness.

1.5 Literature review

1.5.1 Apprenticeship as higher education reform in the UK. Since 2015, the UK’s degree
apprenticeships have reshaped higher education by bridging the gap between academic study
and vocational training (Brockmann and Laurie, 2016; Powell and McGrath, 2019). These
programs integrate university education with occupational competence, enabling learners to
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gain industry experience while earning a degree. A key catalyst was the 2017 Apprenticeship Higher Education,
Levy, which required large employers to fund training via payroll (Crawford-Lee and  Skills and Work-
Moorwood, 2019; Hodgson et al., 2017). This policy redefined universities’ roles, positioning Based Learning
them as active partners in workforce development. Lester (2020) highlights how this reform
spurred closer industry-academic collaboration and reinforced the employability agenda.

1.5.2 Equity, access, and social mobility in degree apprenticeships. Degree apprenticeships
have expanded access to higher education by offering salaried training that removes financial
barriers for underrepresented groups (Bradley et al., 2019; Mulkeen et al., 2019). Adult
learners, those from lower-income backgrounds, and non-traditional students benefit from this
dual student-employee status, supporting educational and career progression (Holzer and
Baum, 2017; Sheerin and Brittain, 2024). Yet access to elite apprenticeships remains uneven,
with top universities and prestigious employers underrepresented, potentially reinforcing
rather than reducing social stratification (Smith et al., 2021; Davis and Moore, 2019).

1.5.3 Pedagogical innovation and work-integrated learning (WIL). WIL has prompted
significant pedagogical shifts, replacing lecture-driven methods with experiential, industry-
aligned learning (Bakar, 2021; Van Wyk, 2019). Signature pedagogies now emphasize
professional reasoning, reflection, and performance-based assessments such as portfolios and
competency evaluations (Hobley, 2021; Harris et al., 2017). However, the success of these
models depends on institutional readiness and staff capability. Educators must navigate both
academic and industrial domains to deliver contextually grounded and theory-informed
instruction (Meyer and Norman, 2020; Taylor and Colet, 2023).

1.5.4 Comparative perspectives on apprenticeship transferability. Policy transfer across
national contexts is complex. Apprenticeships are shaped by local economic, institutional, and
cultural systems (Crawford-Lee, 2016; Fortwengel and Jackson, 2016; Jackson and Deeg,
2019). While the UK model is often held up as a global reference, applying it elsewhere—like
Thailand—requires adaptation, not replication. Dolowitz and Marsh (2000) caution against
“uninformed transfer,” while Phillips and Ochs (2004) emphasize that recontextualization is
essential. Steiner-Khamsi (2016) calls this “contextual translation,” urging alignment with
local needs. In Southeast Asia, employer disengagement and weak governance often hinder
reform (Soliman, 2023; Vandeweyer et al., 2021), underscoring the need for flexible,
collaborative models.

1.5.5 The emergence of work-based learning in Thailand. Thailand has introduced
initiatives like the School-in-Factory model and Tripartite Education System to strengthen
academic-industry ties (Mongkhonvanit, 2017; Schroder et al., 2024). However, these efforts
remain largely within vocational education, with minimal impact on universities. Thai higher
education is still dominated by theory-based instruction, and lacks frameworks for crediting
and assessing workplace learning (Tran et al., 2020). Bureaucratic complexity and resistance
to curricular change further stall WIL innovation (Ha, 2022).

1.5.6 Policy context and the push for lifelong learning in Thailand. The “Thailand 4.0”
strategy positions education as a driver of economic transformation through lifelong learning
and digital innovation (Buasuwan, 2018). Yet, the gap between national goals and institutional
capacity remains. Many universities lack autonomy and resources to implement
apprenticeship-style programs (Gibson et al., 2016; Lester and Bravenboer, 2020;
Vandeweyer et al., 2021). Without systemic reform, including leadership, incentives, and
policy alignment, work-based education may not realize its potential.

1.5.7 Challenges of cross-national model adaptation. Adapting UK-style apprenticeships
to Thailand demands reforms in governance, finance, and pedagogy. This includes
recognizing dual-status learners, establishing employer incentives, and creating integrated
assessment systems (Jung, 2018; Power-Mason et al., 2025; Sc’epanovic’ and Martin Artiles,
2020). The persistent stigma toward vocational education presents another challenge
(Ajithkumar and Pilz, 2019; Chalamwong and Suebnusorn, 2018). Dolowitz and Marsh
(2000) warn of “incomplete transfer” when such factors are ignored. Effective localization
requires hybrid models tailored to Thai cultural and institutional realities (Nopas, 2025).
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HESWBL 1.5.8 Contribution of this study. This research contributes a comparative policy perspective

16,5 on how degree apprenticeships can be adapted to Thailand’s context. It advances debates on
WIL by exploring contextualized reform rather than direct imitation. Drawing on Dolowitz
and Marsh (2000) and Phillips and Ochs (2004), the study emphasizes transformation over
transplantation. In line with Richards (2022) and Rosé and Ferschke (2016), it challenges
dominant narratives by positioning Thailand within global dialogues on equitable, future-
oriented education.

1012

2. Research methodology

This research employed a qualitative, comparative case study methodology to explore how the
United Kingdom’s degree apprenticeship model could be adapted to the Thai higher education
context. The aim was to generate in-depth and context-sensitive insights into how
apprenticeship systems are implemented, interpreted, and potentially localized in distinct
national settings. The study focused on the structural, pedagogical, and cultural dimensions of
degree apprenticeships in both the UK and Thailand, with a particular interest in the
perspectives of institutions, policymakers, and employers. Comparative education
frameworks guided the methodology, allowing for both the identification of transferable
practices and the recognition of contextual limits.

2.1 Research design

The study was designed as a comparative case study situated within an interpretivist paradigm.
This approach allowed for a context-rich exploration of educational phenomena across two
national settings. The United Kingdom was selected as the base case due to its mature
implementation of degree apprenticeships as part of higher education over the past decade.
Thailand was chosen as the target context, aligned with its national push under the Thailand 4.0
policy agenda and emerging interest in work-integrated learning. The design emphasized
understanding apprenticeship not merely as a policy innovation, but as a lived educational
practice shaped by institutional structures and cultural norms.

2.2 Data collection methods
This study employed three qualitative data sources: documentary analysis, semi-structured
interviews, and cross-case synthesis.

