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Abstract
Purpose – This study aims to explore the lived experiences of three immigrant academic women with culturally 
and linguistically diverse (CALD) backgrounds in the field of early childhood education (ECE) education in 
Australia and New Zealand, focussing on how they navigate institutional structures through resilience, agency 
and flexibility. Using an autoethnographic approach, the research highlights their strategies for integrating 
cultural perspectives into academia and advocates for more inclusive and diverse higher education 
environments.
Design/Methodology/Approach – This study employs a collaborative autoethnographic design to examine the 
lived academic experiences of three immigrant women with CALD backgrounds in the field of ECE in Australia 
and New Zealand. Drawing on O’Hara’s (2018) framework, participants reflected on their professional journeys 
and interactions within institutional settings. Data were collected through online semi-structured interviews via 
Zoom, allowing for in-depth personal narratives.
Findings – Participants’ narratives revealed how their migration journeys involved not only adapting to new 
academic and professional systems in Australia and New Zealand but also actively negotiating their sense of self 
across personal and professional domains. The findings highlight how immigrant academic women reconstruct 
identity and agency within institutional contexts, offering valuable insights into the lived realities of navigating 
higher education as culturally diverse professionals.
Research limitations/implications – This study highlights the need for systemic reforms in recruitment, 
mentoring and professional development to better support CALD academic staff. Its findings have practical 
implications for policymakers, academic leaders and practitioners striving to foster more equitable and inclusive 
institutional cultures, thereby enriching the higher education experience for all stakeholders. However, the study 
is limited by its small sample size, focussing on three Iranian immigrant women in ECE in Australia and New 
Zealand. While their in-depth narratives offer valuable insights, the findings are not intended to be broadly 
generalisable. Future research involving a larger and more diverse cohort, along with mixed or comparative 
methodologies, could provide a more comprehensive understanding of the challenges and contributions of 
CALD academics across different disciplines and contexts.
Originality/Value – This study offers a unique contribution by foregrounding the lived experiences of Iranian 
immigrant academic women in ECE through a collaborative autoethnography. By centring personal narratives 
within broader organisational structures, the study not only amplifies marginalised voices but also challenges
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dominant norms in higher education, offering valuable perspectives for fostering inclusivity and cultural 
responsiveness in academic environments.
Keywords Immigrant, Women, Academic, Autoethnography, Inclusivity, Higher education
Paper type Research article

Background
Higher education institutions are increasingly recognising the value of inclusivity and 
diversity of students within their programs; yet, the lived experiences of immigrant academics 
remain understudied. This research explored the personal and professional journeys of three 
immigrant academic women in early childhood education (ECE) to understand how their 
unique perspectives, challenges and contributions shape the academic landscape.
The motivation for conducting this autoethnographic study emerged in 2022 when 

Participants 1 and 3 connected through LinkedIn. They shared their mutual passion for ECE 
and reflected on their journeys as former international students, mothers and academics 
navigating careers in higher education. This initial conversation illuminated how their shared 
experiences had shaped their academic identities and how those identities influenced their 
teaching practices.
Later that year, Participant 1 connected with Participant 2, through LinkedIn, and their 

journey and motivations for promoting diversity in ECE further enriched the conversation. 
Together, the three participants using online platform began to reflect deeply on their personal 
narratives, exploring how their lived experiences as immigrant academics contributed to the 
professional roles and commitments in academia. Two research questions were guided 
this study:

(1) How do immigrant academic women in ECE navigate their personal and professional 
journeys in Australia and New Zealand?

(2) How do their experiences contribute to inclusivity and diversity for students in 
studies?

The following section outlines the literature review on the focussing themes, immigrant in 
academia and acculturation.

Literature review
Immigrants in academia
Globally, immigrant academics play a pivotal role in shaping the academic workforce. The 
international academics are referred as individuals born overseas, “educated and enculturated 
in one system of education and currently teaching and researching in another” (Walker, 2015, 
p. 61). In the context of Australia and New Zealand, this international dimension is particularly 
evident. In Australia, around 30% of employees in the Australian education sector (Australian 
Bureau of Statistic, 2020) and nearly 45% of academic staff at Australian universities were 
overseas-born (Welch, 2021). In New Zealand, while data on immigrant academics across all 
institutions remain limited, substantial insights emerge from early-career cohorts. Research 
shows that more than half of early-career academics (those within seven years of their first 
permanent appointment) in New Zealand universities were born overseas (Masterson and 
Edwards, 2022). Immigrant academics navigate a unique set of opportunities and challenges as 
they integrate into new academic environments. Their experiences often involve negotiating 
cultural differences, encountering systemic barriers and balancing professional and personal 
adaptation (Antoniadou and Quinlan, 2018). Despite these challenges, immigrant academics 
contribute significantly to higher education, bringing diverse perspectives, research 
innovation and intercultural knowledge to their institutions (Singh, 2021, 2024).
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Lemish (2022) found that immigrant academics’ prior experiences often enable them to 
foster intercultural understanding among both students and colleagues. Drawing on 
interviewees with 81 academic immigrants worldwide, the results showed that immigrant 
scholars contribute significant value to higher education by integrating diverse cultural 
perspectives into teaching and research, promoting global citizenship and enhancing 
sensitivities to diversity and inclusion. Similarly, Sawir (2013) argued that immigrant 
academics enrich their institutions by integrating global perspectives into teaching and 
research, which is increasingly important in a globalised academic landscape. Furthermore, 
immigrant academics’ ability to navigate different cultural contexts can serve as a model for 
students and colleagues alike, promoting diversity and inclusion within academia.
Institutional support plays a significant role in fostering the success and integration of 

immigrant academics within higher education (Goldman and Eiduson, 2021). Mentorship 
programs, professional development opportunities and inclusive workplace policies can help 
mitigate many of the challenges immigrant academics encounter, enabling them to thrive 
(Lawless and Chen, 2015). Such support not only benefits individual academics but also 
enhances the overall diversity and academic excellence of institutions (Singh et al., 2009; Tadi 
et al., 2022). Yet these initiatives are often inconsistently implemented or insufficiently 
resourced.
One of the challenges that immigrant academics may face is navigating cultural adjustment 

within academic institutions. Immigrant academics may encounter discrepancies between 
their cultural and educational values and those of their host institutions (Guo, 2015). These 
differences can lead to challenges in teaching styles, communication and interaction with 
colleagues and students (Lewis et al., 2022). Lynch et al. (2022) explained that cultural 
similarity – such as shared language and social connections – is a key factor in the smooth 
adjustment of immigrant to host countries. Therefore, academics from Western cultural 
backgrounds, for instance, may experience a smoother transition and a fewer challenges due to 
shared norms of academic practice and communication in Western societies. Moreover, 
cultural stereotyping and biases can exacerbate feelings of isolation and marginalisation in 
academic settings (Basit and Tomlinson, 2012), leading to difficulties in feeling belonging in 
higher education.
Another challenge immigrant academics often encounter is the professional challenges, 

such as recognition of qualifications and overseas experiences (Glass et al., 2021). Such 
challenges not only hinder career progression but also result in underemployment or 
confinement to temporary or lower-ranking positions, despite substantial qualifications and 
expertise (Kolapo, 2009). The concept of “brain waste” captures this phenomenon, where 
highly skilled immigrant academics find their credentials undervalued, leading to occupational 
downgrading (Bauder, 2012). In addition, restrictive immigration policies further exacerbate 
employment precarity for international scholars (Song and Kim, 2025).
While immigrants have the potential to transfer knowledge from one context to another as 

boundary spanners and knowledge spill-over agents (Shan, 2020), the mobility of that 
knowledge can also present significant challenges. The expertise and skills acquired in their 
home country are not necessarily lost upon migration; however, they may be undervalued or 
overlooked in the new environment. This lack of acknowledgement can limit opportunities for 
career advancement, despite their qualifications and experience, especially for highly skilled 
migrants (Lazarova et al., 2025).
To overcome these challenges and to strengthen their physical and mental health and 

overall wellbeing, research indicates that migrants often rely on social connections across 
interpersonal, familial and community spheres (Finch and Vega, 2003; Martino et al., 2015; 
Umberson and Karas Montez, 2010). While social support has consistently been shown to 
have positive effects on immigrant health and wellbeing (Bekteshi and Kang, 2020; Puyat, 
2013), little is known about the specific adjustment processes of academic immigrants. In 
particular, the ways in which social connectedness shapes their experiences in academia
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remain underexplored. This study seeks to address this gap by examining the role of social 
connectedness in the lives of three academics.

