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Principal leadership is crucial to the success of a high school character education initiative. The purpose of
this qualitative grounded theory research was to identify the roles that high school principals play in develop-
ing, implementing, and sustaining a high functioning character education program. Data were collected
through interviews and evaluation of school documents. The data were analyzed through 3 separate coding
procedures: (a) open coding, (b) axial coding, and (c) selective coding. In the analysis of data, it was found
that the data could be organized into 6 categories which were labeled as: (a) cultural engineer, (b) plate ped-
dler, (c) collaborative leader, (d) reflective leader, (e) moral leader, and (f) champion. High school principals
are key to a successful character education initiative in their schools and this study has outlined the roles that
they must utilize to ensure the youth in their schools are best prepared when they graduate. Principals have the
power to develop a character education initiative that will have lasting effects on their students, schools, and

communities.

Turning on the evening news a person can see
the turmoil that is taking place across the
world. In the United States, violence and crime
affects many directly and indirectly from
infants to the elderly and the need for reform is
necessary. Many educators, politicians, and
scholars believe that the people committing
these criminal acts have not been taught basic
values of right and wrong while they were
being raised at home or taught at school
(Hayes, Lewis, & Robinson, 2011). Through-
out history “education has had two great goals:

teach people to be smart and help them to be
good” (Lickona, 1993, p. 7). Character educa-
tion, teaching students to be good, is one way
in which society has and will continue to com-
bat these negative behaviors (Schwartz, 2008).
Studies have shown that effectively led charac-
ter education initiatives have helped in “estab-
lishing classroom and school communities that
increase student bonding to school, attendance
increases and dropout rates decrease” and
communities are strengthened (Schwartz,
2008, p. 2).
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Many school administrators see the need
for a character education initiative, but often
are unsure how to implement and sustain one.
Berkowitz (2011) stated:

At some point a light bulb has to go on as
principals recognize that the development
of character of their students is a prime pur-
pose of schooling, and that they as the
school leaders, have to be at the helm of
that journey. (p. 103)

Principals are key in ensuring a school charac-
ter education initiative is successful and they
often are not well prepared for leading an
effective character education initiative (Ber-
kowitz, 2011). Many character education pro-
grams that are “implemented and/or prescribed
[by principals are] based on intuition, market-
ing, or chance” (Berkowitz & Bier, 2007, p.
30). Secondary schools and leaders of these
schools are left to develop initiatives based on
little research and less effective practices (Ber-
kowitz & Bier, 2007). These character educa-
tion programs are weak due to school leaders
not knowing the roles they should play in
implementing character education programs
(DeRoche, 2000).

The key to better implementation of a char-
acter education initiative is through the training
of the principal to help them understand, imple-
ment, and exercise the best practices for a char-
acter education initiative. In order for principals
to develop, implement, and sustain a character
education initiative, they must know the best
practices and roles that they are to utilize to
ensure that the initiative is successfully main-
tained. This study focused on what high school
principals, in high functioning character educa-
tion programs, do to ensure that the character
education initiative is successful during the
three phases of the initiative—development,
implementation, and sustainment.

METHODOLOGY

Qualitative research was the basis of the
research design for this study. Qualitative
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methodology uses interviews, observations,
and documentation review “to get at the inner
experiences of participants, to determine how
meanings are formed through and in culture,
and to discover rather than test variables”
(Corbin & Strauss, 2008, p. 12). The research
utilized the grounded theory approach—to dis-
cover a theory that is grounded in information
from participants who have experienced the
process (Creswell, 2007). The nature of a
grounded theory approach was best suited for
this study which allowed for a theory to be
developed from rich data collected. The focus
of the study was to explore how principals
have implemented successful character educa-
tion initiatives. High schools involved were
those that have been recognized as National
Schools of Character (NSOC) from the Char-
acter Education Partnership (CEP), a leading
advocate organization for character education.
This study used data collected through the fol-
lowing sources:

¢ NSOC school websites;

e NSOC student and parent handbooks;

e NSOC school applications to CEP;

e Past CEP surveys;

» articles about school in CEP’s annual
newsletter, Schools of Character;

¢ news articles of NSOC school;

« CEP interviews of NSOC schools
posted on YouTube; and

* any other literature relating to the topic
being studied.

Also, 14 NSOC high school principals were
interviewed by phone or through Skype to
explore their perceptions of leadership behav-
iors, beliefs, roles, and exceptional practices in
leading a recognized character education ini-
tiative. Table 1 outlines the participants, each
of whom gave their consent to release their
name, and information relating to their
schools.

The interviews and data gathered from
these sources gave the researcher a saturated
data file which was evaluated to develop a the-
ory. According to Glaser and Strauss (1967),
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TABLE 1
Participant Information

Years in Year Awarded School School Country
Administrator Gender Education NSOC Size Type Region
Carol Grossi F 20-25 2004 1,000-1,500  public NE
David Booz M 25-30 2000 1,500-1,550  public S
Dr. Deanne Fisher F 15-20 2013 150-200 public-alternative MW
Elissa Heal F 10-15 2010 450-500 public MW
Dr. Harold Slemmer M 20-25 1998 2,750-2,800  public %
Jeffery Beedy M 10-15 2002 300-350 private NE
John Klemme M 2002 75-80 public-alternative NE
Lauren Kelly F 5-10 2004 2,550-2,600  public W
Kevin Pobst F 15-20 2008 2,600-2,650  public MW
Dr. Robert Burkhardt M 20-25 2012 50-100 private-alternative W
Sally Shultz F 10-15 2002 100-150 public-alternative MW
Stephanie Valleroy F 30-35 2012 150-200 public-SPED MW
Thomas Callanan M 15-20 2013 750-800 public NE
Timothy Matheney M 20-25 2011 2,800-2,850  public NE

data gathered through a variety of sources “for
generating theory is highly beneficial, because
it yields more information on categories than
any one mode of knowing” (p. 66). The data
gathered allowed the researcher “to move
beyond the description and to generate or dis-
cover a theory, an abstract analytical schema
of a process, action, or interaction” (Creswell,
2007, p. 63).

The data were collected, organized, and
analyzed using QSR-NVivo a computer
assisted qualitative data analysis software. The
benefit of NVivo over manual methods “is the
ability to organize data and its analysis effi-
ciently” (Bringer, Johnston, & Brackenridge,
2004, p. 250). The interviews and data gath-
ered from these sources gave the researcher a
saturated data file which was evaluated to
develop a theory. According to Glaser and
Strauss (1967), data gathered through a variety
of sources “for generating a theory is highly
beneficial, because it yields more information
on categories than any one mode of knowing”
(p. 66). NVivo allowed the researcher to utilize
computers for recording, sorting, matching and
linking data which harnessed the efficiency of
the data analysis process (Bazeley, 2007). Fur-

ther, the “use of computers is not intended to
replace the ways the researcher learns from the
data, but to increase the effectiveness of such
learning” (Bazeley, 2007, p. 47). The software
was used by the researcher to enhance the anal-
ysis of data to develop the best conclusions
(Hutchison, Johnston, & Breckon, 2009).