The documentary analysis reviewed over 50 primary documents (2016-2024) selected
through purposive sampling based on relevance to apprenticeship systems and education
reform in the UK and Thailand. Sources included white papers, curriculum guidelines, funding
frameworks, and reports from governmental agencies (e.g. Department for Education,
Ministry of Higher Education), quality assurance bodies, university consortia, and
international organizations (e.g. UNESCO, ILO, OECD). Documents offering policy-level
insights and stakeholder perspectives on degree apprenticeships were prioritized.

Fifteen semi-structured interviews were conducted with stakeholders in both countries. UK
participants included university program directors, employer training leads, and policy
advisors; Thai interviewees comprised higher education administrators, officials from the
Ministry of Higher Education and OVEC, and private-sector partners. Interviews were
conducted in English or Thai based on preference, then audio-recorded, transcribed, and
translated where necessary to preserve nuance.

The interview protocol explored five domains: (1) policy context, (2) institutional
readiness, (3) curriculum and pedagogy, (4) employer involvement, and (5) cultural
perceptions. Open-ended questions encouraged reflective, narrative responses. The protocol
was pilot-tested in Thailand for clarity and cultural relevance before full deployment.

A hybrid thematic analysis followed, combining inductive coding from interview data and
deductive framing from literature on policy transfer, lifelong learning, and vocational
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education. This enabled both within-case insights and cross-country comparisons, revealing Higher Education,
patterns of convergence and divergence in apprenticeship adaptation. Skills and Work-
Based Learning

2.3 Participant selection

Purposive sampling was used to recruit participants with significant professional experience in

apprenticeship design, policy, or implementation. Initial participants were identified through

institutional websites, government directories, and professional networks. Snowball sampling 1013
was subsequently employed to identify additional informants recommended by initial
interviewees. Inclusion criteria required participants to hold roles related to degree
apprenticeship development or policy reform in either national context.

The final sample of 15 participants allowed for sufficient diversity across sectors while
supporting depth of analysis. All interviewees held decision-making or leadership roles that
directly shaped program implementation or reform strategy. Table 1 summarizes participant
roles by country and sector:

This participant structure enabled multi-perspective insights across government, academic,
and industry sectors in both countries, strengthening the validity of the comparative analysis.

2.4 Data analysis

All documentary and interview data were analyzed using thematic analysis, following Braun
and Clarke’s (2024) six-phase approach. Data immersion, initial coding, and theme generation
were performed using NVivo 12. Codes were reviewed and clustered into themes based on
recurrence, conceptual relevance, and cross-case resonance. Vertical analysis (within each
country) was followed by horizontal synthesis (between countries), enabling comparative
insight. The analytic process was guided by frameworks on policy transfer and hybridization
(Dolowitz and Marsh, 2000; Phillips and Ochs, 2004), which supported interpretation of how
apprenticeship models might be adapted or resisted in local contexts.

2.5 Trustworthiness and rigor

The study adhered to established qualitative standards. Credibility was enhanced through
triangulation across documents, interviews, and policy sources. Member checks with selected
participants validated preliminary interpretations. Rich, contextual descriptions were included

Table 1. Summary of interview participants by country, role, and sector

Country Role Sector

UK Degree Apprenticeship Director Higher Education
UK Apprenticeship Lead Employer/Industry
UK Policy Advisor Government

UK Employer Training Lead Employer/Industry
UK University Work-Based Learning Manager Higher Education
UK Program Accreditation Specialist Professional Body
UK Industry Liaison Officer Employer/Industry
Thailand Dean of Faculty of Education Higher Education
Thailand Vice President of Academic Affairs Higher Education
Thailand Official, Ministry of Higher Education Government
Thailand Policy Analyst, OVEC Government
Thailand Director, Private Sector Training Dept Employer/Industry
Thailand Corporate-University Liaison Officer Employer/Industry
Thailand Dean, College of Innovation Higher Education
Thailand Program Developer, EdTech Start-up Private Sector/EdTech

Source(s): The author
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HESWBL to enhance transferability. Dependability was supported through detailed documentation of

16,5 data collection and analysis decisions. Confirmability was addressed through reflexive
memos, peer debriefing, and maintenance of a full audit trail. Together, these strategies
ensured the trustworthiness of findings and their grounding in empirical evidence.

2.6 Ethical considerations
1014 Ethical approval was obtained from the researcher’s university ethics committee prior to
fieldwork. All participants received an information sheet outlining the study’s aims, data
management procedures, and their right to withdraw at any stage. Written informed consent was
obtained. Interviews were anonymized, and pseudonyms were used in all reporting. Audio files,
transcripts, and notes were stored securely in encrypted files, accessible only to the researcher.

3. Research findings

This section presents the findings from the comparative case study, focusing on the adaptation
of the UK’s degree apprenticeship model within the Thai higher education context. The
analysis draws on both documentary analysis and participant interviews, with themes
organized into four categories: (1) governance and institutional autonomy, (2) curriculum
design and pedagogical delivery, (3) employer engagement and work-based assessment, and
(4) cultural and societal perceptions of vocational learning. The documentary data were
instrumental in identifying formal structures, policy intentions, and statistical trends, while
interviews provided grounded perspectives on practical implementation and lived experience.

3.1 Governance and institutional autonomy

In the UK, policy documents such as the Post-16 Skills Plan and Ofsted inspection reports
highlight the structured yet flexible governance underpinning degree apprenticeships.
Universities operate within nationally approved apprenticeship standards but retain the
autonomy to tailor delivery to regional needs. This balance is reflected in institutional
strategies and Higher Education Funding Council (HEFC) documents that emphasize
responsiveness to local labor markets. A UK university program director commented:

‘We have the freedom to innovate within the guidelines, allowing us to tailor programs that meet both
academic standards and employer expectations. That flexibility is key—it lets us be responsive, agile,
and more connected to what’s happening in the local labor market.

However, this autonomy comes with complications. Several UK stakeholders—supported by
reports from the Education and Skills Funding Agency (ESFA)—acknowledged difficulties in
interpreting fragmented apprenticeship standards and adjusting to shifting funding priorities.
One administrator shared:

Sometimes it feels like the ground is constantly shifting—funding rules change, quality assurance
audits tighten, and we’re left scrambling to keep our programs compliant.

Documentary evidence also critiques the standard-setting process. Reports from the Institute
for Apprenticeships (IfATE) and external evaluations reveal low levels of employer
participation in the development of standards, contributing to qualifications that are
sometimes misaligned with actual workplace needs.