Acculturation
The concept of acculturation is essential for analysing the opportunities and challenges faced 
by immigrants. Acculturation refers to the cultural modification of an individual, group or 
people by adapting to or borrowing traits from another culture (Merriam-Webster, 2024). 
Originally conceptualised by anthropologists as a group-level phenomenon, it involves 
cultural change and adaptation (Boas, 1888). Acculturation necessitates with accepting culture 
and language of the host country. It is a process of sociocultural and psychological adaptation 
(Berry, 1997) or adjustment (Taylor et al., 2021) initiated by the initial intercultural interaction 
between immigrants (minority ethnocultural groups) and the dominant culture of the host 
society. Berry’s (1997) foundational acculturation theory emphasises behavioural changes in 
the minority group, involving cultural acquisition and shedding, to align more closely with the 
mainstream culture.
While unidirectional transformation often suggests assimilation as an outcome (Gans, 

1992), Berry (2005) later proposed three adaptation strategies – assimilation, integration and 
separation – with integration being the favoured approach due to its bicultural orientation. 
Although Berry’s model has received empirical support (Segal et al., 2011) and practical 
application (Meca et al., 2017), it has also faced significant criticism. Bowskill et al. (2007) 
and Lewis (2021) questioned whether Berry’s (2005) integration approach disguises 
assimilation, Bhatia and Ram (2009) critiqued its universal applicability and others 
highlighted the bidirectional influence between host and minority cultures (Bourhis et al., 
1997; Leong and Yang, 2014), rather than a purely unidirectional impact on minority groups.
Acculturation is also associated with social learning through intercultural interaction (Ward 

and Geeraert, 2016; Ward and Leong, 2006). Increasingly, the role of personality traits (Kosic, 
2006) and contextual factors (Schwartz et al., 2010) are being recognised in acculturation 
theory. Changing contexts often lead individuals to re-evaluate their self-identity and ethnic 
identity (Brettell and Hollifield, 2022; Lewis et al., 2022), which could result in a blended 
bicultural identity or multiple identities (Stuart and Ward, 2011). Phinney (1989) contended 
that while ethnic identity concerns may relate to acculturation theory, they should not be 
assumed. Consequently, Schwartz et al. (2010) advocated for acknowledging a more nuanced, 
multidimensional perspective on biculturalism rather than relying on a singular, universal 
acculturation framework. It is important to accept and respect the host country’s culture for 
effective acculturation, and this is evident in a study conducted by Yu and Wright (2024), who 
highlighted that the limited interaction with local students can hinder the acceptance of host 
country’s culture.
Longer residence in the host country, higher language (English) proficiency and lower 

levels of perceived discrimination are associated with lower acculturative stress for both men 
and women (Xiao, 2019). Acculturative stress refers to the psychological strain and difficulties 
individuals experience while adapting to a new cultural environment (Bender, 2022). 
However, additional gender-specific predictors highlight distinct resilience pathways. For 
instance, factors such as age at immigration, marital status, family cohesion and social position 
appear to be particularly salient for men, while women’s experiences are often shaped by 
shifting social roles, barriers to help-seeking and strategies of positive adaptation (Childress 
et al., 2024). While structural and linguistic integration benefits all, resilience is also mediated 
by gendered experiences of adaptation.
Further evidence underscores how acculturation involves role transformations that shape 

both stress and resilience. Immigrant women, for example, often confront marginalisation and 
“othering” in academic and professional spaces; yet, many respond with agency and bicultural 
competence to persist and thrive (Wu and Wu, 2015). Gendered expectations – such as the dual 
demands of academic productivity and motherhood – further complicate these trajectories
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(Dickson, 2018). Nevertheless, immigrant academic mothers frequently reframe these 
challenges as meaningful sources of joy and accomplishment, illustrating the nuanced ways 
gender mediates both obstacles and opportunities in the acculturation process 
(Gadzekpo, 2025).
The journey of immigrant academics remains insufficiently acknowledged in the existing 

literature, which often focuses primarily on issues of professional recognition while 
overlooking the equally critical process of acculturation – namely how scholars navigate 
new academic cultures while upholding their own identities. To address this gap, this study 
examines the experiences of three academic migrants who reflect on how migration shapes 
both their personal and professional lives, influencing their sense of belonging, career 
trajectories and contributions to knowledge across diverse academic spaces.

Research methods
Participants and procedure
The participants of this autoethnographic study were three academic women from Iran, each 
with differing levels of experience and time spent in higher education in Australia and New 
Zealand. Autoethnography is the systematic exploration and writing of lived experiences, 
serving as a valid scientific method for contextualising personal narratives within cultural, 
social, political, and historical frameworks (Sparkes, 2024). To engage in the 
autoethnographic process and effectively capture lived experiences, we adopted O’Hara’s 
(2018) five of the six-step approach. We opted not to complete the sixth step which is 
“disseminating work with supportive drawings”, as we believed that the richness of the 
interview data would provide a comprehensive perspective to address our research questions. 
This approach has been applied in other autoethnographic studies (White et al., 2025; Bailey 
and Harris, 2021; Sambrook, 2020), as they explained O’Hara’s steps help them to engage in 
the research process to capturing lived experiences of the participants.

Step 1: selecting an approach
The first author sent an online scheduling assistant to determine the availability of the other 
researchers. We all agreed on a time to meet via Zoom to discuss our approach and refine our 
research question. Through this discussion, we explored various methodological approaches 
to ensure alignment with our collective interests and objectives and ultimately agreed to 
conduct a collaborative autoethnographic (CA) study. CA is a “simultaneously collaborative, 
autobiographical, and ethnographic” study (Change et al., 2013, p. 17) that fosters a dynamic 
interplay of voices and creates a rich and collective understanding that goes beyond what 
individual inquiry can achieve (Pretorius et al. (2022), contributing to a deeper insight into 
social and cultural contexts. Using CA approach in this study allowed us to critically examine 
our personal experiences and positionalities within the research context while engaging in 
reflective and dialogic inquiry (Pretorius and Cutri, 2019). By adopting this method, we aimed 
to generate rich, nuanced insights that contributed to the broader discourse of immigrant 
academics, emphasising the interplay between personal narratives and scholarly analysis.

Step 2: ensuring ethical responsibility
Ethical considerations were central to our approach throughout this autoethnographic study, 
ensuring that our interactions were grounded in transparency, respect and accountability. 
Following the principles of relational ethics outlined by Adams et al. (2015), we prioritised 
mutual respect, fostering open and ethical relationships between us constantly during data 
collection and analysis. We also embraced situational ethics by obtaining verbal consent and 
regularly checking in to ensure we felt comfortable with how our experiences were being 
represented. Ongoing dialogue allowed us to navigate ethical complexities with care and 
sensitivity, ensuring that our voices were portrayed accurately and respectfully.
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Throughout this process, communication has taken place via Zoom calls, emails and 
Google Docs for document sharing.