The interview is the heart of the study and
vital that it is planned and done correctly. For
qualitative studies researchers “ask open-ended
research questions, wanting to listen to partici-
pants [they] are studying and shaping the ques-
tions after [they] ‘explore,” and [they] refrain
from assuming the role of expert researcher
with the ‘best’” questions” (Creswell, 2007, p.
43). Participants were asked open-ended ques-
tions, which allowed participants to “contribute
as much detailed information as they desire and
itallows the researcher to ask probing questions
as a means of follow-up” (Turner, 2010, p.
756). The interview included questions about
demographics, attitude, leadership styles, per-
sonal values, time management, etc. These
questions sought data regarding the change pro-
cess and the leadership roles and qualities that
were used to instigate the change. According to
Schein (1992), “at the early stages of organiza-

Downloaded from ftp.nowpublishers.com/jced/article-pdf/12/1/17/11627160/jced-08-2017-0003en.pdf by guest on 15 August 2026



20

tional creation, a unique leadership function to
supply the energy is needed to get the organi-
zation off the ground” (pp. 60-61). The ques-
tions were seeking to find where this energy is
channeled by the leader in initiating change and
the implementation of a new character educa-
tion initiative in a school. Also, at this time of
implementation and development, the leader
was acting as change agent during which there
is a “genuine change in the leader’s behavior
through embedding new definitions in organi-
zational processes and routines” (Schein, 1992,
p. 65).

The interview was the main source of infor-
mation for the study, however, other sources of
data were gathered and compared to one
another to ensure the results were credible.
Corbin and Strauss (2008) stated that “the term
‘credibility’ indicates that findings are trust-
worthy and believable in that they reflect the
participants’, researchers’, and readers’ expe-
riences with a phenomenon but at the same
time the explanation is only one of many pos-
sible ‘plausible’ interpretations possible from
data” (p. 302). Other methods, to establish
trustworthiness of the data, included:

* Data triangulation. This involves
using different sources of information in
order to increase the validity of the study
(Denzin, 1978). The researcher used
more than one source to gather data in
this study—interviews, NSOC applica-
tions, news articles, CEP surveys, and
journal articles. These different areas
provided corroborating evidence to sup-
port and strengthen the conclusions of
the study.

* Environmental triangulation. This
involved the use of different locations,
settings, and other key factors related to
the environment in which the study took
place (Lichtman, 2006). Principals of
various high schools across the country
were interviewed. Further, principals of
regular, private, and charter high
schools participated in the study.
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e Peer review. The study was reviewed
by a committee composed of research
experts from the University of Montana
to externally check the research process
(Erlandson, Harris, Skipper, & Allen,
1993; Lincoln & Guba, 1985; Miles &
Huberman, 1994).

* Member checking. Following the
completion of the first draft of the study
the researcher solicited participants’
views of the credibility of the findings
and interpretations (Erlandson et al.,
1993; Lincoln & Guba, 1985; Miles &
Huberman, 1994).

* External audit. Throughout the study
the researcher had an external consultant
to examine the study, both the process
and the product of the account, assessing
their accuracy (Lincoln & Guba, 1985;
Miles & Huberman, 1994; Erlandson et
al., 1993).

e Interview transcriptions. Transcribed
interviews gave the researcher ideas and
understanding that are otherwise
missed. Coding full transcripts brought
the researcher to a deeper level of under-
standing to generate many research
questions (Charmaz, 2008).

Through these methods the data and results
were trustworthy to establish a solid theory of
the activities and roles principals play in an
effective character education initiative. Fur-
ther, these results will assist in helping other
principals throughout the country in under-
standing the successful practices in develop-
ing, leading, and sustaining a character
education initiative.

The data were analyzed using the process
suggested by Strauss and Corbin (1990, 1998,
Corbin & Strauss, 2008) by open coding, axial
coding, and selective coding. These processes
involve “interacting with data (analysis) using
techniques such as asking questions about the
data, making comparisons between data, and so
on, and in doing so, deriving concepts to stand
for those data” (Corbin & Strauss, 2008, p. 66).
During these steps the researcher reduced “data
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from many cases into concepts and sets of rela-
tional statements that can be used to explain, in
a general sense, what is going on” (Strauss &
Corbin, 1998, p. 145). In these steps the data
were decontextualized, analyzed, and recon-
texualized (Morse & Field, 1995).

Open coding analyzed the concepts emerg-
ing from the data and relationships among the
concepts were revealed. Open coding accord-
ing to Corbin and Strauss (2008) involves
“breaking data apart and delineating concepts
to stand for blocks of raw data. At the same
time, one is qualifying those concepts in terms
of their properties and dimensions” (p. 195). In
this first phase the researcher is comparing
data and continually asking questions about
what is and is not understood and making com-
parisons (Strauss & Corbin, 1998). During this
phase, the researcher must make “sense” out of
what was just uncovered and compile the data
into sections or groups of information, also
known as themes or codes (Creswell, 2007).
These themes or codes are consistent phrases,
expressions, or ideas that were common
among research participants (Kvale, 2007).

Data were decontextualized and microana-
lyzed in relation to the categories through axial
coding procedures. In the previous process of
open coding the data were fractured and cate-
gories were identified and their properties and
dimensions were examined (Strauss & Corbin,
1990). In the step of axial coding, according to
Corbin and Strauss (2008), the data were
crosscut and concepts were related to each
other” (p. 195). The data were pieced together
in new ways after open coding to allow con-
nections between categories. Further, it is the
act of “relating categories to subcategories
along the lines of their properties and dimen-
sions” (Strauss & Corbin, 1998, p. 124). By
continually asking questions and making com-
parisons, axial coding takes place with the pro-
cess of relating subcategories to a category
(Corbin & Strauss, 2008). Using the paradigm
model outlined by Strauss and Corbin (1990)
the data were recontextualized to link the “sub-
categories to the [core] category in a set of
relationships” (p. 99).

Selective coding, the final stage of the cod-
ing process, was applied to the data and
focused on a macroanalysis that was provided
in an explanatory narrative. Selective coding is
the “process of linking categories around a
core category and refining and trimming the
resulting theoretical construction” (Corbin &
Strauss, 2008, p. 263). The linking of catego-
ries occurred during this selective coding pro-
cess and the data that have been microanalyzed
were macroanalyzed. The data that were dis-
covered in the open and axial coding stages
were integrated and refined. The selective cod-
ing process of a storyline was used to identify
the central category and the integration of con-
cepts (Strauss & Corbin, 1998).