In Thailand, policy documents from the Ministry of Higher Education, Science, Research and
Innovation (MHESI) and Thailand’s 20-Year Education Plan underscore a centralized system of
educational governance. Curricular reforms require multiple levels of bureaucratic approval,
which slows innovation and decentralization. A Thai university administrator observed:

Our ability to adapt quickly is hindered by bureaucratic processes; even minor changes necessitate
extensive approvals. Sometimes it takes over a year just to revise a single module.
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3.2 Curriculum design and pedagogical delivery Higher Education,
Documentary sources from the UK—such as institutional curriculum frameworks and Quality ~ Skills and Work-
Assurance Agency (QAA) guidelines—describe the co-design of apprenticeship curricula Based Learning
between universities and employers. These documents promote work-integrated learning,

modular alignment with industry competencies, and assessments that combine academic and

workplace outcomes. An academic coordinator echoed this ethos:

Our curriculum development is a collaborative process with employers . . . That collaboration means 1015
our students are always learning something immediately useful.

Yet, according to both interview data and external evaluations (e.g. Ofsted annual reports),
concerns persist that some apprenticeship programs prioritize vocational skillsets at the
expense of academic depth. A UK lecturer remarked:

There’s a tension between academic depth and employability focus. We sometimes compromise
critical thinking and theoretical grounding for the sake of practical alignment.

Further analysis of sectoral reports (e.g. from the Learning and Work Institute) revealed that
standards in high-growth fields such as digital technology and healthcare are frequently
outdated by the time they are approved, contributing to persistent skills mismatches.

In Thailand, policy texts and curriculum audit reports reveal that higher education remains
heavily theory-oriented. The National Qualifications Framework (NQF) and university
curriculum templates provide limited room for experiential or workplace-based learning. This
aligns with an account from a Thai faculty member:

Our courses are predominantly lecture-based . . . Even when students go to do internships, the learning
isn’t assessed. There’s no real structure for what they’re supposed to gain.

3.3 Employer engagement and work-based assessment

UK government publications, including evaluations of the Apprenticeship Levy, document
how employer engagement is encouraged through financial incentives, regulatory co-
governance, and structured mentorship. In practice, interviews reflect this formalized
collaboration. A UK employer partner noted:

We are deeply involved in shaping the apprenticeship programs and assessing student progress . . . It’s
not just about taking students—we help create professionals.

Still, government reviews and employer surveys highlight persistent issues with SME
participation. Despite being eligible for levy transfers, many SMEs lack administrative
capacity and struggle to navigate the application process. This was echoed by an SME
manager:

The paperwork is endless. It’s hard for us to commit . . . when we don’t have dedicated HR teams like
big companies.

Documentary data from the Department for Education (DfE) confirm that apprenticeship starts
dropped following the introduction of the Levy in 2017, with further declines during the
COVID-19 pandemic—particularly affecting underrepresented learners and younger
applicants.

In Thailand, employer-university partnerships are frequently described in policy strategy
documents but remain informal in practice. Internship arrangements are common, but co-
design and joint assessment are rare. A Thai industry representative shared:

We offer internships, yes, but we are rarely invited to help shape what students learn . . . Right now, it’s
more like a checklist.
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HESWBL This mismatch between policy rhetoric and implementation was reinforced in annual reports
16.5 from Thailand’s Office of the Vocational Education Commission (OVEC), which identified
’ limited private sector involvement in program design and assessment.

3.4 Cultural and societal perceptions of vocational learning

In the UK, promotional campaigns and public communications from the Department for
1016 Education have attempted to rebrand apprenticeships as prestigious, employable pathways.
This messaging has gained traction in official statistics and longitudinal studies from the Social
Mobility Commission, showing growing support among parents and students. One UK
apprentice reflected:

Choosing an apprenticeship was seen as a smart move . . . Even my parents, who were skeptical at first,
now tell others how proud they are.

Nonetheless, interviews and equity audits reveal continued skepticism among some university
staff and unequal access across socioeconomic groups. A faculty member observed:

Apprenticeships are still seen as second-tier . .. There’s an unspoken hierarchy.

Furthermore, data from the Education and Training Foundation show that post-COVID
recovery in apprenticeship enrollments has been uneven, with disadvantaged learners
struggling to re-engage due to lost income, family responsibilities, or reduced employer hiring.

In Thailand, cultural narratives embedded in documents such as the Thai Education Reform
Roadmap reflect ongoing hierarchical views of academic versus vocational pathways. As one
student remarked:

Many view vocational training as a fallback for those who couldn’t get into university . ..
A Thai education officer added:

It’s not just about prestige—it’s about what people associate with success. Changing this perception is
not easy, but it is essential.

These findings mirror media discourse analysis and survey results published by Thai
educational think tanks, which document persistent social bias and structural inequality in
access to vocational routes.

4. Research discussion

This section reflects on the complexities of adapting the UK’s degree apprenticeship model to
Thailand’s higher education system. Drawing from comparative findings, it examines
governance, curriculum, employer involvement, and cultural perceptions, while addressing
underlying political and epistemological dynamics. Although the UK model offers
institutional integration, this study emphasizes that policy transfer is neither linear nor
universally applicable. In Thailand, reform requires structural recalibration, cultural shifts, and
awareness of the socio-political context (Dolowitz and Marsh, 2000; Phillips and Ochs, 2004).

4.1 Institutional autonomy and the politics of reform

Institutional autonomy in the UK allows universities to align apprenticeships with labor
market needs, supporting flexible program design. However, participants noted regulatory
ambiguities and fragmented oversight, especially where employer input was limited,
complicating long-term planning. In contrast, Thai universities operate under centralized
control that slows reform and fosters risk aversion. As Dolowitz and Marsh (2000) argue,
importing models without addressing structural differences risks superficial reform. Greater
autonomy and adaptive governance are critical for Thailand’s institutions.
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4.2 Curriculum and pedagogy: reclaiming workplace learning as legitimate knowledge Higher Education,
In the UK, workplace learning is integrated into formal curricula, co-developed with  Skills and Work-
employers, and rigorously assessed. While this fosters applied learning, some standards lag Based Learning
behind industry evolution and may narrow space for critical inquiry. In Thailand, work-based
learning is marginal, poorly assessed, and rarely embedded in curricula. Faculty are seldom
prepared to oversee such learning, reflecting academic hierarchies that devalue experiential
knowledge (Nylund et al., 2017; Phillips and Ochs, 2004). Moving forward, Thailand should
adopt co-designed modules, establish credit mechanisms, and invest in faculty development
aligned with workplace pedagogy.