Step 3: selecting theoretical underpinnings
In shaping our autoethnographic study, we chose grounded theory – as outlined by Charmaz 
(2006) and Creswell (2009) – as the guiding theoretical framework because of its alignment 
with our investigative approach and personal experiences. Grounded theory offered a 
structured yet flexible methodology for analysing lived experiences, allowing patterns and 
meanings to emerge directly from the data rather than being imposed by predetermined 
theoretical assumptions (Charmaz, 2006; Creswell, 2009). Pace (2012, p. 13) stated, 
“Grounded theory analytic strategies can be used successfully within ethnographic studies, 
that is, when researchers treat them as a flexible strategies rather than as a set of prescriptive 
procedures and rules”. This approach resonated deeply with us, as the research was rooted in 
real-world lived experiences, and grounded theory therefore aligned with our desire to 
understand complex social phenomena as they naturally unfolded.
The constant comparative method, which involved breaking down data into significant 

concepts through open coding, provided a rigorous yet adaptable framework for making sense 
of personal narratives and shared experiences (Pace, 2012). This methodology was 
particularly relevant to our work, as it supports an analytical approach to autoethnography 
while preserving the authenticity of lived experiences. By adopting grounded theory, we could 
critically engage with our own experiences while constructing a broader theoretical 
understanding that connects three collaborative narratives to larger social, cultural and 
institutional contexts.

Step 4: assembling and gathering data
To collect data, we set up an online Zoom meeting and shared the questions one week in 
advance so that each of us could prepare notes to discuss our experiences in response to the 
following questions.

(1) What motivated you to leave Iran and settle in Australia or New Zealand? Describe the 
key events, circumstances or aspirations that influenced your decision (personal 
journey and motivation).

(2) How did your background and experiences shape your expectations and hopes for 
your new life? (Personal journey and motivation)

(3) How did you experience the cultural transition upon arriving in your new country? 
Reflect on the challenges and opportunities you faced in adapting to a new cultural 
environment. How did you navigate differences in language, customs, values and 
social norms? (Cultural adaptation)

(4) What led you to pursue a career in academia? (Impact/Identity)

(5) What challenges and opportunities have shaped your academic identity? (Shaping 
identity)

(6) How do you believe your past experiences have influenced your current role? 
(Shaping identity)

Step 5: reflecting and analysing
As we reflected on our work and our personal experiences with the research topic, we engaged 
in a rigorous process of qualitative analysis to ensure the trustworthiness of our findings. 
Following the guidelines outlined by Polit and Beck (2018), we focused on establishing
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credibility, transferability, dependability and confirmability in our study. To achieve this, 
inductive thematic analysis was used, allowing patterns and themes to emerge directly from 
the data without imposing preconceived notions or theoretical biases (Braun and Clarke, 2006) 
using NVivo version 12. This approach ensured that our findings were deeply rooted in 
participants’ lived experiences, enhancing the authenticity and richness of our interpretations. 
Credibility was maintained through reflexivity and peer debriefing, while transferability was 
supported by providing thick descriptions that allow readers to relate findings to their own 
contexts. Dependability was ensured through a systematic and transparent coding process, and 
confirmability was reinforced by maintaining an audit trail of decisions made throughout the 
analysis. By adhering to these qualitative research standards, we aimed to produce findings 
that are both meaningful and methodologically sound, which are outlined later.

Findings
Three major themes emerged from data analysis, including, adjusting to the new culture, 
shaping academic identity and developing resilience. In the following sections, each theme is 
discussed in detail with examples drawn from the quotations of the participants.

Theme 1: adjusting to the new culture
The academic and professional trajectories of the participants in this study were shaped by a 
combination of prior qualifications, career aspirations, and the willingness to adapt to new 
educational and professional landscapes. All participants shared their experiences of pursuing 
further education in Australia/New Zealand despite holding advanced qualifications in their home 
countries. The narratives highlight the motivations, challenges, and strategic decisions involved in 
acquiring additional degrees to enhance their academic and professional opportunities. In 
addition, the participants demonstrated strong openness to learning about a new culture and 
integrating into the host society. Participant 3 has a Master’s in Early Childhood Education from 
her country of origin stated: “I quickly learnt and understood about early childhood education in 
New Zealand and how different early childhood was in practice from my own country”. This 
statement indicated a proactive approach to establishing herself in the new environment.
Despite having a professional job with master’s degree qualification in her country of 

origin, Participant 2 also sought to further enhance her academic credentials by obtaining an 
additional master’s degree before commencing her PhD in education in Australia.

. . . the main motivation [for me to come to Australia] was to pursue higher education. So, I decided to 
study a second Masters degree. And then my journey of early childhood education started after I 
completed my degree . . . I think[despite challenges] . . . I was very lucky to be able to work with really 
fantastic people in my journey, particularly, my experience with children and families from migrant 
and refugee backgrounds in Australia shaped my perspective and became a motivation for pursuing 
my PhD research.

Similarly, participant 1 also exhibited a willingness to adapt. While she held a master’s degree 
from her country of origin and had one year work experience as a lecturer in Iran and two years’ 
experience of working as an educator assistant in early childhood service in Sydney, she 
continued education. She shared:

I knew that I’m going to live in a very different country, and I was ready to accept all these changes . . .
during that time I learned a lot about Australian childhood Education, and it made me a shock that I 
was thinking how different teaching is in Australia compared to Iran.

Learning the language of the host country was identified by all participants as essential for 
acculturation as it served as a critical tool for communication, cultural understanding and 
social integration (Ager and Strang, 2008). Language is more than a means of exchanging 
information; it reflects the cultural values, norms and social practices of a society. Proficiency 
in the local language enables individuals to access educational and professional opportunities,
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form meaningful relationships and navigate everyday life in their new environment. It fosters a 
sense of belonging by bridging cultural differences. However, as mentioned by participant 3, 
the assumptions surrounding language could be a barrier as well:

English was not my main barrier, but the assumption everywhere around me. It was not about 
language itself. Whenever I wanted to speak or ask something, I was met with reactions that implied I 
didn’t know – simply because language was assumed to be a barrier.

Proficiency in the local language enables individuals to access educational and professional 
opportunities, form meaningful relationships and navigate everyday life in their new 
environment. It fosters a sense of belonging by bridging the gap between cultural differences 
(Neumann et al., 2023).
All three participants emphasised the importance of the host language for effective 

communication, career advancement and social integration, as the term language was counted 
30 times by NVivo. Participant 2 highlighted this point more strongly, stating

. . . It’s not only the language helps to integrate and understand the cultural differences, but because of 
this big difference between our culture and Western culture which I think all of the issues [challenges] 
arise from this, language plays a major role.

Participant 3 emphasised that knowing the language is one aspect, but another crucial factor is 
understanding the everyday conversations within the cultural context, which she referred to as 
Mohaver rozmarh/ هرمزو رهرواحم : “Or understanding their jokes or maybe, you know, just the 
everyday talk, what we call it Mohaver rozmareh”. Mohaver rozmareh was identified as an 
important element of acculturation within a country.
This is further reflected in parenting experience as stated by Participant 3. She highlights 

how parenting in migration requires continuous learning and adaptation, shaping not only her 
personal life but also her academic journey. Her experience illustrates how acculturation, 
identity, and resilience are deeply interconnected:

As a parent, there were many unknowns for me. My experience of navigating those uncertainties,
adapting to a new way of living, and learning how to integrate into this new environment has, in many
ways . . . I can say that my academic identity is deeply intertwined with my personal experience as a
parent . . . if step outside my role as an educator, and instead view things purely as a parent, I gain a
whole new perspective.

Participant 3’s reflection emphasises how lived experiences not only influence academic 
inquiry but also provide a unique lens through which knowledge is constructed. Her journey as 
an immigrant parent has directly informed her research, demonstrating how personal 
adaptation processes can shape professional and scholarly perspectives (Gadzekpo, 2025).

Theme 2: shaping academic identity
For the participants, shaping an academic identity was profoundly influenced by the women in 
their families. All three participants shared inspiration for their academic lives from the 
women who surrounded them in their homelands, including mothers, grandmothers and 
aunties. For example, Participant 1 explained: “My mom, she loved to be a surgeon one day in 
her life, but she never got to finish her diploma because she had to get married”. Similarly, 
Participant 2 reflected:

My grandmother, who recently passed away, was a school principal and teacher. You know, for 
women in Iran at that time, how difficult and rare it was to be a principal. She was a very powerful 
woman and inspired me all my life.