DATA ANALYSIS

Following the collection of data from external
sources and interviews, the data were evalu-
ated to “develop a theory that explains the pro-
cess, action, or interaction” of principals in
recognized character education initiatives
(Creswell, 2007, p. 64). Analyzing data “con-
sists of examining the database to address the
research questions” (Creswell & Plano Clark,
2007, p. 131). The analysis of data proceeded
in stages to ensure that common themes
emerged. NVivo assisted in organizing and
analyzing data from school websites, school
NSOC applications, and interviews. The
built-in tools in NVivo allowed for “recording
decisions, conceptual and theoretical thinking,
and links between memos, documents, nodes,
and models assists in the development of a
dynamic audit trail to meet the criterion of
transparency” (Bringer et al., 2004, p. 250).
The analysis of data yielded one core
category—Principal Leadership in a Character
Education Initiative. According to Strauss and
Corbin (1990), “the core category represents
the central phenomenon around which all the
other categories are integrated” (p. 116). The
subcategories relate back to the core category
and in this study six subcategories or roles
were discovered: (a) cultural engineer,
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(b) plate peddler, (c) collaborative leader,
(d) reflective leader, (e) moral leader, and
(f) champion. These six categories become the
basis of the study.

These six themes, or roles, were drawn
from a synthesis of comments, from inter-
views, and the other data pieces. As the infor-
mation was gathered and then analyzed, it
became apparent that specific themes started to
emerge. The principals who were interviewed
shared similar insights and responsibilities that
they exercised at various times in the imple-
mentation of a character education initiative.
In the coding process, first, similar and related
“effective practices” of NSOC schools were
grouped together. Second, the effective prac-
tices were then grouped based on similarities
and organized as “responsibilities” that princi-
pals exercised during the implementation of a
character education initiative. Third, the core
“roles” were found and organized based on the
relationships of the responsibilities. The names
for each of the core roles are based on current
leadership research and the research outlined
in this article. Table 2 outlines the six core
roles, responsibilities associated with each
role, and the effective practices of each respon-
sibility.

Described below are the six main roles prin-
cipals play in effective character education
programs that emerged from the data. Along
with the description of each role are accounts
from interviewed NSOC principals.

Cultural Engineer

An engineer is a person “who operates or
supervises an operation through the planning,
designing, construction, and management of
the operation; they plan and direct skillfully
and give guidance (Neufeldt & Guralnik,
1991, p. 450). As the cultural engineer of a
school the principal oversees the planning,
designing, and development of the culture of
the school through various means to effec-
tively establish a strong character education
program. As a cultural engineer the principal
had a vision of where the character education
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initiative needed to go and what the end result
was to look like. A community member of one
school stated, “It takes the vision of a strong
administration and board, the dedication of our
talented teachers and the support of the parent
community working together to help each stu-
dent open their eyes to the world around
them.” Carol Grossi of Cranford High School
in New Jersey (NSOC in 2004) stated, in
regards to a shared vision, “It has to be a vision
and they—teachers, students, parents—all feel
very comfortable with coming to me with all
these ideas and what they want to do because
we believe it.” During the development pro-
cess, Dr. Raymond Pasi, of Yorktown High
School in Virginia (NSOC in 2004), stated that

The first thing is to determine what kind of
behavior and atmosphere we want in a
school and then to deliberately and explic-
itly promote that. At every turn, we have to
promote what we want in our institutions so
that when it is not there, it is obvious to
everyone.

All the participants described the importance
of making character education part of each
aspect of the school. Many participants
described this as “branding” the school where
all aspects of the school are driven by adopted
virtues and values of the school. They
described that the culture must be branded
with the character education initiative and the
foundation of the school must be based on the
vision of the initiative and that all aspects of
the school are focused on the initiative. Kevin
Pobst of Hinsdale Central High School in Illi-
nois (NSOC in 2008) stated that “We have
attempted to brand the school” and stressed the
need to inculcate strong ethical values in these
students, who will be the “future business lead-
ers,” by building “a school of caring, compas-
sion, and character.”

Dr. Deanne Fisher of Jefferson City Aca-
demic Center in Missouri (NSOC in 2013)
noted that she and her character education
team specifically worked on embedding char-
acter in everything that they do. She stated
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Moral leader

Champion

Stakeholder counselor

Model
Mentor

Sponsor

Advocate

TABLE 2
Character Education Roles and Practices of Principals
Role Responsibilities Effective Practices
Cultural engineer Visionary » Has a vivid vision of what the school could/should become
» Decisions and actions are guided by this vision
Clarifier » Keeps initiative on track
Planner » Conducts a needs assessment of the school
» Develops action plan based on data
* Intentional in the process
» Creates a timeline for effective implementation
Organizer * Conducts regular staff training
Designer * Brands the school
» Incorporates the character education initiative into every aspect of
the school
» Ensures that initiative is foundation of the school
» Hires staff in support of character education
Plate peddler Activist » Involved in every aspect of the initiative
Salesman « Sells character education to get stakeholder buy-in
* Works to get buy-in from all stakeholders
» Uses data and exemplars schools to build support
* Provides regular professional development to staff
Collaborative leader Guide » Establishes and utilizes a character education committee to make
decisions and drive the initiative
Stakeholder partner » Implements character education activities and opportunities to
empower students and staff
* Solicits feedback from stakeholders
Reflective leader Evaluator » Uses data to drive change

Researches best practices

Visits model schools

Encourages staff to regularly reflect on their practices of implement-
ing character education

Encourages students to regularly reflect on their behavior and atti-
tudes based on the school’s adopted virtues

Exemplifies high values and morals

Encourages others to practice appropriate behavior at all times
Provides financial support

Provides guidance and direction

Communicates effectively

Celebrates successes

Fights to overcome any obstacles

Character’s not an in your face thing at the
school. It’s in every conversation we have
whether it’s with me, with a teacher, a sec-
retary, the counselor. It’s embedded in
everything. You feel it when you walk in
the building. You see it with the kids. You
hear it. It’s just that feeling you have when-
ever anyone comes. It’s truly embedded in
everything we do, it’s really helped to
develop your climate and culture, and make
it a great place for everybody.

Thomas Callanan of Hanover Park High
School in New Jersey (NSOC in 2013) had
similar thoughts as he helped to lead the brand-
ing of the school:

We had the core values, but we’ve taken it
to another level where they’ve become part
of almost every conversation, morning
announcements where we’re talking about
them and we did different announcements
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and teachers have them on the board,
they’re in every classroom, they’re posted.
T’ve observed classes where teachers are
referencing them, and the staff bought in.

Dr. Harold Slemmer of Mountain Point
High School in Arizona (NSOC in 1998),
related that the vision that he helped establish
is still being shared and used long after his ten-
ure of principal ended. He stated,

I think just the fact that mission statement,
that vision statement—Purpose, Pride, Per-
formance—20 years later is just as import-
ant to everybody as it was when we first
stated it, in fact I drove by the school the
other day, they put up a new marquee, right
out in front of the school as you drive by it,
and on the marquee are three huge letters
Purpose, Pride and Performance.