1017

4.3 Employer engagement: beyond collaboration toward Co-ownership

UK employers play an active role, supported by the Apprenticeship Levy, but challenges
remain—SMESs often face barriers accessing funds and influencing standards. In Thailand,
employer involvement is limited and rarely influences curriculum or assessment.
Strengthening this requires tiered engagement models: large firms can co-develop curricula
while SMEs receive support via regional hubs. Tax incentives, co-funding schemes, and
liaison units could foster stronger university-industry partnerships.

4.4 Cultural legitimacy and the stigma of vocational pathways

Despite policy support, UK apprenticeships still face status hierarchies. Post-COVID declines
in uptake underscore concerns around equity and public confidence. In Thailand, stigma is
deeper—vocational paths are seen as second-rate, reinforcing social stratification (Shahjahan
and Edwards, 2022). By contrast, Germany’s dual system integrates apprenticeships into
national identity, offering prestige, clear progression, and employer co-ownership. To emulate
this, Thailand must pursue cultural transformation via public campaigns, revised guidance
systems, and dual-degree tracks to elevate vocational pathways and dismantle binary
hierarchies. The proposed framework for adapting degree apprenticeships in Thailand is
summarized below (see Figure 1).

5. Conclusion of discussion

In sum, the adaptation of the UK’s degree apprenticeship model to Thailand is not a matter of
technical feasibility alone but one of contextual integrity. While the UK system offers valuable
lessons in employer engagement, curricular integration, and institutional autonomy, it is not
without flaws—especially in its engagement with SMEs, responsiveness of standards, and
post-pandemic equity outcomes. The study highlights that policy borrowing, if done
uncritically, may lead to symbolic or ineffective reform. Following Dolowitz and Marsh
(2000), meaningful transfer entails deep engagement with institutional structures, pedagogical
beliefs, and cultural narratives. Thailand’s path forward must center on transformation—not
transplantation—by crafting hybrid models that respond to local constraints while drawing
selectively from global practices.

6. Conclusion
This study examined the prospects of adapting the United Kingdom’s degree apprenticeship
model to Thailand’s higher education context through a qualitative, comparative case study.
Drawing on policy documents, stakeholder interviews, and cross-national analysis, the
research illuminated key structural, pedagogical, and cultural dynamics that shape the
feasibility of such a transfer.

While the UK model showcases how institutional autonomy, employer co-ownership, and
curricular integration can embed work-based learning within higher education, its
challenges—such as inconsistent employer engagement and tensions around academic
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rigor—underscore that the model itself is not without limitations. In Thailand, however,
deeper constraints persist, including centralized governance, limited curricular flexibility, and
persistent stigma surrounding vocational pathways.

The study finds that successful adaptation will require more than borrowing structural
elements. It must involve context-sensitive reform, addressing governance logics, pedagogical
assumptions, and societal perceptions. As Dolowitz and Marsh (2000) and Phillips and Ochs
(2004) emphasize, effective policy transfer depends on thoughtful reinterpretation—not
replication—guided by local realities.

Ultimately, this research contributes to the literature on transnational policy learning and
comparative vocational education by offering Thailand an evidence-informed foundation to
build its own, contextually grounded approach to apprenticeship-based higher education—one
that is inclusive, skill-responsive, and aligned with the goals of lifelong learning.

7. Implications for policy and practice

This study offers key insights for adapting the UK’s degree apprenticeship model to Thailand,
highlighting both structural mechanisms and the broader cultural and pedagogical shifts
needed to embed work-integrated learning within Thai higher education.

7.1 Policy implications

Thailand should establish a national framework for degree apprenticeships that differentiates
them from vocational tracks and integrates them into higher education. Core elements should
include recognition of dual-status learners, academic credit for workplace learning, and
employer participation in curriculum design and assessment.

A pilot mechanism for fast-tracked curriculum approval—targeted at apprenticeship-
linked programs—could empower select universities to innovate collaboratively with
industry. These pilots could inform broader policy rollouts.

To engage employers, a tiered partnership model is recommended: large firms contribute to
curriculum and mentoring, while SMEs are supported through sectoral clusters facilitated by
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regional offices. These clusters can co-develop standards and reduce administrative burdens Higher Education,
on smaller businesses. Skills and Work-
Financial incentives are essential. A co-investment fund could match employer Based Learning
contributions to training, while tax deductions and training vouchers can encourage SME
participation.
Public legitimacy must also be addressed. A national campaign showcasing successful
apprentices—emphasizing career progression and contribution to economic development—
can help shift social perceptions. Integrating apprenticeship metrics into national dashboards 1019
would reinforce policy visibility and value.

7.2 Implications for institutional practice
Universities must establish dedicated units to manage employer engagement, coordinate
placements, co-assess student learning, and track satisfaction.

Faculty development should include CPD on authentic workplace assessment, student
reflection facilitation, and triadic supervision. Universities must revise credit transfer and RPL
systems to accommodate employer evaluations, replace classroom modules with project-
based tasks, and integrate joint assessment panels.

To deepen collaboration, universities can initiate “Industry in Residence” programs,
bringing practitioners into classrooms to co-teach and mentor. This fosters trust and curricular
relevance.

Finally, outreach should extend to underrepresented sectors such as agriculture, crafts, and
start-ups through regional roadshows, MOUs, and innovation hubs. These partnerships would
align apprenticeship pathways with local economic development goals.

References

Ajithkumar, U. and Pilz, M. (2019), “Attractiveness of Industrial Training Institutes (ITT) in India: a
study on ITI students and their parents”, Education + Training, Vol. 61 No. 2, pp. 153-168, doi:
10.1108/ET-04-2018-0102.

Altbach, P.G., Reisberg, L. and Rumbley, L.E. (2019), Trends in Global Higher Education: Tracking an
Academic Revolution, Vol. 22, Brill Academic Publishers, Leiden, Boston, doi: 10.1163/
9789004406155.

Amigé, MLF. and Lloyd, J. (2021), “Changing roles and environments in experiential learning”, Higher
Education, Skills and Work-based Learning, Vol. 11 No. 2, pp. 420-434, doi: 10.1108/HESWBL-
11-2019-0159.

Anastasiou, D., Burke, M.D., Wiley, A.L. and Kauffman, J.M. (2024), “The Telos of special education:
a tripartite approach”, Exceptionality, Vol. 32 No. 2, pp. 90-108, doi: 10.1080/
09362835.2024.2301819.