Likewise, Participant 3 shared: “I always thought of teaching. I come from a teaching 
background – my mother, my aunties, and even family friends. So it’s kind of just something 
that maybe is in my genes”.
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They also shared common experiences of how their identities evolved as they navigated the 
challenges of establishing themselves in a new country and a new workplace. They 
distinguished between their academic, student and community identities, with two participants 
also navigating a parental identity. The three participants explained how they shaped two 
separate identities (student and academic) when they decided to leave the place where they 
were studying for their PhD and move to another place where they were needed to seek 
employment. Participant 3 moved countries but later moved locations to begin a new job. They 
stated, “. . . it was one of the challenges for me to shape my identity in the university . . .
Transitioning or moving to a new city for shaping my academic identity was kind of mini 
immigration again”. This transition involves navigating a new life while simultaneously 
shaping identity by expanding community relationships. It is important to note that Participant
1 and 3 moved to a new city during the COVID-19 pandemic and global lockdowns, which 
significantly impacted their abilities to establish social and professional connections. This 
period posed challenges in maintaining academic identity and adapting to a new environment 
under unprecedented circumstances. Participant 1 stated:

That’s where I did my PhD and my house was there, my children born there, but I thought it’s no way 
that I can have a permanent job, so then that make us to move from that place, it was a different identity 
shaped there.

Personal experiences of the participants shaped who they are as academics. Building the 
student and academic identity is empowering diversity and help the inclusion as the Participant
3 stated:

One of the main things, especially when I am interacting with international students. It’s about that 
how I am going to reassure that they are not experiencing, one of the things that I have experienced 
[during my student time], no assumption or judgment.

This interprets how personal experiences of marginalisation and misunderstanding shape 
academic practices, fostering a more inclusive and empathetic environment. When immigrant 
academics bring their unique perspectives into their interactions, they challenge assumptions 
and biases, ensuring that students and colleagues feel heard, valued and supported. Their lived 
experiences become a driving force for advocacy, influencing how they teach, mentor and 
engage with diverse communities. By actively shaping their academic practice through 
empathy, awareness and inclusivity, they contribute to a more equitable and culturally 
responsive academic landscape. Three participants reported different identities, as shown in 
Figure 1.

Figure 1. Three identities shaped by participants in the host country. Source: Authors’ own work
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Theme 3: developing resilience
The participants shared their challenging experiences of adapting to life in a new country and 
how they developed resilience to overcome these difficulties. Their narratives highlight the 
ways in which resilience is shaped by both personal struggles and professional growth.
For instance, Participant 1 reflected on how migration has broadened their perspective, 

enabling them to approach challenges with a more global outlook:

I think I bring a global perspective to my role, especially now. This perspective allows me to approach 
problems with a broader viewpoint and consider diverse solutions to them.

Similarly, Participant 2 emphasised the emotional complexity of their experiences, 
acknowledging both the joys and hardships of migration while underscoring the role of 
resilience in personal growth:

We go through different experiences – some joyful, some painful, and sometimes deeply challenging. 
But in the end, it’s about resilience and how we grow through it.

Participant 3 addressed the nuanced challenge of cultural understanding, explaining that while 
language itself was not a barrier, the struggle to be fully understood within a new and 
completely different cultural context remained:

Sometimes, I had to search for answers on my own, to find the information I needed. It’s about how we 
transform the pressure of migration into resilience and, ultimately, into the people we become.

This experience echoes Lynch et al. (2022), who emphasise that cultural similarity – including 
shared language and social connections – is a key factor in supporting the smooth adjustment 
of immigrants to host countries. In the absence of such cultural familiarity, even proficient 
language skills may not guarantee a sense of being understood.
For all three participants, developing resilience emerged as both a coping mechanism and a 

tool for navigating their daily lives across multiple dimensions of identity. Through their 
experiences, they discovered a strength greater than they had initially anticipated, recognising 
how their personal endurance shaped their academic identities. Yet, this process of resilience-
building was often unconscious at the time, only becoming evident as they reflected on their 
journeys.

Discussion
The findings of this autoethnographic study highlight the lived experiences of three immigrant 
academic women who share the same cultural and linguistic backgrounds and work in the 
same academic field in Australia and New Zealand. The findings emphasised the critical role 
that culture, identity and resilience played in shaping their experiences, adapting to a new 
educational and professional environment, offering important insights into how immigrant 
academics navigate cultural transitions and redefine their professional trajectories.
The participants demonstrated a high degree of adaptability and willingness to integrate 

into the host country’s educational and professional environments. Their narratives reflect a 
progressive approach to learning about the cultural and institutional expectations of Australia 
and New Zealand, demonstrating how acculturation is a proactive process rather than a passive 
adjustment. This aligns with existing research, highlighting the role of cultural adaptation in 
shaping successful transitions for international students and professionals (Yu and Wright, 
2024). In addition, the findings reinforce previous research by demonstrating that how 
participants’ strong sense of connection operated as a critical source of mutual support and 
empowerment (Martino et al., 2015).
Language is the primary means of interaction (Ager and Strang, 2008), facilitating 

acculturation and serving as a bridge between (Neumann et al., 2023). However, for highly 
educated immigrants in academic and professional positions, the primary challenge extends 
beyond language proficiency to encompass an understanding cultural context, accents and
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everyday jargon. While the participants were required to demonstrate language proficiency as 
part of the immigration process, all three participants emphasised the authentic integration 
demands more than formal language skills alone. Although acquiring the language itself did 
not present a major challenge, the participants found that adapting to the nuances of everyday 
communication was essential for authentic integration into the host culture.
In addition to language acquisition, the development of an academic identity was a key 

aspect of participants’ cultural adaptation journey. The participants’ experiences demonstrate 
the complex nature of identity formation, particularly in the context of transitioning between 
roles as students, academics and professionals. The participants described how their identities 
transformed as they navigated different academic environments, maintaining the demands of 
their studies with their career aspirations. For instance, Participant 3 mentioned that relocating 
within New Zealand for academic and professional reasons represented a form of “mini 
immigration” in which she had to re-establish her identity and build new connections. This was 
both challenging and progressive, as it required them to negotiate their existing expertise with 
the expectations of their new academic and professional contexts. This aligns with existing 
literature which suggests that academic identity is shaped by ongoing interactions with 
institutional and societal structures (Lewis et al., 2022). For the participants of this study, 
shaping academic identity was a process involved active engagement in inclusive and diverse 
academic spaces.
The accounts of Participant 1 and Participant 3 demonstrate how motherhood, often framed 

as a constraint in academic discourse, was instead redefined as a source of agency in shaping 
their educational goals. This finding aligns with Gadzekpo (2025) and Dickson (2018), who 
found that immigrant academic mothers frequently reinterpret parenting challenges as sources 
of fulfilment and achievement, highlighting the complex ways gender shapes both barriers and 
opportunities in the acculturation process. Equally important, the participants described 
drawing inspiration from the women who surrounded them in childhood, framing gender as a 
positive force that fostered resilience and strengthened their academic identities.
The autoethnographic reflections underscored the critical role of resilience in facilitating 

the cultural adaptation of the participant. By sharing their lived experiences, struggles and 
aspirations, they not only developed coping strategies but also experienced a form of catharsis 
that enabled them to reframe challenges as opportunities for growth. This process strengthened 
their resilience and professionals identity, highlighting how such connections can serve as a 
powerful tool for empowerment and, potentially, for fostering integration in new contexts. 
This was also evident in previous studies (Finch and Vega, 2003; Martino et al., 2015; 
Umberson and Karas Montez, 2010), highlighting that migrants often rely on social 
connections across interpersonal, familial and community spheres. Such social support has 
consistently been found to have positive effects on immigrant health and wellbeing, a pattern 
also reflected in this study.