The majority of the participants noted that it
takes time to establish a vision that will
become the foundation for the school and
branded into all areas of the school. One par-
ticipant, Dr. Robert Burkhardt principal of
Eagle Rock School (NSOC in 2012), stated in
support of a long-term shared vision, “So when
instituting a program of some kind there’s this
need for patient-over-time and a step-by-step
approach that is buttressed by a long-term
vision that is supported.”

During the development process, Dr. Ray-
mond Pasi stated,

The first thing is to determine what kind of
behavior and atmosphere we want in a
school and then to deliberately and explic-
itly promote that. At every turn, we have to
promote what we want in our institutions so
that when it is not there, it is obvious to
everyone.

According to one school’s NSOC application,
their approach “to stimulate development is
comprehensive, intentional, and proactive.”
Dr. Harold Slemmer stated that he helps his
staff do character education “by design and not
by chance, like we just happened to come
across this.”

According to the participants of this study,
the principal is integral in developing a healthy
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culture through a character education initia-
tive. The influence a principal has on a school
culture has been recognized by numerous
scholars (Berkowitz, 2011; Council of Chief
State School Officers, 2008; Deal & Peterson,
1999; Hoy & Miskel, 2008; Lickona, 1993;
Lickona, Schaps, & Lewis, 1995; Schein,
1992). Schein (1992) described the four areas
that a leader enacts as a cultural engineer—
creating, building, maintaining, and changing.

Plate Peddler

A plate peddler sells character education as
the plate from which education is served. Plate
peddlers believe that character education is not
an additional dish in the offerings at a school,
but the plate itself. Dr. Harold Slemmer
described his belief in a character education
initiative and that educating the whole child
makes up the entire plate—the education
offered by a school:

It’s got to be the plate, and I think that’s our
huge part of the success of any program
that that people understand that it’s really
the glue; it’s really the blood that keeps
everything together. There’s always the
teachers that feel like “you know, I got a lot
on my plate already.” And I really tried to
impact them with the idea that the whole
idea of teaching character isn’t something
that you put on your plate, it is the plate. So
we really tried to help everybody under-
stand that this unified effort here is going to
benefit everyone in the long run. And it
isn’t an “add-on,” it’s actually what we do.
This is the main focus of what we do.

Elissa Heal of Sentinel Career Center in Ohio
(NSOC in 2010) described the plate in the
interview:

I think that some people are not successful
at it because they view it as something in
addition to, not necessarily the plate that
can be helping to guide the school. In order
to be successful and sustained long-term—
it has to be the plate and it has to be the
focus, not only for your staff team, for your
students, for your community.
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Many of the participants discussed the
importance of believing in character education
to get buy-in from others for the initiative. All
of the participants discussed that character
education is not a separate program of the
school, but the plate on which everything the
school offers is served in order to educate the
whole child. Carol Grossi was a strong propo-
nent in believing in educating the whole child:

I believe that we must educate the whole
person, we are not just feeding them infor-
mation we have to also develop them as
people, and I guess that Walt Whitman
quote I have on my website “make good
people and the rest follows” kind of sums it
up, and that good citizenship comes hand in
hand with strong academics. I think you
can marry the two, you have to believe that
every student, every child, every person has
something to offer the world and it’s our
job as educators to see that we make each
individual realize that, whether it’s some-
thing that they know can help others. By
helping others they help themselves.

Carol Grossi was very adamant in believing in
educating the whole child through character
education and continued by stating:

If you believe in it, you yourself believe in
it, you can do it. You have to know you
believe in it. I don’t care if they say “no
let’s not do that, I want to do it this way ...”
I guess in Missouri they use “show me”—
show them how to do it. That’s what I
believe and I have an administrative team,
fortunately one that I picked most of them,
and they believe in it!

All of the principals indicated that once
there was a firm support and buy-in for the
plate that the character education initiative
grew quickly. Thomas Callanan described the
process of building buy-in at his school:

I think that was an obstacle at the beginning
and I think it’s become a lot better because
the support system is there, and we have
teachers that are helping other teachers, just
a ton of helpful people here that are really
helping each other out. I would say that
that’s been our biggest success—that
we’ve had the buy-in from the majority of

the staff and then again from the kids, and
the community has been great.

Another principal, Dr. Harold Slemmer
described his belief in a character education
initiative and that educating the whole child
makes up the entire plate—the education
offered by a school:

It’s got to be the plate, and I think that’s our
huge part of the success of any program
that that people understand that it’s really
the glue; it’s really the blood that keeps
everything together.

Later in the interview Dr. Slemmer talked
about the plate again:

Well, there’s always the teachers that feel
like “you know, I got a lot on my plate
already.” And I really tried to impact them
with the idea that the whole idea of teach-
ing character isn’t something that you put
on your plate, it is the plate. So we really
tried to help everybody understand that this
unified effort here is going to benefit every-
one in the long run. And it isn’t an
“add-on,” it’s actually what we do. This is
the main focus of what we do.

All of the principals indicated that once
there was a firm foothold of support and buy-in
of the plate from stakeholders that the charac-
ter education initiative grew quickly. Thomas
Callanan described the process of building
buy-in at his school:

I think that was an obstacle at the beginning
and I think it’s become a lot better because
the support system is there, and we have
teachers that are helping other teachers, just
a ton of helpful people here that are really
helping each other out. I would say that
that’s been our biggest success—that
we’ve had the buy-in from the majority of
the staff and then again from the kids, and
the community has been great.

Participants reported that they felt that they
acted like they were selling the character edu-
cation initiative to establish support and buy-in
from all stakeholders, which is supported by
research done by Lickona and Davidson
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(2005) and DeRoche (2000). Gorton, Alston,
and Snowden (2007) described the need for
principals to “promote the acquisition of skills
necessary for successful academic achieve-
ment but also emphasizes using those skills to
bring about social, educational, political, and
economic change” (pp. 15-16). The promotion
of these skills is in line with the selling of char-
acter education.

Collaborative Leader

Many of the principals expressed the need
to be collaborative in leadership practices and
empowering individuals. There were many
examples of shared leadership practices to cre-
ate support and develop an initiative that is
comprehensive and infused into all the compo-
nents of a school. Stephanie Valleroy of North-
view High School in Missouri (NSOC in 2012)
stated about her character development com-
mittee:

I have a character development committee,
and I no longer run it [the initiative]. They
run it, and they look at what the school
practices are and what needs to shift and
they oversee—we have five really strong
service projects that we have going and les-
son planning around those—they oversee
all of that.

All of the principals indicated the importance
of teacher leaders. Thomas Callanan stated,
“We have a lot of teacher-leaders taking the
front of it [the initiative] and then working
with other teachers who were interested in
‘how can I do this?’” Dr. Deanne Fisher
described the importance of this shared leader-
ship:

Having those people involved in the pro-
cess now and that’s part of their day-to-day,
they spread the word. Having other teacher
that are involved in a lot of the decision
making that goes along with our character
days is important as well.