Andrewartha, L. and Harvey, A. (2017), “Employability and student equity in higher education: the
role of university careers services”, Australian Journal of Career Development, Vol. 26 No. 2,
pp. 71-80, doi: 10.1177/1038416217718365.

Arthur-Mensah, N. (2020), “Bridging the industry—education skills gap for human resource
development”, Industrial and Commercial Training, Vol. 52 No. 2, pp. 93-103, doi: 10.1108/
ICT-11-2019-0105.

Azfar, O., Kahkonen, S., Lanyi, A., Meagher, P. and Rutherford, D. (2018), “Decentralization,
governance and public services: the impact of institutional arrangements”, in Devolution and
Development, Routledge, pp. 45-88, doi: 10.4324/9781351160001.

Bakar, S. (2021), “Investigating the dynamics of contemporary pedagogical approaches in higher
education through innovations, challenges, and paradigm shifts”, Social Science Chronicle,
Vol. 1 No. 1, pp. 1-19, doi: 10.56106/ssc.2021.009.

Baker, D. (2019), “Post-levy apprenticeships in the NHS—early findings”, Higher Education, Skills and
Work-based Learning, Vol. 9 No. 2, pp. 189-199, doi: 10.1108/HESWBL-10-2018-0114.

Downl oaded from http://ftp. nowublishers.conf heswbl/article-pdf/16/5/1008/ 10362710/ heswbl - 05- 2025- 0192en. pdf by guest on 24 July 2026


https://doi.org/10.1108/ET-04-2018-0102
https://doi.org/10.1163/9789004406155
https://doi.org/10.1163/9789004406155
https://doi.org/10.1108/HESWBL-11-2019-0159
https://doi.org/10.1108/HESWBL-11-2019-0159
https://doi.org/10.1080/09362835.2024.2301819
https://doi.org/10.1080/09362835.2024.2301819
https://doi.org/10.1177/1038416217718365
https://doi.org/10.1108/ICT-11-2019-0105
https://doi.org/10.1108/ICT-11-2019-0105
https://doi.org/10.4324/9781351160001
https://doi.org/10.56106/ssc.2021.009
https://doi.org/10.1108/HESWBL-10-2018-0114

Bradley, J., Newhouse, C. and Mirza, N. 19), “Driving social mobility? Competitive collaboration
HESWBL dley, il C. and Mi 2019), “Driving social mobility? Competiti llaborati
16.5 in degree apprenticeship development”, Higher Education, Skills and Work-based Learning,

’ Vol. 9 No. 2, pp. 164-174, doi: 10.1108/HESWBL-07-2018-0077.

Braun, V. and Clarke, V. (2024), “Thematic analysis”, in Encyclopedia of Quality of Life and Well-
Being Research, Springer International Publishing, Cham, pp. 7187-7193, doi: 10.1007/978-3-
031-17299-1_3470.

1020 Brockmann, M. and Laurie, 1. (2016), “Apprenticeship in England—the continued role of the academic—
vocational divide in shaping learner identities”, Journal of Vocational Education and Training,
Vol. 68 No. 2, pp. 229-244, doi: 10.1080/13636820.2016.1143866.

Buasuwan, P. (2018), “Rethinking Thai higher education for Thailand 4.0”, Asian Education and
Development Studies, Vol. 7 No. 2, pp. 157-173, doi: 10.1108/AEDS-07-2017-0072.

Chalamwong, Y. and Suebnusorn, W. (2018), “Vocational education in Thailand: its evolution,
strengths, limitations, and blueprint for the future”, Education in Thailand: An Old Elephant in
Search of a New Mahout, pp. 163-187, doi: 10.1007/978-981-10-7857-6_7.

Chiengkul, P. (2019), “Uneven development, inequality and concentration of power: a critique of
Thailand 4.0”, Third World Quarterly, Vol. 40 No. 9, pp. 1689-1707, doi: 10.1080/
01436597.2019.1612739.

Crawford-Lee, M.S. (2016), “Towards a sustainable apprenticeship system”, Higher Education, Skills
and Work-based Learning, Vol. 6 No. 4, pp. 324-328, doi: 10.1108/HESWBL-09-2016-0068.

Crawford-Lee, M. and Moorwood, S. (2019), “Degree apprenticeships: delivering quality and social
mobility?”, Higher Education, Skills and Work-based Learning, Vol. 9 No. 2, pp. 134-140, doi:
10.1108/HESWBL-05-2019-123.

Davis, K. and Moore, W.E. (2019), “Some principles of stratification”, in Social Stratification, Class,
Race, and Gender in Sociological Perspective, 2nd ed., Routledge, pp. 55-63, doi: 10.4324/
9780429306419.

Dolowitz, D.P. and Marsh, D. (2000), “Learning from abroad: the role of policy transfer in
contemporary policy-making”, Governance, Vol. 13 No. 1, pp. 5-23, doi: 10.1111/0952-
1895.00121.

Evans, K., Ostendorf, A. and Permpoonwiwat, C.K. (2023), “Adaptation of Thai TVET learning in the
time of the pandemic for S-curve and new S-curve industries”, in Resilience of Vocational
Education and Training in Phases of External Shock—Experiences from the Corona Pandemic in
Asian and European Skill Eco Systems, Vol. 106.

Fortwengel, J. and Jackson, G. (2016), “Legitimizing the apprenticeship practice in a distant
environment: institutional entrepreneurship through inter-organizational networks”, Journal of
World Business, Vol. 51 No. 6, pp. 895-909, doi: 10.1016/j.jwb.2016.05.002.

Gibson, T., Kerr, D. and Fisher, R. (2016), “Accelerating supply chain management learning:
identifying enablers from a university-industry collaboration”, Supply Chain Management:
International Journal, Vol. 21 No. 4, pp. 470-484, doi: 10.1108/SCM-10-2014-0343.

Ha, N.T.N. (2022), “The involvement of industry professionals and barriers to involvement in work-
integrated learning: the case of the profession-oriented higher education framework in Vietnam”,
Journal of Education and Work, Vol. 35 No. 1, pp. 92-107, doi: 10.1080/
13639080.2021.2018408.

Harris, P., Bhanji, F., Topps, M., Ross, S., Lieberman, S., Frank, J.R., Snell, L., Sherbino, J. and
Collaborators, ICBME (2017), “Evolving concepts of assessment in a competency-based
world”, Medical Teacher, Vol. 39 No. 6, pp. 603-608, doi: 10.1080/0142159X.2017.1315071.