Significance of the study
This study is particularly significant as it explores the impact of Australia and New Zealand 
policies on multiculturalism, diversity and inclusion within higher education institutions (Elias 
and Mansouri, 2023; Jakubowicz and Ho, 2014). By examining the lived experiences of three 
immigrant academic women from culturally and linguistically diverse (CALD) background, 
the research offers valuable insights into the cultural, professional and systemic challenges 
faced by scholars in a superdiverse academic environment. Their narratives expose gaps in 
existing policies and practices, highlighting areas for improvement in promoting equity and 
inclusion within higher education.
The findings contribute to strengthening inclusive policies and practices by identifying 

strategies to address the unique barriers faced by immigrant academic women. These 
challenges include cultural adaptation, recognition of international qualifications and 
integration into academic communities (Baxter, 2025; Kolapo, 2009). By addressing these
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issues, higher education institutions can create more supportive environments that harness the 
diverse knowledge and expertise of immigrant scholars, thereby enriching teaching, research 
and community engagement.
Furthermore, this study underscores the broader role of immigrant academics in advancing 

Australia and New Zealand’s multicultural agenda within an increasingly superdiverse society. 
Three academic immigrants’ contributions enhance intercultural understanding, innovation 
and collaboration, reinforcing national commitments to diversity and inclusion (Singh, 2021; 
2024), which specifically these lived experience influenced their teaching in higher education. 
Their insights are vital for academic leadership and management, offering evidence-based 
guidance on fostering an inclusive and equitable work environment. The study advocates for 
systemic changes in recruitment, mentoring and professional development practices to better 
support CALD staff, ultimately enriching the educational experience for all stakeholders. The 
study’s implications extend to policymakers, academic leaders and practitioners working to 
cultivate more equitable and inclusive academic spaces, ultimately benefiting the entire higher 
education sector.
Although this study is limited by its small sample size, focussing on only three participants 

from Iran, this narrow scope allowed for an in-depth ethnographic exploration of their lived 
experiences. While the findings provide important insights into the experiences of immigrant 
academic women in Australia and New Zealand, the limited diversity restricts the 
generalisability of the results. Future research with a broader participant pool and diverse 
methodological approaches could build on these findings to capture variations in coping 
strategies, empowerment and integration processes across different cultural groups. Further 
research could also critically examine how cultural similarity to Western academic norms – 
alongside the influence of dominant Western traditions in academia – shapes different 
pathways of integration for scholars from Western and non-Western backgrounds.

Conclusion
This study explored the lived experiences of three immigrant academic women and the way in 
which they navigated personal and professional challenges in Australia and New Zealand. The 
participants’ lived experiences challenge established norms, advance inclusivity and 
strengthen cross-cultural understanding within academic communities. Within the broader 
context of internationalisation of higher education, acknowledging the contributions of 
immigrant academics is vital to creating inclusive and culturally diverse academic 
environments. Such recognition supports individuals in their academic journeys and 
strengthens the collective fabric of academia.

About the authors
Dr Somayeh Ba Akhlagh is a dedicated researcher with a passion for inclusive education and the 
advancement of cultural diversity in early childhood education. Somayeh has over 20 years’ experience as 
an early childhood educator in Australia and Iran. As a senior lecturer in early childhood education, her 
work not only contributes to academic discourse but also directly influences the practical aspects of early 
childhood education as she imparts her expertise in the field to future educators. Somayeh extends her 
impact by conducting workshops for early childhood teachers nationally and internationally. She has 
received several scholarships and awards for teaching and research, including the recent Australian 
Association for Research in Education (AARE) paper presentation award.

Dr Azadeh Motevali Zadeh Ardakani is an Associate Lecturer in Early Childhood Education in the 
School of Education, Western Sydney University, and a researcher in the Centre for Educational 
Research. Her research interests include supporting children and families from CALD backgrounds, 
refugee education, creating belonging in early learning environments, language education and 
integration. In her PhD research, Azadeh investigated the role of language education programs on the 
integration of Middle Eastern refugee mothers in regional Australia. She has extensive experience as a 
bilingual educator in multicultural Early Childhood settings in Australia where she worked with diverse 
groups of children and families from CALD communities.

Journal of
Organizational
Ethnography

317

Downloaded from http://ftp.nowpublishers.com/joe/article-pdf/15/2/306/11183127/joe-06-2025-0076en.pdf by guest on 25 June 2026



Dr Parisa Tadi is an educator and researcher with over 20 years of experience in early childhood, 
primary and tertiary education across diverse international settings, including Aotearoa New Zealand and 
Australia. Her work focuses on supporting refugee and immigrant communities, advocating for children’s 
rights and promoting literacy as a tool for empowerment. At Auckland University of Technology (AUT), 
she leads the BEd ECE programme and teaches Initial Teacher Education courses. As a member of the 
AUT Migrant and Refugee Research Centre, LitPlus and OMEP Aotearoa New Zealand, Parisa engages 
in projects that enhance educational opportunities for diverse communities, with a focus on migrant and 
refugee families. She is a lead researcher on children’s rights in initial teacher education and reading for 
pleasure in refugee resettlement programmes in Aotearoa New Zealand. Through her research and 
advocacy, she works to create meaningful change, ensuring education functions as a bridge to belonging 
and social justice.

Disclosure statement
The authors agree to participate and publish the contents of this collaborative autoethnographic study. The 
authors received no financial support for this study’s research, authorship and/or publication. The authors 
declared no potential conflicts of interest concerning this study’s research, authorship and/or publication.

References
Adams, T., Jones, H. and Ellis, C. (2015), Autoethnography, Oxford University Press, New York.
Ager, A. and Strang, A. (2008), “Understanding integration: a conceptual framework”, Journal of 

Refugee Studies, Vol. 21 No. 2, pp. 166-191, doi: 10.1093/jrs/fen016.
Antoniadou, M. and Quinlan, K.M. (2018), “Thriving on challenges: how immigrant academics 

regulate emotional experiences during acculturation”, Studies in Higher Education, Vol. 45 
No. 1, pp. 71-85, doi: 10.1080/03075079.2018.151256.

Australian Bureau of Statistics (2020), “Migrants, education and work, Australia”, available at: https:// 
www.abs.gov.au/statistics/people/people-and-communities/migrant-data-matrices/latest-release 
(accessed 23 February 2025).

Bailey, A. and Harris, K. (2021), “An autoethnographic study of realist knowledge translation within 
sport development”, Managing Sport and Leisure, Vol. 26 Nos 1-2, pp. 41-59, doi: 10.1080/ 
23750472.2020.1766376.

Basit, T.N. and Tomlinson, S. (2012), Social Inclusion and Higher Education, University of Bristol, 
Policy Press.

Bauder, H. (2012), “The possibilities of open and no borders”, Social Justice, Vol. 39 No. 4, pp. 76-96, 
doi: 10.1111/gec3.12224.

Baxter, M. (2025), “Recognition of immigrant professionals’ prior learning: an integrative review of 
the literature”, International Journal of Lifelong Education, Vol. 44 No. 2, pp. 1-19, doi: 
10.1080/02601370.2024.2448443.

Bekteshi, V. and Kang, S.W. (2020), “Contextualizing acculturative stress among Latino immigrants in 
the United States: a systematic review”, Ethnicity and Health, Vol. 25 No. 6, pp. 897-914, doi: 
10.1080/13557858.2018.1469733.

Bender, F. (2022), “Dealing with acculturative stress and cultural adjustment”, in A Roadmap to 
Intercultural Proficiency. Diversity and Inclusion Research, Springer, Cham. doi: 10.1007/978-
3-031-04899-9_4.

Berry, J.W. (1997), “Immigration, acculturation, and adaptation”, Applied Psychology, Vol. 46 No. 1, 
pp. 5-34, doi: 10.1111/j.1464-0597.1997.tb01087.x.

Berry, J.W. (2005), “Acculturation: living successfully in two cultures”, International Journal of 
Intercultural Relations, Vol. 29 No. 6, pp. 697-712, doi: 10.1016/j.ijintrel.2005.07.013.

Bhatia, S. and Ram, A. (2009), “Theorizing identity in transnational and diaspora cultures: a critical 
approach to acculturation”, International Journal of Intercultural Relations, Vol. 33 No. 2, 
pp. 140-149, doi: 10.1016/j.ijintrel.2008.12.009.