The shared decision-making is not just with
teachers, but also with the students according
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to the majority of participants. Dr. Robert Bur-
hardt of Eagle Rock School in Colorado
(NSOC in 2012) stated, “We’re going to make
the decisions along with the students and that’s
the way it is.” He believes that giving students
an opportunity for shared leadership and input
is just a natural part of a character education
initiative. Dr. Burhardt continued, “Leadership
is another value, and it seems to me that in
character education, leadership becomes real
important because you need to put kids in lead-
ership responsibilities situations so that
they can exercise their values and develop
their own characters.” Dr. Deanne Fisher
described also the importance of sharing lead-
ership with students and giving them a voice:

We put them in leadership roles that way.
We have a leadership class. We have differ-
ent committees and different things when
we bring in community into our building
and so you’ll have kids that will chair those
committees. You know, giving students a
voice is really big. They will be more hon-
est with you than anybody else and they
have really good ideas, if you just ask.
They’re the ones in the trenches living it
every day and they’ll tell you if some-
thing’s not working and they’ll probably be
able to give you some ideas on how to
improve it.

All the interviewed principals shared these
same sentiments of empowering students.
Carol Grossi described how her students
became involved and empowered in helping
others following Hurricane Katrina:

The kids researched and made phone calls
and then researched and they called down
to New Orleans, and learned that Biloxi had
really got hit hard, but nobody’s paying
attention to them. So we called the high
school there and adopted Biloxi High
School for 2 years. And the kids, what they
did, they didn’t just collect money, they
went and they held battle of the bands, they
hosted volleyball games, they did all kinds
of fund raising events that involved the
community as well as everyone in the
school district. So then they kept mailing
money to them and we’d get letters back
from the principal, and I would read these
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over the PA, and this became an initiative
that was ingrained in everything we did. I
mean, we went on the local television sta-
tions, our teachers became pen pals with
other teachers there. It became something
... we exchanged teaching ideas. This went
on for 2 years. The second year we made a
DVD and the DVD was done in Biloxi and
in our high school. And the DVD was
blended together and it showed individual
students from, especially from Biloxi, how
we impacted their lives. This became so
powerful because everyone was involved.
It was very powerful, so my belief is the
only way you get a buy-in is when you
know you truly make a difference.

According the interviewed principals, empow-
ering students is getting all the students
involved and feeling like they are part of the
character education initiative in one way or
another. Elissa Heal described students getting
involved and feeling empowered:

The students played a critical role and still
do this today because they are the ones that
are excited about character. They take pride
in the way they carry themselves. For
instance, when we go to an event, they are
always dressed the same—same T-shirts,
so that they have pride that we are unified
and united, and the students often come up
with character lessons themselves, and they
also, throughout the year come up with
teambuilding activities to do throughout
the campus. Get students excited about
what they’re doing, and I think that it’s our
role to continue to encourage our students
to spread the word as well.

Stephanie Valleroy also stated something sim-
ilar that they are doing in their school, “Stu-
dents are actively involved. Every single
student is involved.” Dr. Deanne Fisher
described it well in empowering students,
“The biggest thing is making sure you
empower and give your students and staff a
voice in it.” Don Grimshaw of Seckman High
School in Missouri (NSOC in 2010) summa-
rizes the strength and necessity of empowering
a student in a character education initiative,
“When you empower teenagers, the results are
limitless.” The students “caught the spirit” of

the character education initiative because they
felt empowered and part of it.

Several leadership scholars recognized the
need for collaboration and shared leadership
(Council of Chief State School Officers, 2008;
Kouzes & Posner, 1995; Leithwood, 1992;
Lickona et al., 1995; Rost, 1991; Sergiovanni,
1992; Yukl, 2005). According to Hoy and
Miskel (2008) shared leadership is a compo-
nent of transformational leadership and
focuses on “a collaborative, shared deci-
sion-making approach” (p. 15). The impor-
tance of shared decision-making has also been
recognized as an important facet of leadership
by Vroom and Jago (1988), Hoy and Miskel
(2008), and Hoy and Tarter (2004). More than
ever before, administrators are trying to
empower teachers and students (Hoy &
Miskel, 2008). Empowerment of students and
staff members has been recognized as essential
for the success of leaders and their goals (Dee,
Henkin, & Duemer, 2003; Hardy &
Leiba-O’Sullivan, 1998; Leach, Wall, & Jack-
son, 2003; Schernmerhorn, Hunt, & Osborn,
1994).

Reflective Leader

All of the principals interviewed expressed
the need to be reflective in practices to contin-
ually improve. The participants described the
need to constantly be evaluating the character
education initiative through data gathering,
researching best practices, talking to other
model schools, and constantly reviewing and
reevaluating the vision, mission, and belief
statements and how they relate the deci-
sion-making process. All of the principals
indicated that data gathering and evaluation of
the data was important to the implementation
and sustaining of a character education initia-
tive. Stephanie Valleroy described the process
they used at her school to gather and use data
to make individual and school improvement:

We do data teams, which are looking at
specific student performance data, but we
also look at student moral data. So each
data team, they are in departments, based

Downloaded from ftp.nowpublishers.com/jced/article-pdf/12/1/17/11627160/jced-08-2017-0003en.pdf by guest on 15 August 2026



28

on student disabilities and functioning
level. They look at specific data and they
formulate not only a performance goal, but
a moral goal to address. They meet twice a
month, to look at those specific student out-
comes, along with the more formative state
data, but you only get that once a year. We
look at data, we look at the little tiny mile-
stones, and we look at those big milestones.

Carol Grossi also stated that data are con-
stantly reviewed to drive whole school
improvement:

We annually assess our character education
initiative in required progress reports from
which we get feedback for improvements
that we pursue. If we turn to our original
goals before starting our journey—aca-
demic achievement, improved discipline
and civic engagement—we see how our
character education initiative has enhanced
learning.

Many of the participants described, that
along with regularly gathering and evaluating
data, the evaluator must be constantly
researching best practices and visiting model
schools. Elissa Heal explained her ideas on
research and working with other model
schools:

I love to read and research, so I always
want to share and new and innovative sto-
ries, quotes. I myself learned a lot from
attending the National School of Character
forums in Washington, D.C., and I learned
a lot from other National Schools of Char-
acter, and things that ... the foundations
that you need for a successful school. I am
a life-long learner, always going to school
and learning from other professionals in the
field of administration.

Thomas Callanan echoed similar sentiments
with his advice to principals seeking to imple-
ment a character education initiative:

I think if they just look around, if they go
with CEP, and then look at some of the
schools. I think the best way to do it to call
some of these other places or visit some of
these other schools, see what they’re about,
see what they’re doing.
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Dr. Deanne Fisher believes that reflection is
important to the overall sustainability of a
character education initiative and stated:

There’s always ways to do better and you
could do something just a little different. I
survey my teachers every year to find out
what different things have come up that we
need to address, and we work on that and
they see that we work on that.

The principals indicate that reflection is an
important part of improving oneself and as a
group as a character education initiative is
implemented and sustained.