Hobley, J. (2021), “Cultivating learners who ‘think like vocational professionals’: signature
pedagogies, technology and vocational learning”, Research in Post-Compulsory Education,
Vol. 26 No. 1, pp. 38-58, doi: 10.1080/13596748.2021.1873407.

Hodgson, A., Spours, K. and Smith, D. (2017), “Future apprenticeships in England: the role of
mediation in the new model”, Journal of Education and Work, Vol. 30 No. 6, pp. 653-668, doi:
10.1080/13639080.2017.1349299.

Downl oaded from http://ftp. nowublishers.conf heswbl/article-pdf/16/5/1008/ 10362710/ heswbl - 05- 2025- 0192en. pdf by guest on 24 July 2026


https://doi.org/10.1108/HESWBL-07-2018-0077
https://doi.org/10.1007/978-3-031-17299-1_3470
https://doi.org/10.1007/978-3-031-17299-1_3470
https://doi.org/10.1080/13636820.2016.1143866
https://doi.org/10.1108/AEDS-07-2017-0072
https://doi.org/10.1007/978-981-10-7857-6_7
https://doi.org/10.1080/01436597.2019.1612739
https://doi.org/10.1080/01436597.2019.1612739
https://doi.org/10.1108/HESWBL-09-2016-0068
https://doi.org/10.1108/HESWBL-05-2019-123
https://doi.org/10.4324/9780429306419
https://doi.org/10.4324/9780429306419
https://doi.org/10.1111/0952-1895.00121
https://doi.org/10.1111/0952-1895.00121
https://doi.org/10.1016/j.jwb.2016.05.002
https://doi.org/10.1108/SCM-10-2014-0343
https://doi.org/10.1080/13639080.2021.2018408
https://doi.org/10.1080/13639080.2021.2018408
https://doi.org/10.1080/0142159X.2017.1315071
https://doi.org/10.1080/13596748.2021.1873407
https://doi.org/10.1080/13639080.2017.1349299

Holzer, H.J. and Baum, S. (2017), Making College Work: Pathways to Success for Disadvantaged Higher Education,
Students, Brookings Institution Press, Washington, DC. Skills and Work-

Hughes, C.J. and Saieva, G. (2019), “Degree apprenticeships—an opportunity for all?”, Higher Based Learning
Education, Skills and Work-based Learning, Vol. 9 No. 2, pp. 225-236, doi: 10.1108/HESWBL-
10-2018-0113.

Intarakumnerd, P. and Jutarosaga, A. (2023), “The evolution of university—industry linkages in
Thailand”, Asian Economic Policy Review, Vol. 18 No. 2, pp. 265-282, doi: 10.1111/aepr.12422.

Jackson, G. and Deeg, R. (2019), “Comparing capitalisms and taking institutional context seriously”,
Journal of International Business Studies, Vol. 50 No. 1, pp. 4-19, doi: 10.1057/s41267-018-
0206-0.

Jung, J. (2018), “Domestic and overseas doctorates and their academic entry-level jobs in South
Korea”, Asian Education and Development Studies, Vol. 7 No. 2, pp. 205-222, doi: 10.1108/
AEDS-07-2017-0070.

Lester, S. (2020), “Creating conditions for sustainable degree apprenticeships in England”, Higher
Education, Skills and Work-based Learning, Vol. 10 No. 5, pp. 701-714, doi: 10.1108/HESWBL-
04-2020-0062.

Lester, S. and Bravenboer, D. (2020), Sustainable Degree Apprenticeships, University Vocational
Awards Council (UVAC), Manchester.

Mason, G. (2020), “Higher education, initial vocational education and training and continuing
education and training: where should the balance lie?”, Journal of Education and Work, Vol. 33
Nos 7-8, pp. 468-490, doi: 10.1080/13639080.2020.1755428.

McGrath, S., Ramsarup, P., Zeelen, J., Wedekind, V., Allais, S., Lotz-Sisitka, H., Monk, D., Openjuru,
G. and Russon, J.A. (2020), “Vocational education and training for African development: a
literature review”, Journal of Vocational Education and Training, Vol. 72 No. 4, pp. 465-487,
doi: 10.1080/13636820.2019.16799609.

Meyer, M.W. and Norman, D. (2020), “Changing design education for the 21st century”, She Ji: The
Journal of Design, Economics, and Innovation, Vol. 6 No. 1, pp. 13-49, doi: 10.1016/
j.sheji.2019.12.002.

Mian, S.H., Salah, B., Ameen, W., Moiduddin, K. and Alkhalefah, H. (2020), “Adapting universities
for sustainability education in industry 4.0: channel of challenges and opportunities”,
Sustainability, Vol. 12 No. 15, p. 6100, doi: 10.3390/su12156100.

Miller, L.E. and Marion, J.S. (2017), Apprenticeship Pilgrimage: Developing Expertise through Travel
and Training, Lexington books, Lanham, MD.

1021

Mongkhonvanit, J. (2017), “Thailand’s dual education system: a way forward”, Higher Education,
Skills and Work-based Learning, Vol. 7 No. 2, pp. 155-167, doi: 10.1108/HESWBL-09-
2016-0067.

Mulkeen, J., Abdou, H.A., Leigh, J. and Ward, P. (2019), “Degree and Higher Level Apprenticeships:
an empirical investigation of stakeholder perceptions of challenges and opportunities”, Studies in
Higher Education, Vol. 44 No. 2, pp. 333-346, doi: 10.1080/03075079.2017.1365357.

Naafs, S. and Skelton, T. (2020), “Introduction: youthful futures? Aspirations, education and
employment in Asia”, in Realities and Aspirations for Asian Youth, Routledge, pp. 1-14, doi:
10.4324/9780429265938.

Ndukwe, I.G. and Daniel, B.K. (2020), “Teaching analytics, value and tools for teacher data literacy: a
systematic and tripartite approach”, International Journal of Educational Technology in Higher
Education, Vol. 17, pp. 1-31, doi: 10.1186/s41239-020-00201-6.

Nopas, D.S. (2025), “Lifelong learning for NEET youth: policy accessibility and employment
pathways in Singapore, South Korea, and Thailand”, Studies in the Education of Adults, pp. 1-
29, doi: 10.1080/02660830.2025.2547437.

Nylund, M., Rosvall, P.A. and Ledman, K. (2017), “The vocational-academic divide in neoliberal
upper secondary curricula: the Swedish case”, Journal of Education Policy, Vol. 32 No. 6,
pp- 788-808, doi: 10.1080/02680939.2017.1318455.