JOE
15,2

318

Downloaded from http://ftp.nowpublishers.com/joe/article-pdf/15/2/306/11183127/joe-06-2025-0076en.pdf by guest on 25 June 2026

https://doi.org/10.1093/jrs/fen016
https://doi.org/10.1080/03075079.2018.151256
https://www.abs.gov.au/statistics/people/people-and-communities/migrant-data-matrices/latest-release
https://www.abs.gov.au/statistics/people/people-and-communities/migrant-data-matrices/latest-release
https://doi.org/10.1080/23750472.2020.1766376
https://doi.org/10.1080/23750472.2020.1766376
https://doi.org/10.1111/gec3.12224
https://doi.org/10.1080/02601370.2024.2448443
https://doi.org/10.1080/13557858.2018.1469733
https://doi.org/10.1007/978-3-031-04899-9_4
https://doi.org/10.1007/978-3-031-04899-9_4
https://doi.org/10.1111/j.1464-0597.1997.tb01087.x
https://doi.org/10.1016/j.ijintrel.2005.07.013
https://doi.org/10.1016/j.ijintrel.2008.12.009


Boas, F. (1888), “The aims of ethnology”, in Boas, F. (Ed.), Race, Language, and Culture, Macmillan, 
p. 628e638.

Bourhis, R.Y., Moise, L.C., Perreault, S. and Senecal, S. (1997), “Towards an interactive acculturation 
model: a social psychological approach”, International Journal of Psychology, Vol. 32 No. 6, 
pp. 369-386, doi: 10.1080/002075997400629.

Bowskill, M., Lyons, E. and Coyle, A. (2007), “The rhetoric of acculturation: when integration means 
assimilation”, British Journal of Social Psychology, Vol. 46 No. 4, pp. 793-813, doi: 10.1348/ 
014466607X182771.

Braun, V. and Clarke, V. (2006), “Using thematic analysis in psychology”, Qualitative Research in 
Psychology, Vol. 3 No. 2, pp. 77-101, doi: 10.1191/1478088706qp063oa.

Brettell, C.B. and Hollifield, J.F. (2022), Migration Theory: Talking across Disciplines, Routledge, 
New York.

Chang, H., Ngunjiri, F.W. and Hernandez, K.C. (2013), Collaborative Autoethnography, Left Coast 
Press, New York.

Charmaz, K. (2006), Constructing Grounded Theory: A Practical Guid through Qualitative 
Analysis, Sage.

Childress, S., Shrestha, N., Russ, S., Feinberg, M., Berge, J., Lewin, A., Roy, K., Perez-Brena, N. and 
Halfon, N. (2024), “Navigating acculturation: overcoming challenges and creating pathways 
to well-being for central Asian immigrants in the United States”, Families in Society,
pp. 1043-1067, doi: 10.1177/10443894241278382.

Creswell, J.W. (2009), Research Design: Qualitative, Quantitative, and Mixed Methods Approaches, 
3rd ed., Sage Publications, Thousand Oaks, CA.

Dickson, M. (2018), “The joys and challenges of academic motherhood”, Women’s Studies 
International Forum, Vol. 71, pp. 76-84, doi: 10.1016/j.wsif.2018.08.008.

Elias, A. and Mansouri, F. (2023), “Towards a critical transformative approach to inclusive intercultural 
education”, Journal of Multicultural Discourses, Vol. 18 No. 1, pp. 4-21, doi: 10.1080/ 
17447143.2023.2211568.

Finch, B.K. and Vega, W.A. (2003), “Acculturation stress, social support, and self-rated health among 
Latinos in California”, Journal of Immigrant Health, Vol. 5 No. 3, pp. 109-117, doi: 10.1023/A: 
1023987717921.

Gadzekpo, P. (2025), Juggling Dreams and Responsibilities: Exploring Immigrant Mothers’ Journeys 
of Higher Education in Pursuit of the ‘American Dream’, Yongestown University, available at: 
https://etd.ohiolink.edu/acprod/odb_etd/ws/send_file/send?accession5ysu1745516645965421& 
disposition5inline

Gans, H.J. (1992), “Second-generation decline: scenarios for the economic and ethnic futures of the 
post-1965 American immigrants”, Ethnic and Racial Studies, Vol. 15 No. 2, pp. 173-192, doi: 
10.1080/01419870.1992.9993740.

Glass, C.R., Bista, K. and Lin, X. (Eds) (2021), The experiences of International Faculty in Institutions 
of Higher Education: Enhancing Recruitment, Retention, and Integration of International 
Talent, Routledge, New York.

Goldman, E.F., Eiduson and Lisa, S. (2021), “Fostering inclusive learning: a guide for faculty in higher 
education”, available at: https://hsrc.himmelfarb.gwu.edu/educational_resources_teaching/2

Guo, S. (2015), “The changing nature of adult education in the age of transnational migration: toward a 
model of recognitive adult education”, New Directions for Adult and Continuing Education, 
Vol. 2015 No. 146, pp. 7-17, doi: 10.1002/ACE.20127.

Jakubowicz, A. and Ho, C. (2014), ‘For Those Who’ve Come across the seas. . .’: Australian 
Multicultural Theory, Policy and Practice, Anthem Press.

Kolapo, F.J. (2009), Immigrant Academics and Cultural Challenges in a Global Environment, Cambria 
Press, New York.

Kosic, A. (2006), “Personality and individual factors in acculturation”, in The Cambridge Handbook of 
Acculturation Psychology, pp. 113-128.

Journal of
Organizational
Ethnography

319

Downloaded from http://ftp.nowpublishers.com/joe/article-pdf/15/2/306/11183127/joe-06-2025-0076en.pdf by guest on 25 June 2026

https://doi.org/10.1080/002075997400629
https://doi.org/10.1348/014466607X182771
https://doi.org/10.1348/014466607X182771
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.1177/10443894241278382
https://doi.org/10.1016/j.wsif.2018.08.008
https://doi.org/10.1080/17447143.2023.2211568
https://doi.org/10.1080/17447143.2023.2211568
https://doi.org/10.1023/A:1023987717921
https://doi.org/10.1023/A:1023987717921
https://etd.ohiolink.edu/acprod/odb_etd/ws/send_file/send?accession=ysu1745516645965421&disposition=inline
https://etd.ohiolink.edu/acprod/odb_etd/ws/send_file/send?accession=ysu1745516645965421&disposition=inline
https://doi.org/10.1080/01419870.1992.9993740
https://hsrc.himmelfarb.gwu.edu/educational_resources_teaching/2
https://doi.org/10.1002/ACE.20127


Lawless, B. and Chen, Y. (2015), “Immigrant women, academic work, and agency: negotiating 
identities and subjectivities with/in the Ivory tower”, International Journal of Diversity in 
Organizations, Communities, and Nations, Vol. 14 No. 1, pp. 39-50, doi: 10.18848/1447-9532/ 
CGP/v14/40143.

Lazaraova, M.K., C. and Fitzsimmons, S. (2025), “The invisible workforce: how can organizations 
leverage immigrant talent?”, Organizational Dynamics, Vol. 54 No. 3, 101148, doi: 10.1016/ 
j.orgdyn.2025.101148.

Lemish, D. (2022), “Academic immigrants in DEI discussions: another blind spot”, Change: The 
Magazine of Higher Learning, Vol. 54 No. 3, pp. 51-56, doi: 10.1080/00091383.2022.2054200.

Leong, C.H. and Yang, W.W. (2014), Social Markers of Integration: What Matters most to 
Singaporeans?. Migration and Integration in Singapore, Routledge, London.

Lewis, J.L. (2021), “Social capital: supportive of Bhutanese refugees’ integration in the United States”, 
Journal of International Migration and Integration, Vol. 22, pp. 333-345, doi: 10.1007/s12134-
019-00750-4.