Several leadership scholars have recog-
nized the need for leaders to be constantly
reflecting, monitoring, and evaluating their
leadership practices, school programs, and
school practices (De Pree, 1989; Elmore,
2000; Hattie, 1992; Kaagan & Markle, 1993;
Marzano, Waters, & McNulty, 2005; Taggart
& Wilson, 2005). Participants reported that
they constantly reflected on data and best prac-
tices to drive school improvement. Further,
participants reported on encouraging staff and
students to be reflective of their practices and
behavior on a routinely basis. Marzano et al.
(2005) stated that effective leadership involves
monitoring and evaluating and “refers to the
extent to which the leader monitors the effec-
tiveness of school practices in terms of their
impact on student achievement” (p. 55).

Moral Leader

All of the principals interviewed, all of the
NSOC applications, and many of the news arti-
cles evaluated focused on the need for the prin-
cipal and staff members to be examples and
model appropriate behavior and values. Partic-
ipants described that the most important role
that is played throughout the character educa-
tion initiative is a moral leader. In order to
develop a strong character education initiative
there must be a leader at the forefront that is
practicing the values and virtues that are
desired by students and teachers. All of the
interviewed principals indicated that modeling
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the behavior they are expecting from the stu-
dents and staff is a prerequisite to a successful
character education initiative. Dr. Robert Bur-
khardt stated, in regards to the virtues adopted
by the school, “If I was not living them, if I
was not talking about them, if I was not cele-
brating them, if I was not reinforcing them,
why should I ask you to?” Stephanie Valleroy
also stated in regards to modeling, “It’s really
just about a modeling of behaviors that you
would expect others to do.” In one NSOC
application the principal was compared to an
athletic coach:

Just as a great coach will train with his team
and demonstrate the sportsmanship he
demands from his athletes, a great educator
must model the behavior he/she wishes to
encourage in her students. Before any pre-
planned character education lesson can
take place, educators must first show stu-
dents that they possess true character them-
selves. Through authentic demonstration of
ethical behavior, we teach students the
most valuable lesson: character can and
should be demonstrated by all people with-
out regard to status or rank within a com-
munity. By holding ourselves to the same
standards as our students, we teach them to
“do as we do” not to “do as we say.”

One NSOC application quoted a staff member
describing the principal, “That’s what makes
him so endearing as a person. He is absolutely
respectful, responsible, and honest.”

In one news clip about a NSOC, it was
stated that principals and teachers must “model
the core values to the students and as a team,
respect and support one another to give a foun-
dation to the further success of the program in
the school.” In a NSOC application a parapro-
fessional stated, about modeling good charac-
ter:

Every aspect of good character is carried
out daily in the school community by very
supportive staff through curriculum, peer
interactions, and motivation through mod-
eling. The staff teaches by example, hold-
ing one another to the highest standard of
good character, creating an environment

conducive for learning and maturing into
good citizens. Leading by example, the
staff models trustworthiness by consis-
tently reinforcing loyalty and honesty with
one another in and out of the classroom to
instill the importance of keeping your word
and living up to promises made as well as
keeping confidences between staff and stu-
dents.

According to all who were interviewed and
NSOC applications, part of being a moral
leader is encouraging others to live by high
values and morals

Moral leadership is a component of trans-
formational leadership, according to Burns
(1978):

Such leadership [transforming leadership]
occurs when one or more persons engage
with others in such a way that leaders and
followers raise one another to higher levels
of motivation and morality. Transforming
leadership ultimately becomes moral in
that it raises the level of human conduct
and ethical aspiration of both leader and
led, and thus it has a transforming effect on
both. (p. 20)

Leaders have to be good examples of an ethical
leader who makes decisions based on the
needs of others. According to Berkowitz
(2011):

An important task of the effective leader is
to walk the talk, i.c., to be a role model. We
must be the character we want to see in oth-
ers and for principals, we must be the char-
acter educator that we want to see in our
staff. She must be the kind of person (have
the character) that she wants her staff and
students (and all other stakeholders) to be.
(p- 109)

In any school or institution, in order for
change to occur, the one leading the change
must be modeling the behavior that is desired
(Bass, 1985; Burns, 1978; House, 1977).
According to Covey (1990) “Real leadership
power comes from an honorable character and
from the exercise of certain tools and princi-
ples” (p. 101).
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Champion

All of the principals interviewed discussed
their role as champion of the character educa-
tion initiative. This role was comprised of act-
ing as a support to staff and a fighter for the
initiative. Elissa Heal stated, “I guess my role
is maybe to continue to help push, encourage
and be the cheerleader.” The encouragement
and support comes in many different ways as
described in the following quotes taken from
NSOC applications:

The principal endorses the program, pro-
viding release time and grant money for team
leaders, providing in-service training, and
communicating the importance of the pro-
gram.

» The principal is a strong supporter of
character education and a champion of
our core values. Because of his leader-
ship, character education has flourished.

e Qur principal models and champions
character education. As the building
leader, she empowers staff to create a
positive moral culture and develop a car-
ing school community that promotes our
core values.

» It begins with the enthusiasm and sup-
port of the principal then filters through-
out the family that the High School has
become.

* Character education became our dis-
trictwide focus: she [the principal] ener-
gized the district staff, supported
effective professional development, and
involved the parents and community.
Within a year, the Character Counts val-
ues became our living qualities.

e Administration truly supports the pro-
gram by providing necessary funding,
leadership, and moral support.

Many of the participants indicated their role
as a champion was to lead the initiative when
there were obstacles or problems. During this
time the principals indicated that it took grit,
hard work, and ingenuity to overcome the
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obstacles. Dr. Robert Burkhardt stated that it
took a lot of grit to make the initiative work:

The question is: “is there the will power, is
there the vision, is there the creativity, the
imagination, and the grit to make it hap-
pen?” I’'m a tough cookie in that sense. I
had to see myself and I think any head of
school or principal should, that I was the
number one proponent of the values.

Thomas Callanan stated about his support for
his staff in championing the initiative:

I think supporting the teachers in some of
the ideas that they’ve come up with, either
by saying “yes” or financially if they
needed something on a budgetary piece,
that we needed to budget for, letting them
go on certain fieldtrips that we find to be
worthwhile—related to character ed or ser-
vice learning—and I think that helps that
we’re not telling them “this is where we
want to go,” and then saying “well, you
can’t do that” or “you can’t do this.” So I
think the support piece ... knowing that
we’re going to be there to help them
through this process is a big deal.

One CEP NSOC interview of a high school
staff member described:

The path to become a great school of char-
acter is a difficult journey. It takes a lot of
work to create a NSOC for principals,
teachers, and all staff members. Some will
fight a character education initiative and
leaders must press forward and work hard
to ensure that the CE program is successful
to overcome these negative thoughts and
attitudes.