Downl oaded from http://ftp. nowublishers.conf heswbl/article-pdf/16/5/1008/ 10362710/ heswbl - 05- 2025- 0192en. pdf by guest on 24 July 2026


https://doi.org/10.1108/HESWBL-10-2018-0113
https://doi.org/10.1108/HESWBL-10-2018-0113
https://doi.org/10.1111/aepr.12422
https://doi.org/10.1057/s41267-018-0206-0
https://doi.org/10.1057/s41267-018-0206-0
https://doi.org/10.1108/AEDS-07-2017-0070
https://doi.org/10.1108/AEDS-07-2017-0070
https://doi.org/10.1108/HESWBL-04-2020-0062
https://doi.org/10.1108/HESWBL-04-2020-0062
https://doi.org/10.1080/13639080.2020.1755428
https://doi.org/10.1080/13636820.2019.1679969
https://doi.org/10.1016/j.sheji.2019.12.002
https://doi.org/10.1016/j.sheji.2019.12.002
https://doi.org/10.3390/su12156100
https://doi.org/10.1108/HESWBL-09-2016-0067
https://doi.org/10.1108/HESWBL-09-2016-0067
https://doi.org/10.1080/03075079.2017.1365357
https://doi.org/10.4324/9780429265938
https://doi.org/10.1186/s41239-020-00201-6
https://doi.org/10.1080/02660830.2025.2547437
https://doi.org/10.1080/02680939.2017.1318455

HESWBL Ohashi, C. and Abid, A.H. (2019), “Equivalent to formal education or rethinking education through a
16.5 lens of non-formal education: case studies of equivalency programs in Asia”, in Cross-bordering
’ Dynamics in Education and Lifelong Learning, Routledge, pp. 30-47, doi: 10.4324/
9780429276460.

Phillips, D. and Ochs, K. (2004), “Researching policy borrowing: some methodological challenges in
comparative education”, British Educational Research Journal, Vol. 30 No. 6, pp. 773-784, doi:
10.1080/0141192042000279495.

1022 Pongsin, V., Lawthong, N., Fry, G.W., Ransom, L., Kim, S. and Thi My, N.N. (2023), “Thailand as a
new international higher education hub: major challenges and opportunities, a policy analysis”,
Research in Comparative and International Education, Vol. 18 No. 2, pp. 249-276, doi: 10.1177/
17454999231163401.

Powell, L. and McGrath, S. (2019), Skills for Human Development: Transforming Vocational
Education and Training, Routledge, Abingdon, Oxfordshire, New York, doi: 10.4324/
9781315657592.

Power-Mason, P., Charlton, H., Walker-Martin, F. and Bloomfield, S. (2025), “A sector in crisis?
Insights from how English higher education apprenticeships are weathering the storm”, Higher
Education, Skills and Work-based Learning, Vol. 15 No. 3, pp. 548-561, doi: 10.1108/HESWBL-
09-2024-0253.

Quew-Jones, R.J. (2023), “Degree apprenticeships in the UK higher education institutions—are they
viable?: Integrative literature review”, Higher Education, Skills and Work-based Learning,
Vol. 13 No. 6, pp. 1250-1268, doi: 10.1108/HESWBL-02-2023-0026.

Richards, N. (2022), “The equity turn in palliative and end of life care research: lessons from the
poverty literature”, Sociology Compass, Vol. 16 No. 5, e12969, doi: 10.1111/s0c4.12969.

Rosé, C.P. and Ferschke, O. (2016), “Technology support for discussion based learning: from computer
supported collaborative learning to the future of massive open online courses”, International
Journal of Artificial Intelligence in Education, Vol. 26 No. 2, pp. 660-678, doi: 10.1007/s40593-
016-0107-y.

Saraswat, A. (2016), “Higher apprenticeships and the new apprenticeship standards: perceived
potential and limitations”, Higher Education, Skills and Work-based Learning, Vol. 6 No. 4,
pp. 401-416, doi: 10.1108/HESWBL-06-2016-0042.

Séepanovi¢, V. and Martin Artiles, A. (2020), “Dual training in Europe: a policy fad or a policy turn?”,
Transfer: European Review of Labour and Research, Vol. 26 No. 1, pp. 15-26, doi: 10.1177/
1024258919898317.

Schroder, T., Schlattmann, S., Gulich, J. and Hupfer, B. (2024), “ProWoThai—progressing work-based
learning in Thailand’s TVET system: design-oriented and participatory action research in
international TVET research cooperation”, in Expanding Horizons: Research on the
Internationalization of Vocational Education and Training, Springer Fachmedien Wiesbaden,
Wiesbaden, pp. 235-262, doi: 10.1007/978-3-658-43742-8_11.

Scott, T. and Guan, W. (2023), “Challenges facing Thai higher education institutions financial stability
and perceived institutional education quality”, Power and Education, Vol. 15 No. 3, pp. 326-340,
doi: 10.1177/17577438221140014.

Shahjahan, R.A. and Edwards, K.T. (2022), “Whiteness as futurity and globalization of higher
education”, Higher Education, Vol. 83 No. 4, pp. 1-18, doi: 10.1007/s10734-021-00702-x.

Sheerin, C. and Brittain, J. (2024), “Irish apprenticeships in financial services: negotiating gender and
navigating social justice”, Higher Education, Skills and Work-based Learning, Vol. 14 No. 3,
pp. 659-680, doi: 10.1108/HESWBL-07-2023-0183.

Shutaleva, A., Martyushev, N., Nikonova, Z., Savchenko, I., Kukartsev, V., Tynchenko, V. and
Tynchenko, Y. (2023), “Sustainability of inclusive education in schools and higher education:
teachers and students with special educational needs”, Sustainability, Vol. 15 No. 4, p. 3011, doi:
10.3390/su15043011.

Slattery, M. (2024), Education Strategy in a Changing Society: Personalised, Smarter, Lifelong
Learning in the 21st Century, Routledge, Abingdon, Oxfordshire, New York.