Lewis, L., Tadi, P., Veldsman, A., Jhagroo, J., Harrington, C. and McFaul, M. (2022), “Torn between 
two worlds: COVID, it’s your fault”, International Journal of Intercultural Relations, Vol. 89, 
pp. 100-110, doi: 10.1016/j.ijintrel.2022.06.003.

Lynch, R., Loehr, J., Lummaa, V., Honkola, T., Pettay, J. and Vesakoski, O. (2022), “Socio-cultural 
similarity with host population rather than ecological similarity predicts success and failure of 
human migrations”, Proceedings. Biological sciences, Vol. 289 No. 1967, 20212298, doi: 
10.1098/rspb.2021.2298.

Martino, J., Pegg, J. and Frates, E.P. (2015), “The connection prescription: using the power of social 
interactions and the deep desire for connectedness to empower health and wellness”, American 
Journal of Lifestyle Medicine, Vol. 11 No. 6, pp. 466-475, doi: 10.1177/1559827615608788.

Masterson, M. and Edwards, F. (2022), “‘So far so good’: academic migrants adjust to teaching in 
Aotearoa New Zealand’s tertiary vocational sector”, Teachers’ Work, Vol. 19 No. 1, pp. 62-79, 
doi: 10.24135/teacherswork.v19i1.338.

Meca, A., Cobb, C., Xie, D., Schwartz, S.J., Allen, C. and Hunter, R. (2017), “Exploring adaptive 
acculturation approaches among undocumented Latinos: a test of Berry’s model”, The 
Counseling Psychologist, Vol. 45 No. 8, pp. 1115-1140, doi: 10.1177/0011000017745978.

Merriam-Webster (n.d.), “Acculturation”, in Merriam-Webster.com Dictionary, available at: https:// 
www.merriam-webster.com/dictionary/acculturation (accessed 9 March 2025).

Neumann, H., Kozak, S. and Gil, L. (2023), “The impact of academic acculturation and language 
proficiency on international students’ university experience and academic success: a longitudinal 
study”, The Canadian Modern Language Review, Vol. 79 No. 2, pp. 121-140, doi: 10.3138/cmlr-
2021-0055.

O’Hara, S. (2018), “Autoethnography: the science of writing your lived experience”, Health 
Environments Research and Design Journal, Vol. 11 No. 4, pp. 14-17, doi: 10.1177/ 
19375867188014.

Pace, S. (2012), “Writing the self into research: using grounded theory analytic strategies in 
autoethnography”, Text, Vol. 16 No. Special 13, pp. 1-15, doi: 10.52086/001c.31147.

Phinney, J.S. (1989), “Stages of ethnic identity development in minority group adolescents”, The 
Journal of Early Adolescence, Vol. 9 Nos 1-2, pp. 34-49, doi: 10.1177/0272431689091004.

Polit, D.F. and Beck, C.T. (2018), Essentials of Nursing Research: Appraising Evidence for Nursing 
Practice, 9th ed., Williams & Wilkins, Philadelphia: Lippincott.

Pretorius, L. (2022), “A harmony of voices: the value of collaborative autoethnography as collective 
witnessing during a pandemic”, in Cahusac de Caux, B., Pretorius, L. and Macaulay, L. (Eds), 
Research and Teaching in a Pandemic World: The Challenges of Establishing Academic 
Identities during Times of Crisis, Springer Nature, pp. 25-33, doi: 10.1007/978-981-19-7757-
2_3.

JOE
15,2

320

Downloaded from http://ftp.nowpublishers.com/joe/article-pdf/15/2/306/11183127/joe-06-2025-0076en.pdf by guest on 25 June 2026

https://doi.org/10.18848/1447-9532/CGP/v14/40143
https://doi.org/10.18848/1447-9532/CGP/v14/40143
https://doi.org/10.1016/j.orgdyn.2025.101148
https://doi.org/10.1016/j.orgdyn.2025.101148
https://doi.org/10.1080/00091383.2022.2054200
https://doi.org/10.1007/s12134-019-00750-4
https://doi.org/10.1007/s12134-019-00750-4
https://doi.org/10.1016/j.ijintrel.2022.06.003
https://doi.org/10.1098/rspb.2021.2298
https://doi.org/10.1177/1559827615608788
https://doi.org/10.24135/teacherswork.v19i1.338
https://doi.org/10.1177/0011000017745978
https://www.merriam-webster.com/dictionary/acculturation
https://www.merriam-webster.com/dictionary/acculturation
https://doi.org/10.3138/cmlr-2021-0055
https://doi.org/10.3138/cmlr-2021-0055
https://doi.org/10.1177/19375867188014
https://doi.org/10.1177/19375867188014
https://doi.org/10.52086/001c.31147
https://doi.org/10.1177/0272431689091004
https://doi.org/10.1007/978-981-19-7757-2_3
https://doi.org/10.1007/978-981-19-7757-2_3


Pretorius, L. and Cutri, J. (2019), “Autoethnography: researching personal experiences”, in Pretorius, 
L., Macaulay, L. and Cahusac de Caux, B. (Eds), Wellbeing in Doctoral Education: Insights and 
Guidance from the Student Experience, Springer, pp. 27-34, doi: 10.1007/978-981-13-9302-0_4.

Puyat, J.H. (2013), “Is the influence of social support on mental health the same for immigrants and 
non-immigrants?”, Journal of Immigrant and Minority Health, Vol. 15 No. 3, pp. 598-605, doi: 
10.1007/s10903-012-9658-7.

Sambrook, S. (2020), “Management education through autoethnography”, Human Resource 
Development International, Vol. 24 No. 3, pp. 244-261, doi: 10.1080/13678868.2020.1818529.

Sawir, E. (2013), “Internationalisation of higher education curriculum: the contribution of international 
students”, Globalisation, Vol. 11 No. 3, pp. 359-378, doi: 10.1080/14767724.2012.750477.

Schwartz, S.J., Unger, J.B., Zamboanga, B.L. and Szapocznik, J. (2010), “Rethinking the concept of 
acculturation: implications for theory and research”, American Psychologist, Vol. 65 No. 4, 
pp. 237-251, doi: 10.1037/a0019330.

Segal, U.A., Mayadas, N.S., Elliott, D. and Mayadas, N. (2011), “The immigration process”, 
in Immigration Worldwide: Policies, Practices, and Trends, Oxford University Press, 
New York, pp. 3-16.

Shan, H. (2020), “Knowledge ‘transfer’ as sociocultural and sociomaterial practice”, European Journal 
for Research on the Education and Learning of Adults, Vol. 11 No. 3, pp. 383-397, doi: 10.3384/ 
rela.2000-7426.ojs1476.

Singh, J.K.N. (2021), “International academics’ lived experiences in gaining leadership positions at 
Australian universities”, International Journal of Leadership in Education, Vol. 19 No. 1, pp. 
1-14, doi: 10.1080/13603124.2021.1988717.

Singh, J.K.N. (2024), “Migrant academics’ career capital experiences in Australian universities: a 
qualitative study”, Higher Education, Vol. 88 No. 3, pp. 957-974, doi: 10.1007/s10734-023-
01152-3.

Singh, R., Ragins, B.R. and Tharenou, P. (2009), “What matters most? The relative role of mentoring 
and career capital in career success”, Journal of Vocational Behavior, Vol. 75 No. 1, pp. 56-67, 
doi: 10.1016/j.jvb.2009.03.003.

Song, K.Y. and Kim, H. (2025), “The influence of immigration regulations on career outcome 
expectations among international students”, International Journal for Educational and 
Vocational Guidance, Vol. 25 No. 2, pp. 375-395, doi: 10.1007/s10775-023-09606-x.

Sparkes, A.C. (2024), “Autoethnography as an ethically contested terrain: some thinking points for 
consideration”, Qualitative Research in Psychology, Vol. 21 No. 1, pp. 107-139, doi: 10.1080/ 
14780887.2023.2293073.