Another staff member, that was highly
involved in implementing a high school’s
character education initiative stated, “A mira-
cle? Hardly. However, we learned that a dis-
trict vision, buttressed with hard work and
collective zeal, could bring about amazing
results!” Timothy Matheney of South Bruns-
wick High School in New Jersey (NSOC in
2011) talked about the hard work and action in
championing a character education initiative:
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We encourage other schools to be action
oriented. Sometimes high schools spend so
much time planning and “admiring the
problem” that they fail to take even initial
action. School cultures are not built by a
single program, but rather they are con-
structed and reinforced over time by a thou-
sand smaller actions by staff and students.

Dr. Deanne Fisher talked about how the fight
can be won by winning the smaller battles of
helping others understand the impact of char-
acter education:

Probably the biggest obstacle we have had
is not everyone understands the impact of
character education and how it can affect
academics and attendance and behavior.
How all those things can be improved and
so I think getting that across to other
administrator, other board office people—I
think that’s been our biggest challenge and
so we never give up the fight on that.

Participants reported that they must champion
a school initiative in order for it to succeed,
which is supported by Cottrell (2002), Blase
and Kirby (2000), Kelehear (2003), Kaagan
and Markle (1993), and Cotton (2003). Cham-
pioning the character education initiative can
be difficult at some times and is most required
when things get difficult.

Conclusion

There are many roles that principals play in
their jobs and in implementing different initia-
tives. In developing, implementing, and sus-
taining a character education initiative the
principal plays six main roles: (a) cultural
engineer, (b) plate peddler, (c) collaborative
leader, (d) reflective leader, (e) moral leader,
and (f) champion. This study went further into
depth to describe their different responsibili-
ties and properties. The roles overlap and some
are used at different times depending on the
need of the school and where they are at in the
process. The study also explains the excep-
tional practices and when these roles are exer-
cised in establishing a character education
initiative.

It is hoped that readers of this study will
look closely at the results and strive to apply
these roles and practices to their own schools.
Specific recommendations drawn from the
results of this study include:

* As a plate peddler, establish a character
education initiative that has buy-in from
students, teachers, parents, and commu-
nity members.

e As a reflective leader, build a character
education initiative that is well thought
out, deliberate, based on research,
guided by a specific mission and goals,
and with the support of strong, effective
teachers.

e As a cultural engineer, implement a
character education that is branded into
school and becomes the foundation of
the school environment and is found in
each aspect of the school— culture, lan-
guage, mission, curriculum, discipline,
instruction, discipline practices, extra-
curricular activities, assemblies, et cet-
era.

* Asareflective leader, continually gather
and evaluate data to drive changes in the
character education initiative. Also,
research best practices of what other
schools are doing to make their charac-
ter education initiative effective.

* Asamoral leader, continually model the
adopted virtues and values of the school
and be an example in and out of school.

* As a cultural engineer, develop a spe-
cific timeline for implementation, devel-
opment, and sustainment of a character
education initiative. Principals should
take their time in implementing a char-
acter education initiative to ensure nec-
essary support is built and that the
initiative is infused throughout the
school.

* As a collaborative leader, find ways to
empower students and staff by giving
them opportunities for input, feedback,
and leadership.
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* As a champion of the character educa-
tion initiative, ensure that obstacles are
overcome and successes are regularly
celebrated.

Principals play varied, chief roles in the
success of an effective character education ini-
tiative and they must be the force behind each
phase of the initiative. The principal must be a
major supporter and driver of the initiative in
order to build the support and establish the
character education initiative on a firm founda-
tion. High school principals are key to a suc-
cessful character education initiative in their
schools and this study has outlined the roles
and practices that they must utilize to ensure
the youth in their schools are prepared when
they graduate. It takes strong leadership to
oversee and establish an effective character
education initiative that will develop the youth
into productive upstanding citizens. Principals
have the power to develop a character educa-
tion initiative that will have lasting effects on
their students, schools, communities, and the
world.

REFERENCES

Bass, B. M. (1985). Leadership and performance
beyond expectations. New York, NY: Free
Press.

Bazeley, P. (2007). Qualitative data analysis with
NVivo. London, England: SAGE.

Berkowitz, M. W. (2011). Leading schools of char-
acter. In A. M. Blankstein & P. D. Houston
(Eds.), Leadership for social justice and democ-
racy in our schools (Vol. 9, pp. 93—121). Thou-
sand Oaks, CA: Corwin.

Berkowitz, M. W., & Bier, M. C. (2007). What
works in character education? Journal of
Research in Character Education, 5(1), 29-48.

Blase, J., & Kirby, P. C. (2000). Bringing out the
best in teachers: What effective principals do
(2nd ed.). Thousand Oaks, CA: Corwin Press.

Bringer, J. D., Johnston, L. H., & Brackenridge, C.
A. (2004). Maximizing transparency in a doc-
toral thesis: The complexities of writing about
the use of QSR*NVIVO within a grounded the-
ory study. Qualitative Research, 4(2), 247-265.

Journal of Character Education Vol. 12, No. 1, 2016

Burns, J. M. (1978). Leadership. New York, NY:
Harper & Row.

Charmaz, K. (2008). Constructing grounded theory:
A practical guide through qualitative analysis.
Los Angeles, CA: SAGE.

Covey, S. R. (1990). Principle-centered leadership.
New York, NY: Summit.

Corbin, J., & Strauss, A. (2008). Basics of qualita-
tive research (3rd ed.). Thousand Oaks, CA:
SAGE.

Cotton, K. (2003). Principals and student achieve-
ment: What the research says. Alexandria, VA:
Association of Supervision and Curriculum
Development.

Cottrell, D. (2002). Monday morning leadership.
Dallas, TX: Cornerstone Leadership Institute.
Council of Chief State Officers. (2008). Educa-
tional Leadership Standards: ISLLC 2008.
Washington, DC: National Policy Board for

Educational Administration.

Creswell, J. W. (2007). Qualitative inquiry and
research  design:  Choosing among five
approaches (2nd ed.). Thousand Oaks, CA:
SAGE.

Creswell, J. W., & Plano Clark, V. L. (2007).
Designing and conducting mixed methods
research. Thousand Oaks, CA: SAGE.

Deal, T. E., & Peterson, K. D. (1999). Shaping
school culture: The heart of leadership. San
Francisco, CA: Jossey-Bass.

Dee, J. R., Henkin, A. B., & Duemer, L. (2003).
Structural antecedents, and psychological cor-
relates of teacher empowerment. Journal of Edu-
cational Administration, 41,257-277.

Denzin, N. K. (1978). The research act: A theoreti-
cal introduction to sociological methods. New
York, NF: McGraw-Hill.

De Pree, M. (1989). Leadership is an art. New
York, NY: Bantam Doubleday Dell.

DeRoche, E. F. (2000). Leadership for character
education programs. Journal of Humanistic
Counseling, Education and Development, 39(1),
41-46.

Elmore, R. F. (2000). Building a new structure for
school leadership. New York, NY: Albert Shan-
ker Institute.