Downl oaded from http://ftp. nowublishers.conf heswbl/article-pdf/16/5/1008/ 10362710/ heswbl - 05- 2025- 0192en. pdf by guest on 24 July 2026


https://doi.org/10.4324/9780429276460
https://doi.org/10.4324/9780429276460
https://doi.org/10.1080/0141192042000279495
https://doi.org/10.1177/17454999231163401
https://doi.org/10.1177/17454999231163401
https://doi.org/10.4324/9781315657592
https://doi.org/10.4324/9781315657592
https://doi.org/10.1108/HESWBL-09-2024-0253
https://doi.org/10.1108/HESWBL-09-2024-0253
https://doi.org/10.1108/HESWBL-02-2023-0026
https://doi.org/10.1111/soc4.12969
https://doi.org/10.1007/s40593-016-0107-y
https://doi.org/10.1007/s40593-016-0107-y
https://doi.org/10.1108/HESWBL-06-2016-0042
https://doi.org/10.1177/1024258919898317
https://doi.org/10.1177/1024258919898317
https://doi.org/10.1007/978-3-658-43742-8_11
https://doi.org/10.1177/17577438221140014
https://doi.org/10.1007/s10734-021-00702-x
https://doi.org/10.1108/HESWBL-07-2023-0183
https://doi.org/10.3390/su15043011

Smith, S., Taylor-Smith, E., Fabian, K., Zarb, M., Paterson, J., Barr, M. and Berg, T. (2021), “A multi- ngher Education,
institutional exploration of the social mobility potential of degree apprenticeships”, Journal of  Skills and Work-
Education and Work, Vol. 34 No. 4, pp. 488-503, doi: 10.1080/13639080.2021.1946494. Based Learning

Soliman, S. (2023), “Vocational education and training (VET) development and social dialogue in
Egypt: a historical institutional perspective”, Journal of Vocational Education and Training,
Vol. 77 No. 3, pp. 1-32, doi: 10.1080/13636820.2023.2258496.

Steiner-Khamsi, G. (2016), “New directions in policy borrowing research”, Asia Pacific Education 1023
Review, Vol. 17 No. 3, pp. 381-390, doi: 10.1007/s12564-016-9442-9.

Sullivan, J. (2023), “‘Pioneers of professional frontiers’: the experiences of autistic students and
professional work based learning”, Disability and Society, Vol. 38 No. 7, pp. 1209-1230, doi:
10.1080/09687599.2021.1983414.

Taylor, K.L. and Colet, N.R. (2023), “Making the shift from faculty development to educational
development: a conceptual framework grounded in practice”, in Building Teaching Capacities in
Higher Education, Routledge, pp. 139-167, doi: 10.4324/9781003443346.

Thawesaengskulthai, N., Chatmarathong, A. and Koiwanit, J. (2024), “Impact and policy supporting
Thailand innovation driven enterprise: orchestrating university innovation and entrepreneurship
ecosystem with public and private stakeholders”, Journal of Innovation and Entrepreneurship,
Vol. 13 No. 1, p. 16, doi: 10.1186/s13731-024-00371-x.

Tran, T.M.T., Yuen, K.F., Li, K.X., Balci, G. and Ma, F. (2020), “A theory-driven identification and
ranking of the critical success factors of sustainable shipping management”, Journal of Cleaner
Production, Vol. 243, 118401, doi: 10.1016/j.jclepro.2019.118401.

Van Wyk, M.M. (2019), “Flipping the economics class in a teacher education course”, Technology,
Knowledge and Learning, Vol. 24 No. 3, pp. 373-399, doi: 10.1007/s10758-018-9377-9.

Vandeweyer, M., Espinoza, R., Reznikova, L., Lee, M. and Herabat, T. (2021), “Thailand’s education
system and skills imbalances: assessment and policy recommendations”, Economics Department
Working Papers No. 1641, doi: 10.1787/b79addb6-en.

Zegwaard, K. and Pretti, T.J. (2023), The Routledge International Handbook of Work-Integrated
Learning, Routledge, Oxon, pp. 29-42, doi: 10.4324/9781003156420.

Further reading

Evans, M. (2017), Policy Transfer in Global Perspective, Routledge, Abingdon, Oxfordshire,
New York.

Nottingham, P. (2016), “The use of work-based learning pedagogical perspectives to inform flexible
practice within higher education”, Teaching in Higher Education, Vol. 21 No. 7, pp. 790-806,
doi: 10.1080/13562517.2016.1183613.

Williams, J. (2016), Academic Freedom in an Age of Conformity: Confronting the Fear of Knowledge,
Palgrave Macmillan, London.

Corresponding author
Dech-siri Nopas can be contacted at: dechsiri.n@ku.th

For instructions on how to order reprints of this article, please visit our website:
www.emeraldgrouppublishing.com/licensing/reprints.htm
Or contact us for further details: permissions@emeraldinsight.com

Downl oaded from http://ftp. nowublishers.conf heswbl/article-pdf/16/5/1008/ 10362710/ heswbl - 05- 2025- 0192en. pdf by guest on 24 July 2026


https://doi.org/10.1080/13639080.2021.1946494
https://doi.org/10.1080/13636820.2023.2258496
https://doi.org/10.1007/s12564-016-9442-9
https://doi.org/10.1080/09687599.2021.1983414
https://doi.org/10.4324/9781003443346
https://doi.org/10.1186/s13731-024-00371-x
https://doi.org/10.1016/j.jclepro.2019.118401
https://doi.org/10.1007/s10758-018-9377-9
https://doi.org/10.1787/b79addb6-en
https://doi.org/10.4324/9781003156420
https://doi.org/10.1080/13562517.2016.1183613
mailto:dechsiri.n@ku.th

	Beyond the echo chamber: adapting degree apprenticeships for lifelong learning in Thai higher education
	Introduction of the study
	Background and significance
	Research objectives
	Research question
	Significance of the study
	Literature review
	Apprenticeship as higher education reform in the UK
	Equity, access, and social mobility in degree apprenticeships
	Pedagogical innovation and work-integrated learning (WIL)
	Comparative perspectives on apprenticeship transferability
	The emergence of work-based learning in Thailand
	Policy context and the push for lifelong learning in Thailand
	Challenges of cross-national model adaptation
	Contribution of this study


	Research methodology
	Research design
	Data collection methods
	Participant selection
	Data analysis
	Trustworthiness and rigor
	Ethical considerations

	Research findings
	Governance and institutional autonomy
	Curriculum design and pedagogical delivery
	Employer engagement and work-based assessment
	Cultural and societal perceptions of vocational learning

	Research discussion
	Institutional autonomy and the politics of reform
	Curriculum and pedagogy: reclaiming workplace learning as legitimate knowledge
	Employer engagement: beyond collaboration toward Co-ownership
	Cultural legitimacy and the stigma of vocational pathways

	Conclusion of discussion
	Conclusion
	Implications for policy and practice
	Policy implications
	Implications for institutional practice

	References
	Further reading