Stuart, J. and Ward, C. (2011), “A question of balance: exploring the acculturation, integration and 
adaptation of Muslim immigrant youth”, Psychosocial Intervention, Vol. 20 No. 3, pp. 255-267, 
doi: 10.5093/in2011v20n3a3.

Tadi, P., Veldsman, A. and Sadeghi, A. (2022), “Professional development in online teaching and 
learning at tertiary level during pandemic: a quest for student’s care”, Pacific Journal of 
Technology Enhanced Learning, Vol. 4 No. 3, pp. 9-19, doi: 10.24135/pjtel.v4i3.151.

Taylor, Y., Everett, A.M. and Edgar, F. (2021), “Perception of cross-cultural adjustment by immigrant 
professionals from three ethnic groups in one host context”, International Journal of Cross 
Cultural Management, Vol. 21 No. 2, pp. 227-244, doi: 10.1177/14705958211001889.

Umberson, D. and Karas Montez, J. (2010), “Social relationships and health: a flashpoint for health 
policy”, Journal of Health and Social Behavior, Vol. 51 No. 1_suppl, pp. S54-S66, doi: 10.1177/ 
0022146510383501.

Walker, P. (2015), “The globalisation of higher education and the sojourner academic: insights into 
challenges experienced by newly appointed international academic staff in a UK university”, 
Journal of Research in International Education, Vol. 14 No. 1, pp. 61-74, doi: 10.1177/ 
1475240915571032.

Journal of
Organizational
Ethnography

321

Downloaded from http://ftp.nowpublishers.com/joe/article-pdf/15/2/306/11183127/joe-06-2025-0076en.pdf by guest on 25 June 2026

https://doi.org/10.1007/978-981-13-9302-0_4
https://doi.org/10.1007/s10903-012-9658-7
https://doi.org/10.1080/13678868.2020.1818529
https://doi.org/10.1080/14767724.2012.750477
https://doi.org/10.1037/a0019330
https://doi.org/10.3384/rela.2000-7426.ojs1476
https://doi.org/10.3384/rela.2000-7426.ojs1476
https://doi.org/10.1080/13603124.2021.1988717
https://doi.org/10.1007/s10734-023-01152-3
https://doi.org/10.1007/s10734-023-01152-3
https://doi.org/10.1016/j.jvb.2009.03.003
https://doi.org/10.1007/s10775-023-09606-x
https://doi.org/10.1080/14780887.2023.2293073
https://doi.org/10.1080/14780887.2023.2293073
https://doi.org/10.5093/in2011v20n3a3
https://doi.org/10.24135/pjtel.v4i3.151
https://doi.org/10.1177/14705958211001889
https://doi.org/10.1177/0022146510383501
https://doi.org/10.1177/0022146510383501
https://doi.org/10.1177/1475240915571032
https://doi.org/10.1177/1475240915571032


Ward, C. and Geeraert, N. (2016), “Advancing acculturation theory and research: the acculturation 
process in its ecological context”, Current Opinion in Psychology, Vol. 8, pp. 98-104, doi: 
10.1016/j.copsyc.2015.09.021.

Ward, C. and Leong, C.-H. (2006), “Intercultural relations in plural societies”, in Sam, D.L. and Berry, 
J.W. (Eds), The Cambridge Handbook of Acculturation Psychology, Cambridge University 
Press, pp. 484-503. doi: 10.1017/CBO9780511489891.035.

Welch, A.R. (2021), “International academics in Australian higher education: people, process, 
paradox”, in Huang, F. and Welch, A.R. (Eds), International Faculty in Asia. The Changing 
Academy – the Changing Academic Profession in International Comparative Perspective, 
Springer, Singapore, Vol. 21, pp. 115-134, doi: 10.1007/978-981-33-4980-3_8.

White, P., Ba Akhlagh, S., Fanshawe, M., Charteris, J. and Gregory, S. (2025), “Pivotal moments in 
mentorship: using arts-based reflective practice to explore the impact of mentorship on women 
in higher education”, Reflective Practice, Vol. 26 No. 2, pp. 1-19, doi: 10.1080/ 
14623943.2024.2426278.

Wu, Y.L. and Wu, H.C. (2015), “Higher education learning experiences among Vietnamese immigrant 
women in Taiwan”, Adult Education Quarterly, Vol. 65 No. 2, pp. 133-151, doi: 10.1177/ 
0741713614566673.

Xiao, S., Liu, R., Yao, K. and Wang, T. (2019), “Psychosocial predictors of acculturative stress among 
female and male immigrant Asian Americans: a gender comparison study”, SHS Web of 
Conferences, EDP Sciences, Vol. 60, 01004, doi: 10.1051/shsconf/20196001004.

Yu, B. and Wright, E. (2024), “Paradoxes in intercultural communication, acculturation strategies and 
adaptation outcomes: international students in Hong Kong”, Journal of Multilingual and 
Multicultural Development, pp. 1-18, doi: 10.1080/01434632.2024.2407909.

Further reading
Alatrash, G. (2018), “On understanding the experience of Syrian refugees through an autoethnographic 

lens”, Canadian Ethnic Studies, Vol. 50 No. 3, pp. 131-143, doi: 10.1353/ces.2018.0026.
Anderson, L. (2006), “Analytic autoethnography”, Journal of Contemporary Ethnography, Vol. 35 

No. 4, pp. 373-395, doi: 10.1177/0891241605280449.
Benet-Mart�ınez, V., Lee, F. and Cheng, C.Y. (2021), “Bicultural identity integration”, in Handbook of 

Advances in Culture and Psychology, Vol. 8, pp. 244-284, doi: 10.1093/oso/ 
9780190079741.003.0006.

Chun, K.M.C., Organista, P.B. and Mar�ın, G. (Eds) (2002), Acculturation: Advances in Theory, 
Measurement, and Applied Research, American Psychological Association, Washington, DC, 
pp. 63-81.

Shibao, G. (2013), “The changing face of work and learning in the contextof immigration: the 
Canadian experience”, Journal of Education and Work, Vol. 26 No. 2, pp. 162-186, doi: 10.1080/ 
13639080.2011.630657.

Corresponding author
Somayeh Ba Akhlagh can be contacted at: sbaakhla@une.edu.au

For instructions on how to order reprints of this article, please visit our website:
www.emeraldgrouppublishing.com/licensing/reprints.htm
Or contact us for further details: permissions@emeraldinsight.com

JOE
15,2

322

Downloaded from http://ftp.nowpublishers.com/joe/article-pdf/15/2/306/11183127/joe-06-2025-0076en.pdf by guest on 25 June 2026

https://doi.org/10.1016/j.copsyc.2015.09.021
https://doi.org/10.1017/CBO9780511489891.035
https://doi.org/10.1007/978-981-33-4980-3_8
https://doi.org/10.1080/14623943.2024.2426278
https://doi.org/10.1080/14623943.2024.2426278
https://doi.org/10.1177/0741713614566673
https://doi.org/10.1177/0741713614566673
https://doi.org/10.1051/shsconf/20196001004
https://doi.org/10.1080/01434632.2024.2407909
https://doi.org/10.1353/ces.2018.0026
https://doi.org/10.1177/0891241605280449
https://doi.org/10.1093/oso/9780190079741.003.0006
https://doi.org/10.1093/oso/9780190079741.003.0006
https://doi.org/10.1080/13639080.2011.630657
https://doi.org/10.1080/13639080.2011.630657
mailto:sbaakhla@une.edu.au

	Voices of resilience: narratives of immigrant academic women advocating for diversity and empowerment
	Background
	Literature review
	Immigrants in academia
	Acculturation

	Research methods
	Participants and procedure
	Step 1: selecting an approach
	Step 2: ensuring ethical responsibility
	Step 3: selecting theoretical underpinnings
	Step 4: assembling and gathering data
	Step 5: reflecting and analysing

	Findings
	Theme 1: adjusting to the new culture
	Theme 2: shaping academic identity
	Theme 3: developing resilience

	Discussion
	Significance of the study
	Conclusion
	About the authors
	Disclosure statement
	References
	Further reading