Erlandson, D. A., Harris, E. L., Skipper, B. L., &
Allen, S. D. (1993). Doing naturalistic inquiry:
A guide to methods. Newbury Park, CA: SAGE.

Glaser, B. G., & Strauss, A. L. (1967). The discov-
ery of grounded theory: Strategies for qualita-
tive research. New Brunswick, NJ: Aldine
Transaction.

Downloaded from ftp.nowpublishers.com/jced/article-pdf/12/1/17/11627160/jced-08-2017-0003en.pdf by guest on 15 August 2026



Roles High School Principals Play in Establishing a Successful Character Education Initiative 33

Gorton, R. A., Alston, J.A., & Snowden, P. E.
(2007). School leadership and administration
(7th ed.). New York, NY: McGraw-Hill.

Hardy, C., & Leiba-O’Sullivan, S. (1998). The
power behind empowerment: Implications for
research and practice. Human Relations, 51,
451-483.

Hattie, J. A. (1992). Measuring the effects of
schooling. Australian Journal of Education,
36(1), 5-13.

Hayes, B. G., Lewis, S. V., & Robinson, E. H., III.
(2011). Implementing an authentic character
education curriculum. Childhood Education,
87(4), 227-232.

House, R. J. (1977). A 1976 theory of charismatic
leadership. In J. G. Hunt & L. L. Larson (Eds.),
Leadership: The cutting edge (pp. 189-207).
Carbondale, IL: Southern Illinois University
Press.

Hoy, W. K., & Miskel, C. G. (2008). Educational
administration: Theory, research, and practice
(8th ed.). Boston, MA: McGraw-Hill.

Hoy, W. K., & Tarter, C. J. (2004). Administrators
solving the problems of practice: Decision-mak-
ing cases, concepts, and consequence (2nd ed.).
Boston, MA: Allyn & Bacon.

Hutchison, A. J., Johnston, L. H., & Breckon, J. D.
(2009, June). Using QSR-NVivo to facilitate the
development of a grounded theory project: An
account of a worked example. International
Journal of Social Research Methodology, 13(4),
283-302.

Kaagan, S. S., & Markle, B. W. (1993). Leadership
for learning. Perspective, 5(1), 1-16.

Kvale, S. (2007). Doing interviews: The SAGE
qualitative research kit. In U. Flick (Ed.). Thou-
sand Oaks, CA: SAGE.

Kelehear, Z. (2003). Mentoring the organization:
Helping principals bring schools to higher levels
of effectiveness. Bulletin, 87(637), 35-47.

Kouzes, J. M., & Posner, B. Z. (1995). The leader-
ship challenge (pp. 20-30). San Francisco, CA:
Jossey-Bass.

Leach, D. J., Wall, T. D., & Jackson, P. R. (2003).
The effect of empowerment on job knowledge:
An empirical test involving operators of com-
plex technology. Journal of Occupational and
Organizational Psychology, 76, 27-52.

Leithwood, K. A. (1992). Transforming leadership:
The move toward transformational leadership.
Educational Leadership, 8—12. Retrieved Febru-
ary 18, 2013, from http://www.ascd.org/ASCD/
pdf/journals/ed lead/el 199202 leithwood.pdf

Lichtman, M. (2006). Qualitative research in edu-
cation: A user's guide. Thousand Oaks, CA:
SAGE.

Lickona, T. (1993). The return of character educa-
tion. Journal of Educational Leadership, 51, 6—
11.

Lickona, T., & Davidson, M. (2005). Smart and
good high schools: Integrating excellence and
ethics for success in school, work, and beyond.
Washington, DC: Character Education Partner-
ship.

Lickona, T., Schaps, E., & Lewis, C. (1995). Eleven
principles of effective character education.
Washington, DC: Character Education Partner-
ship.

Lickona, T., Schaps, E., & Lewis, C. (2003). Eleven
principles of effective character education.
Washington, DC: Character Education Partner-
ship.

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic
inquiry. Beverly Hills, CA: SAGE.

Marzano, R., Waters, T., & McNulty, B. (2005).
School leadership that works. Alexandria, VA:
Association of Supervision and Curriculum
Development.

Miles, M. B., & Huberman, A. M. (1994). Qualita-
tive data analysis: An expanded sourcebook
(2nd ed.). Thousand, CA: SAGE.

Morse, J. M., & Field, P. A. (1995). Qualitative
research methods for health professionals (2nd
ed.). Los Angeles, CA: SAGE.

Neufeldt, V., & Guralnik, D. B. (Eds.). (1991).
Webster’s new world dictionary of American
English (3rd ed.). New York, NY: Prentice Hall.

Rost, J. C. (1991). Leadership for the twenty-first
century. Westport, CT: Praeger.

Schein, E. H. (1992). Organizational culture and
leadership (2nd ed.). San Francisco, CA:
Jossey-Bass.

Schermerhorn, J. R., Hunt, J. G., & Osborn, R. N.
(1994). Managing organizational behavior.
New York, NY: Wiley.

Schwartz, M. J. (Ed.). (2008). Effective character
education: A guidebook for future educators.
New York, NY: McGraw-Hill.

Sergiovanni, T. (1992). Moral Leadership. San
Francisco, CA: Jossey-Bass.

Strauss, A., & Corbin, J. (1990). Basics of qualita-
tive research: Grounded theory procedures and
techniques. Thousand Oaks, CA: SAGE.

Strauss, A., & Corbin, J. (1998). Basics of qualita-
tive research: Techniques and procedures for

Downloaded from ftp.nowpublishers.com/jced/article-pdf/12/1/17/11627160/jced-08-2017-0003en.pdf by guest on 15 August 2026



34

developing grounded theory (2nd ed.). Thousand
Oaks, CA: SAGE.

Taggart, G. L., & Wilson, A. P. (2005). Promoting
reflective thinking in teachers (2nd ed.). Thou-
sand Oaks, CA: Corwin Press.

Turner, D. W., III (2010). Qualitative interview
design: A practical guide for novice investiga-
tors. The Qualitative Report, 15(3), 754-760.

Journal of Character Education Vol. 12, No. 1, 2016

Retrieved from http://www.nova.edu/ssss/QR/
QR15-3/qid.pdf
Vroom, V. H., & Jago, A. G. (1988). The new lead-
ership: Managing participation in organiza-
tions. Englewood Cliffs, CA: Prentice-Hall.
Yukl, G. A. (2005). Leadership in organizations
(6th ed.). Englewood Cliffs, NJ: Prentice Hall.

Downloaded from ftp.nowpublishers.com/jced/article-pdf/12/1/17/11627160/jced-08-2017-0003en.pdf by guest on 15 August 2026



	Roles High School Principals Play in Establishing a Successful Character Education Initiative
	METHODOLOGY
	DATA ANALYSIS
	Cultural Engineer
	Plate Peddler
	Collaborative Leader
	Reflective Leader
	Moral Leader
	Champion
	Conclusion

	REFERENCES


